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ABSTRACT 

Designed for preschoolers identified as talented by 
the Bringing Out Head Start Talents (BOHST) project, the small-group 
lessons contained in this manual focus on nine areas of talent 
programming and are presented in color-coded sections: creative, 
intellectual, leadership, art, music, reading, math, science, and 
psychomotor talent development. Four skills are targeted for 
development in each of the nine areas (e.g., for intellectual talent: 
problem solving, remembering, communicating, and seeing 
relationships). Lesson plans in each content area contain an 
introduction, three initial activities (with a list of materials, 
targeted skill arens, and step-by-step instructions), and seven 
continuing activities. Assessment questions based on objectives for 
each of the four skill areas are included, and answers are record^i 
on a Talent Assessment Record used in planning the continuing 
activities and in designing a Talent Education Plan (TEP) for each 
identified child. Sample TEPs and a sample end-of-the-year talent 
report (sent on to the child's next teacher) are included. (JW) 
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PREFACE 



You now know which ehildcin 8§§m to have talenes in £h§ nine af§a§ dis- 
euaaed In Che workshops. Just knowing who'§ who can mk& you more aware ot 
what you do— and don'c do—in each of the talent areas, Tiie mnt step is 
to make eure the children get the opportunities and experiencea in their own 
talent area than can make a difference. Programming neede to be both broad 
in 8cop*» 80 that we do not limit children and individually tailored §o the 
children gat wimt will work best for each of them. 

TliiB manual is put together to allow you to take a closer look as you 
begin to work with the children you've identified. It ineludea aamplee of 
all the wateriala you need to implement the third atep of the DOHST Project, 
talent programming, in the Programming Hateriala section are all of the forms 
needed to Impleaant talent programming for the identified children. Tl>e re- 
minder of this manual ia divided into nine color-coded sections of activities 
dealgnod to foster the development of each talent area, 

Altopathar, there are ten aetivltea for each of the talent areas, all of 
which follow th«s aame format. Rather than put §ash child through a long 
flfltiaa of diagnostic tests, these activities are set up so that you can see as 
you are teaching how each child is doing in four related skill areaa within 
their talent area. Tito right-hand aide includes assessment questions based 
on objectives for that skill area. These ara tho questions you need to ask 
to fill out an initial calant asaesomont and to monitor how the child is doing. 
The left-hand side lias the moat of the activity— what you do and say. 

Tho lessons are designed for small groups of two-five children. Not 
all the children in the groups naod to bo talented in the area you ara 
teaching to benefit from tho activities. However, it ia a good idea to choose 
children who show ability to interest in the talent area. 

After you Imvo coiuplotod tho Talent Assessment Record for tho first three 
talent activities, you need to schedule a break in the action to sit back and 
plan some strategies. Using the information from your work with the child up 
to that point, you and the trainer will plan together the best way both to 
proceed with the rest of the activities and to work with that child at other 
tifflos. By writing an individual Talent Education Plan (TEP) for each identi- 
fied child, you will be designing an educational program which will best 
meet the needs of the child. Furthermore, to facilitate the continued dovolop- 
ttent of the identified child's skills, and End-of-tho-Year Talent Report is 
completed and sent on to the child's next teacher. 

Which of us grows up to produce great things depends not only on talent 
but on luck. By providing experiences that nurture children's talents we 
con make them a little more lucky. By programming for talents, you can give 
the children those critical experiences that mtkt a difference in what thev 
can and will become. 



ERIC 



4 



Page 

irrrRLLBCTUAI. TALF.HT (Ueigi) 

Table at Conceneo . . 
Incrodueclon .... 
Initial Acclvicl^s . 
Continuing Activities 

CREATIVE TALRNT (Gold) 

Table of Contents . . 
Introduction .... 
Initial Activities . 



Continuing Activities 4,1 

LEADERSHIP TALEHT (Sresn) .... ....... §5 

Table of Contents 57 

Introduction 59 

Initial Activities 65 



ARTISTIC TALENT (Tan) 

Table of Contents . . 
Introduction . . . . 
Initial Activities . 
Continuing Activities 

MUSIC TALENT (Yellow) 



Tabic of Contents 103 

Introduction , , j^qs 

Initial Activities ........... , io7 

Continuing Activities , . 115 



5 
7 
9 



. 79 
. 81 
. 83 
. 39 



ERIC 



5 



3 



nUQim TALENT (Pink) 

T«bl« Qt Conteota . . , .....,..,.} 29 

Introductlan , , , . Ul 

Initial Aetivltlei U3 

Continuing Aetlvltlea ', \ m 

MAUI TALEiJT (Blue) 

Tisbid oi ConttintA . . 
Incrotluetion .... 
InltUl Activities . 
Continuing Actl^itlflu 

SClEJiCE TALEHT (6ray) 

Tablti Qt Contents . . 
Introduction .... 
Initial Activitloa . 
Continuing Activities 

PSYCHOHOrOR TALErrr (Buff) 



Toblo of Contents , 209 

introtiuctlon , . , . [ 211 

Initial Activltloa , ! 213 

Continuing Aetivitlaa ...... ] 219 

PROGRAM MATERIALS (Whita) 

Table of Contents 233 

Talent Aasesssent Records * ,* 335 

Talent Education Plan , . 255 

End-of-tHe-Year Talent Reports 261 



. . IS9 
. . 161 
. . 167 



. m 

. 18S 

. 187 

. 195 



ERIC 



6 



INTELLECTUAL TALENT 



i?*nt^!)tienoN 

HdHlng V«»c«f . . . 

cai»Timiij4a activitik 

Animal fritmia 
$mv «f Hal , 
Sise H# Up . 

One, TwQ, Tliret 



. -9 

. n 

. 15 

. 11 

. 19 
. 22 

. 27 



8 



THs Mlivitisi in this seeti^ srs dieaigneis fiir im chi i4rea ^jim h4va 
idtncificNl #i having iflt#U«*§iw<il tsUni, Thtst ehtyran h^ivt }»#rti6iiUr 
€narA€C@rl§El6<i t\m vlll h^k^ tht ItsMfli €hi)l#fi^ifl| mi tm far tH?ist 
nrnmly, thtlr itbiiicy awd deilr# both father n»w inrsriMiiiifl mti i«» «r- 
g«iflSi# And ue# wHac ihty knowi 

T»»» hqHmUUw art broktn into fa*ir ^kiU #re»*i ilwt «r« esstntl^l to 
the <ltv«l9p«»@nc ©f ific@lU€Cu^l laltiit, ^U»vlog t» s»^l»§ tU« etilld*** 
p^rfonidiiet while ym» art c@MHin« each activity. Jiaiiirally, a taltBteil *hil J 
18 gatng t© tarn il©wing narkg tn §©»§ {?f theii §ktll ar©ai, praUably ihi mvss 
that eauaed yoy lo piek hin ar her ftm all th§ rtet a« intell^etttally lalinted, 
^ th§ «thir ha«d, tvtit a tattntgd ehtld «IU atruegla or Us Uan Inttriattd 
in other akill artaa, perhaps nt#dln8 §mm eitra help or «fieettra#t»#ot in 
th«0# araaff. 

»y tt«in| th^ first three leaaoos yoyr tnltlal ^ag^g^ssttit, fm &m 
gat a pretty §§©4 id§a of vfhich ikill artai ar# §trm% and which artaa ar^ 
wsik. Yey ean then devlie a plan (either at the TEP seetio^ m m ymir mm) 

waya to »odify both the activlttea and your daily ttaehlng to gtv^ the child 
the beat doae ot t»lwit programing. The ressainlng itven leiaonji ar« also organ- 
leed chin way, so you can k«ep an eye m how the child ia dotn« in tlteae f«ur 
ar^na aa you ttaeh the activities. 

The four skill areas for intellectual talent aboulia t&m aa no aurpriae 
since they are cloaely related to the leharacteriatica you used to identify 
the children. Each of theae areaa it described tn brief below. 

Preblga golvtn| - the ability to figure things outj focusing on a prablea. 
thinkiniS up lots of solutiona« and aeleetinii the beat one. 

Rgoeoberlna - the ability to recall lnforaation{ developing an efficient 
•torafie and retrieval ayatea for thini^a experlenc«Ki both during 
the leaaon and in the paat. 

CogQunleatlng - the ability to explain; stating ideas in elear and inter- 
esting waya. 

Seelnn rel ationshioa - the ability to see differences, siatlaritles, and 
connections) r»c©|nlsln3 how things do or do not fit together. 



While InceUactual talent underlies all the other talent areas to sowe 
extent. It Is also a separate set of abilicles at which sowe children will 
excel. To develop intellectual talent Is to grow in theae abilities. It ia 
to beco»e a better learner and thinker and basically to get sssarter— growth 
that will benefit all the children who participate In these acclvltles* 



I. 



pl#ei8, bl9ek«, imU bdK#i m c^fltitBtrs, *fe4 ^ft^tr ««p§. 

" ^ of conatnietlmi piptr. Prior co th« l«»»©o, tr<ie# 

ORto tH« pA^r at i«MC 10 outlines of cli« ot»J«€ta. Th#» put 
tht objteca In a t»4i or t>0M. 

Mia* ailWrta sh<H*14 »«t $t« tiv# #b|ieii wqiU §{#p 3, 



w^dfi^s m it, l^^ m ^hm ^ 
mat I ^pfw. Bold up tH« paptr to 
that mtyo»% tm tee It, tBcourafifig 
thMi to look ciirolully at tHu outllonft. 
Aak th* chU4rto to look for iiiUzmcm 
and •iallaritt«a awmg the drawinst. Uga 
such ^uaatioM fa, 

- Ji^ia^ m tha bi^gux -droHn^s? 

- Vhiah the malUet? 

QUtlima CctrcUi, squarai, racsaotlta, 
Haarta, ace.) 

»«xt, aak tha chUdrao, Bcm do you 
think I mads thane dratin^a? Cocouraga 
dlacuaaloa about than. Susfiaat 
poaalbUltUa to tha chtldrao auch aa, 
you alfbc hava drawn ahapaa at raodoa, 
you nlghc hava tracad ovar plccuraa, or 
you alfhc hava tracad arouad aoaa p^rt 
oi an objace. Uc tha chlldraa know 
that you did craca around raal objacta, 
Chan caka out tha coUaccloa of objacta 
that you uaad. Point to 00a oucLlna, and 
call on a child to aalaec tha objacc that 
&ada that outllna. Allow tha child to 
varify that cbolca by pladai tha objact 
ovar cha outllna and dacldlaf whathar or 
not tha two aacch. (If not, lac tha 
child aalaec otbar objacta until tha 
corracc oaa la choaan.) 



Can tha «htld tdtntify 
aiAllarUtaa and diffartnc 



Can tha child aatch an 
objact to m miclinal 
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ttiiiH, *ik the #^ ^v^, 

4, Afiif ill} iH^tUiiii H»vt fefwn «MH*H*4i 

miHm m4 mk « child, M%m 4U ; 

«n»«tf ar ^Siluc in iwmlfii cHt f||^;»t 
mm^r^ it mtn%tmrf, msn tht grmp 
A«r«o« with th# aAiiver, €mtim» wlih 

vntii; all tna iwtlinai h^^d tt^^p 
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i^ma S*m fim^Md iff ' 8isfy,».s 

^r^tm in mm pUm§* 1% 'sm n^.^ 
r«i|Hm»#« 4114 uhsr^ hs&« 'gm 
mm llti«r m it ifet p^fk, 

J. S«y to tiM elil.l4r«i», Vhst m 

^fews l<n.^K*4|? A««»|it all •9}ytims* 

9tt«i«it ^ttiJif ^fto|»U Ucttr i« 

^lUiHm, Sm? '^f it mi^ht ^ Hfm 




tys^iii «jf litter ihti 
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INTELLECTUAL TALENT ACTIVITY—Pollution Solutions 



of noise pollution from cars, airplanes, 
and construction equipment. Discuss air 
pollution such as the exhaust f • jm cars, 
factory smoke, and fumes from farm 
equipment and lawn*-care operations* 
Another possibility is water pollution 
caused by oil spills and chemicals dumped 
in the water. If possible, take the 
children on a walk to find pollution 
problems. (If this is not possible, go 
to a window and view a busy street.) 
While on the walk, ask the children to 
find and name the various foms of pollution 
they might see, hear, or smell. Remind them 
of their previous discussion on pollution. 
Encourage the children to discuss possible 
solutions to any of these problems. 
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INTELLECTUAL TALENT ACTIVITY 
Holding Water 



MATERIALS: 



• Objects that hold water and objects that, do not hold water, 
objects are: 



Some suggested 



Plastic bowl 

Flower pots with and 

without holes 
Paper bag 
Envelope 
Cardboard Box 



Cups 

Tablespoon 
Fork 

Toilet paper roll 

Cans 

Jars 



Drinking straw 
Jar lid 
Bottle cap 
Sponge 
Strainer 
Sock 



A large container of water, access to a sink, or a water table. 
A small pitcher. 



- Towels for mopping up. 
STEPS : 

Set out the assortment of objects on a 
table. Pick up each item and ask the 
children to describe the item. Call on 
specific children to describe an object 
to make certain that each one has an 
opportunity to talk. 

Set out the assortment of objects on a 
table. Tell the children that you would 
like them to guess if each of the items 
can or cannot hold water. Let's sort 
these into tuo groups. Ask each child to 
sort several of the objects* Have the 
children put all of the things which can 
hold water in one group and put all of the 
things which cannot hold water in another 
group. Continue until all items have been 
placed in one group or another. 

Ask a child to choose an object from 
either group. Say, Let's see if it's in 
the right groicp. Depending on the 
object chosen, have the child either dip 
the object into the container of water 
or fill it from the pitcher. Encourage 
the children to reach an agreement on 
whether or not the object held water. 
Repeat until each child has had a turn to 
determine whether or not one of the 
objects holds water. Ask the children to 
explain why an object does not hold water. 
^ xhaps it has a hole in it, or it is too 
at, or the water goes through it. Help 



ASSESSMENT QUESTIONS : 

Can the child describe at least 
one object? 



Can the child sort the objects 
into two groups? 



Can the child determine whether 
or not an object holds water and 
explain the reason? 
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INTELLECTUAL TALENT ACTIVITY—Holding Water 

the children to discover that some objects 
may hold water for a little while before 
the water begins to leak through. Other 
objects, such as the sponge or the sock, 
may hold a small amount of water by absorbing 
it (or "soaking it up"). Continue taking 
turns until all of che objects have been 
tested. 



4. Put all the objects together once more. 
Then ask each child to come up, choose an 
object, and tell the group whether or not 
that object held water. 



Does the child remember the results 
of the experiment? 
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INTELLECTUAL TALENT ACTIVITY 
Animal Friends 



MATERIALS : 

- Two large pieces of construction paper: red and blue. 

- Twelve animals (pictures Included with this activity) . 

5™^- ASSESSMENT QUESTIONS : 



I^d like to introduce you to sane 
friends of mine. Place the twelve 
animals on the table. My friends 
want to go to the ice cream shop, 
but they can^t all fit into one car. 
First they all tried to get into the 
red car, but they didn^t fit! Then 
they all tried to get into the blue 
car J but they couldn ^t fit into that 
one, either. What should they do? 
They need to divide t^temselves somehou. 
Set out the blue and the red sheets of 
paper. Let^s pretend that this sheet 
of red paper is the red car, and that 
this sheet of blue paper is the blue 
car. How can we divide the animals? 



Can the child perceive 
differences or similarities 
(In alzBf shape » color » etc.) 
among the animals? 



Give the children a few minutes to look 
at the animals* 7ou might ask questions 
to encourage comparisons. For example^ 
Bow are these animals different from 
each other? Are there ixcys in which 
some of them are alike? Ask the 
children to think of ways to divide the 
large group of animals into two 
smaller groups. 

Let one of the children divide the Can the child explain why 

ani mals on the sheets of paper and ask a group of animals belongs 

that child why he or she is dividing them together? 

that way. Accept and praise all reasoning, 

including alternate order: "one here, one 

there." Give each child a turn to put the 

animals into the two "cars", mixing them 

up after each turn. Encourage each child 

to think of a new way to divide the animals. 

Praise imaginative reasons; for example, 

"These an im als always get strawberry ice 

cream, and these animals always want 

milkshakes • " 
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INTELLECTUAL TALENT ACTIVITY—Anlmal Friends 



3. Now, act other pieces of construction Can the child solve a dispute 
paper aside and arrange the animals in that occurs between animals? 
a circle. Let^a pretend that the 

ccnimals are at the ice <jream parlor^ 
eating their ice cream^ Look at 
that (bear) I He ^8 trying to eat 
everyone ice cream. What should 
the other aninKile do? Encourage the 
children to discuss this problem, 
fi n ally agreeing on one solution. 
Other problems the children can axscuss 
and solve are: 

- The (Horse) spills her milkshake all 
over herself and three other animals. 

- (Pig) starts crying because he doesn't 
want his ice cream. He wants the same 
kind that elephant has! 

4. Finally have the animals finish their Can the child name all twelve 
ice cream, get back into the "cars," animal friends? 

and go home. Put the animals away, 
then ask. Can you remember all twelve 
animals from our story? Give each child 
a chance to name the animals. 
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mELLSClTIAL TALOfT ACTIVm 
Soov or ^ot 



- CbMlkbosrd aad chalk. 



STgFS ; 

1. TtU tlM follflvlnc •toty uaiaf puppacs 

if 4»mtfd, Onoe ihtje^t wars tJo giants 
namd Hlbtvt <md Baaul ^ ucrv gt>irtg 

Thgy madm txvct tivid flaotra oni Hi^ara 
Old animU, All ^my had Uft to 
do ixm to neSw t3%» mathtr, 8cat*l 
mntitd Vtfry wmdk to mkt sam9 §nosj 
for th§ir nmj hma, but Hlbart said, 
*I don't likt mmi, Thtre art too 
mam M lMn§9 obaut mans, * Vhat 
ara 9cm of tha bed Mnga obout snenj 
sha^ Hlbart om tall SeaQll Eacourjf « 
Mch cblld CO think of «c loasc om 
Msacivtt thlDg About tooif. List th««« 
idftaa 00 thft chalkboard. Sussastlims 
Blf^c lacluda Idaaa auch aa, Ic aakaa 
70U cold, jrou could fall on allppary 
sideiimlka, cars can sat Into vreeka, . 

ftCC. 

2. Hlbtrt told Beatal all thoa* bad thinga 
about anosi, But Eaaal atill man't 
oonoinoad. Ska aaid to FUbart, 'thara 
ara lota of good thin^a about anou, 
too, £at m tall ifou ame of iha good 
thinga. ' Tall cha cMldran, Salp Sazal 
think of soma good thinga about atms. 

if Sfcu thi^ of anough ^od mnga, ^ta^ba 
HZbart Ml vant to ha»a anou, too, 
Llit aach posltiva tugtaatloa on the 
Chalkboard. Suggaaciona algbt includa 
Idaaa aocb aa, jou can oaka a cnowsum 
or Igloo, It looka prattjr, you could be 
pullad in a alad, ate. 



ASSESSHEMi QCESTI08S; 

Can the child dlacuaa aooa 
nagativa %apact8 of ano»? 



Can th« child oaaa zh& 
posltiva 44ip«Ct3 of fOOV? 
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IWTEUXCTVAL TALm ACTlVm— Sam* or Ka? 



3. SasiH md Filbert omtl4n*t d^Ma if 
they §h9kt4 hes>4 awui at thsir rm» 
i^m cs* not. The^ hmi »ma of tha 
bad t^dtt^a edxut onM, but they al&9 
kneu amm of the ^ood things, Vhat do 
ym think thsy should dsHdsT is^ 

hia or hftr dacUloa aad to atata 
aam taaaona Cor ArrlvSnf at that 
iacialra. 



Cm tha ehil4 diteusi why 
tt^ra ahmil4 or ahmtH oot 
ha iOimtJ 



Fl^Llr e«U tha chlldrao, Caa th« child ra^ll aavaral 

md Biaal d^oiM. to hm^a aom anw thiaf« to 4o ia tb« movr? 

around thtir horn, it ma oxoitin^ 
baoaataa on a aingU da^ they Md tan 
diffamt thinga uith tha anou, I'll 
r&adjfow a Hat of vhat they did, 
jfou Hatan oarafklly. Sea hpn may^ 
of theaa things you em rm&^r, 

1) ahmfal&d the aidmxtlk 

2) built o. anomm 
i) noda a mwfort 

4) pullad other on a al^ 

5) mada anoQ annate 

6) threu m^oiiballa at ea^ other 

7) mtohod a awM plas 

8) looked for animal traoks 

9) tried akiing 

10) alidad on it, but didn't get hurt. 

Kud tha liat cwlco. Than glvo a/vary 
child 4 cluwc^ CO tapaat aa may aa 
can ha reoea^red. fralma dso cl»tldr«n 
for hain^ jood Lt«c«:ier9 and thinkara. 
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- A fSfidtcUli Md A MKic« ^aottii ^ svAlUbU, aec Sa t If lit. 

vcorjr. St wlUL ^ t^iU ^«cittM mc^ 
«f ^ma. will iA *tof7. iaad ^ 
iolXwHag §£917, Mtog « *#c*rr*' far 

^ ma 9ary, »m mseru "^1% ma^/,'*' 

littla sHZdrm sni l&sk thm n 

sage sand m,h8 thorn mrk 9ar^ ^ r m. * 

VHl, ms Ja^ ?^ ct^ idtah put m her 
u^li^at faaa snd mat to tha A&iml 
^ in tha ^jindam md tWr« aha 

ami aom l&valy ahiMs^, They mra all 
aitting, Uatanln§ ta thatr Ucahar tall 
^^9am a atsiry. Tht <9li iHtah itmakad 
th9 da>9P (flsBockj', md sfe* a<tJ^l sp§aar%r 
■9pan^ is, 

""^B '^em mat lat ma heeoa -sma sma end 
mrk for ma. * 

V^a^ar, ** aaid zha z^her, 

*Vall, if ^ %»n*t lat m hssfa ^n*,* 
raplUd sha aid ifitah, put yeu 

into a trsme wnd safes ^hm 522." 

ii'M har :9m, iihi^ ahili 'All it i^T" 
Tha 'Jitoh ahffsitad, %i9a m the ahsrtaax 

At chi« point, aik thm eli&14r«o to ihis^ 

of vmya eo fiad thta §bo€taMt shUd. og* 

FRir*^**** «4« to thiak of wtmal way*, 

^^^»d timt> CO 9%tm Oft uaAm m 
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INTELLECTUAL TALENT ACTIVITY- -Size Mo Up 



Ono Idoa might bo to tmvo two chlldron 
atand back-to-back and continue until 
all children have boon compared until 
the shortest is agreed upon. Thoy might 
also decide to use a yardstick or tape 
measure to measure each child's height. 
Be sure that the children are involved 
in the measuring and comparing of each 
other's height. 

Continue the story. ^^Ohj^^ oaid the 
witahj taking (insert the name of the 
shortest child) by the hand. ^^So thia is 
the ehorteot onet^' Lead the shortest 
child out of the group and into the cage 
under the table. 

Continue with the story. The next day, 
the witch returned to aahool. ^'Oh what 
lovely ahildrenj'^ she oaid. ^^Give me one 
more I 

''Never! said the teacher. 

''Then I'll take them atl^" oaid the 
wtiah. 

"Ohs dear J which one can I let her have?" 
thought the teacher. "Give me the shortest!" 
shouted the irCtch. 

Repeat the above method of choosing the 
shortest; continue the story in the same 
way until all but one chid has been captured. 
At that point, let the witch laugh cruelly 
and say, "I'll take that child, too!" 

Conclude the story. At last, all the children 
had been captured, and the teacher was very 
sad and lonely. One night, very late, she 
crept down to the witch's house. "Shhhh!" 
she whispered to the children. "Don't make 
a sound. I've come to bring you back to 
school. " The teacher broke the bars off 
the cage (Remove several lengths of yarn) , 
and she and all the children went back to 
school and lived happily ever after. 

2. Say to the children. That old witch taught 
us who is shortest and who is next to the 
shortest. Let's see if you can line up — 
from the shortest to the tallest. The 
children should find their places with 
little or no hesitation. 



Can the children correctly line 

up by height? w 

PI 

M 1 

O I 

tz ( 

w : 

xz < 

M 

tl 
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INTELLECTUAL TALENT ACTIVITY— Slae Ma Up 

3. Aak eho children to sit down with you once Gun the child pnrticipnta in re- 

l^,^ 5 ^^t^^^y tQlUns a version of chc acory? 

tima tat 'a do it oo tJiat tho maan witoh 

takoo tho talloot ohild firot, then tha 

noxt tatlaot, until all of you ara takm. 

Can you rmQmbov how tho atory gooa? 

Encourage each child to toll part of tho 

story. 

4. A8 tho children tell the atory, encourage Cun the child recall tho order 
them to choose tho talleat, next tallest, of heights and rank them in 
etc. from memory. Ask the childran, reverse order? 

ifho did tho witoh tako tho laot day? Who 
did ahQ tako the eoaond to tha laot day? 
Continue until the first day is reached. 
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INTELLECTUAL TALENT ACTIVITY 
Playing Camas 



MATERIALS: 



I. 



2. 



3. 



4. 



- Savarnl baanbags. 

" Throa ompcy (heavy cardbooid)' boxea. 
STEPS ; 

Cathar tha children together in a circle 
on Che floor. Set the empty boxea and 
beanbaga In the middle of the circle. 
Tell the group, Hera aro aomo bganbago 
and boxQOi I thought wa oould uaa them 
in a game. But I didn't think of a gams, 
no I thought you ahildpan oould mks ons 
up youraelvea. Let the children have 
several mlnutaa to think about and dlscuaa 
poaalble games. They might want to 
experiment with the boxea and beanbags as 
they are chinking. 

Now call on one child, saying. Tell ua 
how to play a new game, ^ou exohxin it 
and we'll listen. Be sure chac" all cha 
children In che group undaracand Che 
new game. Encourage dlacuaalon of 
specific procedures and/or rules uncll cha 
game seems doarly undaracood by all of 
Che children. 

Afcer Che game has been explained, lac che 
children actually play Ic. Each child 
should follow che rules and procedures 
prevloualy agreed upon. If an unforsaen 
quesclon or problem arises, allow che group 
CO dlscusa Ic until a soluclon is reached. 
Play che game through co ica compleclon. 

Now sec che boxea aalde. Gacher che 
children cogecher once more. Say, 
Ws played a new game and it was a tot 
of fm, Doea thia game remind you of any 
other gamea? Encourage che children co 
chink of ac lease one ocher game chac 
is similar. Ask them to compare it co 
che new game. For example, You said it 
reminds you of baaketball. How ia our 
game like baaketball? Pause for responses. 



ASSESSMENT QUESTIONS t 

Can tha child uaa cha nacoriala 
provided to invent a game? 



Can Chi child clearly explain 
che rulaa and procedurea of the 
newly-invented game? 



Can che child play the new game? 



Can che child compare che new 
gome CO anocher gome? 
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INTELLECTUAL TALENT ACltVm-Playing Games 



llou i9 it diffsp§nt tMn baaksthall? 
Again, pause for ra§ponaaa. Praise the 
children for being both good Inventera 
and good playera. 

FOLLOW-UP SUGGL8TION5 » 

- On another day, lot the children uae the same materlala to Invent a dif- 
ferent game or to add a new twist to the previously-invented game. They 
might want to arrange the boxes differently or think of a different 
pooition to uae when throwing the beanbaga. 
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INTELLECTUAL TALENT ACTIVITY 
Patcarns 



MATERIALS I 

- Cluilk ood chalkboard. 

- Tv«lvo IdODtlcol forka, apoona, and knlvea. 

- A towal. 

STEPS > 

Toll tho group, Today uwVa going to 
mako patUma, I Ml dtm aana ohapaa 
up high on tht ahalJ<board: 



O □ c;? A 



ASSESSMENT QUESTIONS ! 

Can cha child uao cha proceaa 
of allalnatlon to chooao tha 
naxe figure In a alnpla 

pattara? 



Theoa are tha ahapeo that I*ll uao. 
Ravlaw tha nana of aach ahapa. 

Saw, I Dili maka a pattum uoing tvo 
of thoae ahapea: 

O A O AO A 

Vtf rwed to daoide what ahapa Ml aome 
naxt. Aak cha chlldran co look ac 
tha row of ahapsa chat you flrat drew 
on tha board. Point to tha cirda, 
Baue I uaed tha oirola in my pattern? 
Aftar tha group agraaa chat you did* 
aak cha aoma quaaclon for aach of cha 
ochar ahapas In cha llna, araalng choaa 
ahapaa chac vara noc uaad. (Only cha 
clrda and crlangla ahould ramaln on 
cha board). Ac chia poinc, call on a 
child CO Identify cha shapa chac should 
cone next: f/a knoa tha naxt ahapa ia 
aither a aixvla or a triangla; which 
ia it? Pralae the child for a correct 
anavar. Follow thia procedure for 
aevbral mora patcema; each pattara 
should I'se two shapes in a sltaple 
pactera. For exasple: 



□ ^ □ ^ 



» I I I I > etc. ^ 
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INTELLECTUAL TALENT ACTIVITY— Patterni 



NexC bring oue the ailvervare. (Re auf«i 
th4t all children ara ficlng the sum 
way) . [,et*a §§& if ym mn find a 
patt^in with §ilvstv<a>§. Make a patttrn 
ae follows i apoon» knlfe» fork» apoon, 
knifa, fork, apoon. Call on a child co 
chooao thti nexc piece of ailverware and 
to place it after the spoon. Tlten ask 
that child to choose one more piece to 
complete the pattern. Ask the child, 
Hm did you h%M what om^ next? How 
would you dsBoHbe thia pattern? The 
child night answer, "First there* a a 
spoon, than a knife, then a fork," After 
the child answers, start another pattern, 
calling on another child to continue. 
Again, ask the child to explain the 
pattern. So this for several patterns. 
An easy pattern night bet apoon, spoon, 
fork, knife; spoon, spoon, fork, knife; 

spoon, , , . A more 

difficult pattern might be: 2 spoons, 
3 forks, 1 knife; 2 spoons, 1 fork, 

3 knives; 2 spoons, 3 forks, . 

Consider «ach child's ability, adjusting 
the difficulty of the pattern accordingly. 

Tell the children that now you're going 
to play a memory gome. I'll make a 
pattern with the oilvorware. After you 
liave aeon it, I'll oover it with thia 
towel; then I'll oak one of you to make 
that oame pattern. After you irKtke a 
pattern, you can take the towel off and 
we'll oompare the two pattemo. After 
the towel la rtmoved, ask the child to 
correct any mistakes. Give each child 
at least one chance to copy a pattern 
from memory. If a child Is having 
difficulty, ask him or her to describe 
the pattern before you cover It. You 
con Increase the difficulty of this 
activity by increasing the number of 
items used In a pattern. 



Can the child eonttnua a more 



Can Che child remember and 
reproduce a pattern Just 
seen? 
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INTBUBCTUAL TALStlT ACTIVm"Pattern8 



4. T«ll thi ehUdren that patttrns can lie Csn the ehild er#«te a pacE«rn 

froB saay UtHrmi ihingi, Till and «spUiB u ehs gf^yti? 

thew to think about ipmething In the 
FOOT* that they could use to anke a 
pattern. Glvt each child an opportunity 
to collect materials and co»e forward 
to present hla/her pattern, explaining 
»*hat the pattern ia and what would come 
next. 
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IHniUCmU TALENT ACTIVm 
Whac's NaKC? 



- Pifuraa progressloni, iaeluJed with this laniion. 

- PancU and paper. 




STEP? I 

1. SIC at a table with cha ehlldrea. Hold up 
Che firac shaec o£ figured prograaelona so 
chac cha endra group can see Ic. Vhat ai*« 
t/was piotuxvo of? Xeo, ica orem oonea. 
But eaah iaa crem oono ia a littU differ- 
mt, Explala that the first eona has four 
acoopa of lea erasn, chs iscoad cone has 
chrae, and che third cona has cwo scoops i 
poine to each figure as you talk abouc it. 
then aay, It Icoka cut though aomtone ia 
^tUg tiw aeoopi of iaa oraam. If thia 
figw& (point to the appropriate figure) 
ahcDa two a<w?opa, hoo many aooopa afiould 
t'W next fiffura altou? The children should 
agree that the next figure should show one 
scoop. Call on a child to point to the 
appropriate figure. Repeat with progression 
sheet #2, following the saaa procedure, 

2. Show the children progression sheet #3. 
Tall me iiow the mxt figura ahould look. 
After a child states that the next 
figure should show four petals, complete 
thac figure in pencU, asking that chUd 
to explain the answer. Sou do you know 
that? }fhat doao aaah of tha figuraa ahov? 
Than repeat thia procedure with progree- 
sion sheet 14. 

3. Hold up progression sheet tfS. In :hi^ 
pvatura, all tha figuraa ora mixed uo, 
ifhiah ona ahould go firat? aeoond? 4ta, 
Hie chUdren should be able to arrange 
the figurea, from one ball in the 
rectangle, to two balls, to three balls, 
to four balls. (Ic would also be correct 
to arrange the pattern from four balls, 
to three, to two, and to one). Repeat this 
proeadure with sheet id, 

4. Using a sheet of paper and a pencil, draw 
any ona of the figures froa any ona of 
^ha pactarna. Look eara fully at thia; 

to ramambap is. Than puc ic face 



A3SK3SME?IT QUESTIONS t 

Can the child use the process 
of contrast and cofsparlson to 
arrive at the next figure in 
the progression? 



Can cha child explain cha order 
of the figures? 



Can the child order the figures 
into a logical pattern? 



Can the child rcseaber 
seen seconds earlier? 



a figure 
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m&limWM TALENT AenVlTY-What • a NiMt 



down en the CdbU, and cak«> auc ehe stigec 

should he alili CO point to tl»« correet 
flgttfi In eft« few ©r alallar ftgurea, 
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'10 



Gonpitu iM« Uic (l|iin In tin (isirMilM. 
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FIGURED PROGRESSION /M 



41 



Complete this last figure in the progression. 
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FIGURED PROGRESSION Si 



0 


0 


0 


0 




Number the order that these should be in 



FIGURED PROGRESSION H 
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INTELLECTUAL TALENT ACTIVITY 
One» Two, Three 



MATERIALS: 




- Six •Jt8 of picture progree.loae (prior to the activity cut apart the picture 
seta included at the end of this activity) . ^ k «« Fic^ur* 

ASSESSMENT QPESTIOSS : 

^' III tT^tl V-""^ chUdren. Can the chUd explain the order 

Set out the first set of picture pro- behind the pictures in a set? 

gressions (the three trees). Why do thaea « a sec. „ 

thP9Q piaturBO belong togethar? The S 

children should conclude that the pictures S 

belong together because each one has a plc-> 90 

ture of a tree on it. Next say to the r 

children, Eaok oarafutly at theoe piaturaa, 5 

Boa do the pioturee ahange? The children o 

should conclude that the trees go from tn 

tall to short. Repeat this procedure with 5 

pictures of the balls (big to little) and the 3S 
people (thin to fat). 

^' h!?^:/?'^/"'' Che picture set of curly- Can the chUd put the pictures in 

haired heads. Hatai them to a child and order? picuurea in 

say, Sea if you ozn put theae in order, mi *7 

put thia one first, (Set down the straight- « 

haired head). Whio'n piature goea next? 5 

(Pause.) . . . Whioh picture goea last? 1 

Follow a similar procedure for the last two o 

picture sets (short to long and full to 5e 

empty). ^ 

^' i^^'^.t^^ J^' sets have been sequenced. Can the child cell a short story. 

(trees) in a atory? The child might tell S 

a story about three separate trees, or about 2 

the same tree changing. Either approach is 2 

fine. Let each child have a chance to tall 2 

a story, using a different picture set. S 

JJ« ,i Che cards from two sets using the pictures? ^ ^ 

(you should have six cards); shuffle them. § 

then place them face down on the table. § 

Call on a child to turn three cards over, 5 

the first child to turn over three cardo from » 

the same set wins. (Try adding one or tw more i 
sets to make the game more challenging) . 
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CREATIVE TALENT 




CREATIVE TALENT ACTIVITIES 



INTRODUCTION '^^^ 

INITIAL ACTIVITIES 

Flying High 35 

Marble Pointing -jy 

Whot Would Happen If 39 

CONTINUING ACTIVITIES 

Zork Returna 

Tell Mq a Story 44 

A .jtory from Slurp 45 

Through a Window 47 

The Finishing Touch 49 

Allen Uses 52. 

Square Ideas . 53 
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Incroducclon 
CREATIVB TALENT 

4 . II'? nctlvltias in this Boction aro doaignad for the children you hnvQ 
Idantiflad as having craacivo talant. Thflee children have particular chdrac- 
torisclca that will maka tho laaoona challenging and fun for themj namely, 
thalr skills of imagination, oxporimentation, and flexibility. 

The activities arc broken into four okill areas that are aanentlal to 
the dovolopmont of creative talent, allowing you to examine tho child's 
performance while you are teaching each activity. Naturally, a talented child 
ia going to earn glowing marks in some of tlieso skill areas, probably tho ones 
that caused you to pick him or her from all the rest as creatively talented. 
On the other hand, even a talented child will struggle or be leas interootcd 
areas areas, perhaps needing some extra help or cncouragonent in these 

By using the first three lessons as your initial assoaamenfc, you can got 
a pretty good idea of which skill areas are strong ami which areas are weak. 
You can then devise a plan (either at tho TEP meeting or on your own) of ways 
to modify both the activities and your daily teaching to give tho child the 
best dose of talent programming. Tlie remaining seven lessons are also organ- 
ized this way, so you can keep an eye on how the child ia doing in chese four 
areas as you teach the activities. 

The four skill areas for creative talent should come as no surprise since 
they are closely related to the characteristics you used to identify the children 
Each of these areas is described in brief below. 

Fluency - the ability to produce a large number of ideas in response to a 
question or problem. 

Originality - the ability to produce new and unusual ideas. 

Elaboration - the ability to add great detail to an idea or product. 

Flexibility - the ability to take an idea in a different direction by changing 
one's approach or polnt-of-vlew. 

Creativity permeates all areas of talent. The four components of creative 
talent can be demonstrated through any curriculum area from art. music, and 
drama to science, woodworking, and large motor. To develop creative talent is 
to help children excel in any subject area; it is to help them be more flexible 
in any situation, enabling them to find creative solutions to problems both 
big and small. 
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CREATIVE TALENT ACTIVITY 
nylog High 



MATERIALS! 




- Papacp pencil, crayonrs and/or markers, 

- CaoflQCCo pUyor and blank tape (optional)* 
STEPS ! 

Wa'rd going to do aoma pratanding fov 
thia activity 0 I fiappan to fuxva aoma 
magical fairy duot in my pooka t. WJian 
you dpHnkla thia on a paroon thay te- 
come oomathing aloe* Ctooa your ayaa 
00 you don^t gat any fairy duat in 
them. Procand to aprlnkla duot on the 
children's h^eid<i, I^va aprinkUd tha 
magic duat on you* ^ou or a }\o longar 
a boy or a girl. How you or a a baau-- 
ti fully colored bird. Imagine what 
that faala lika^'^no orwo or hair^ but 
inataad winga and faatharo, How let* a 
pratand that you'ra uoing thoaa magnifi^ 
cant winga of youra^ gliding aarooa tha 
aky. ^ What kinda of thing a would you 
eaa in the air around you? Encourage 
the children to give as many ideas as 
possible— —other birds » bugs, clouds, 
airplanes, gliders, hot-air balloons, 
kites, bubbles, etc. 

Tell the children. Think about what it 
would be like to be a bird* Would you 
think and feel the same thinga that 
you do aa a boy or girl? Pretend tJtat 
you^re flying through a thunderatorm. 
What do you think^feelM hear, and see 
03 that bird? The children can dic- 
tate their ideas onto a cassette tape 
or you can write them down on paper. 

When the children have finished describ- 
ing the first experience » tell then, 

^ou^ve made it through the thunderazorm 
ccnd new you're flying milea high in the 
aky. The clouda break and zhe aun 
ahinea through. Pretty aoon you're 
flying acroaa a huge oaean. There you 
are with the 3un overhead 2nd the ooean 
below. ^ Tall me what that's like ... 
What do you feel, see, hear ^ and think 
about? (Continue recording the children's 
ideas on the tape or on paper) . 



Finally, after several days of flying over 
the ocean, you make it to land, ^lou're 



ASSESSMENT QUESTIONS : 

Can the child nom^ aavQral things 
that a bird may s^e while flying 
through tha air? 



Can the child imagine what it's 
like to be a bird in a variety 
of situations? 



JC 



«-3in/ tzvea and hungry, ao you find a quiez 
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CREATXVB Ul\m ACTIVIH -FlytnB Hi^jh 



fiM to r^ot i>u A ijomati uaaHng a unU 
foim gneako up m yQu^ mpturing you in i 
mt, Shti puta you in a aaga in a mnt than 
QhQ driVQQ you to th& aoo. T)wve you av^, 
in a big aags at ths aoot with lota of 
people miking by, WJiat ia tMt lik&T 
Miat do you fgel» heart aaa, and think 
now? (Again record the Ideas). 

th« child draw a picture f r 
bird's fliRht Mhowing bow it m 
have looked? ^ 



^. After the picturea are finiahed aok the 
chlXdron, How do you. think tho bird 'a 
advanUiro should and? Wiiat do you think 
finally Ivapponed to the bird? Aak each 
child to conclude tho adventure in a 
different way while you record the re- 
aponsca. 

Note: Allow the children to replay and 
discuflB the tape someday during the free 
play (perhaps aharing ic with children 
who were not involved with this activity) . 
If the ideas wore written down, rather 
than recorded, consider reading them to your 
entire class one day. 

FOLLOW-UP SUGGESTIONS ! 

• Another similar activity is What if you were ... a leaf? The children could 
pretend to be: 



3. Now ask the children to think again about Can 
the bird flying through the thundaratorm, t\\& 
going over the ocean, and finally being may 
captured and placed in the zoo. Di'HXW a 
piatura of wJiat you think your flight 
looked lika. As the children work, go 
around to them, encouraging each child to 
Include details in his or her illustrations. 
AXao encourage the child to talk abaut the 
picture. 



Can Che child think of an original 

way to conclude the bird's advon- o. 

turo? g 

o 

M 

I 



- opening on a tree branch in spring 

- going through a summer rainstorm with hall, thunder, and lightenins 

- pulled off the tree by a child 

- raked up on a cool, autumn day 
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CRIiATIVE TALENT ACTIVITY 
hktrbld Painting 



1. 



2. 



MATERIALS t 

- Shod boxQs wlch lld» (one per child). 

- Two or three bowla of tempera paint of different colore. 

- Spoono (one per child). 

- Several marbles. 

- Construction paper, cue to fit Inelde the ahoe boxes* 

HINT-' I« you have acceee to the book It Looked Like Split Milk by Charlee 
Shaw, uoo It to introduce this activity, ~ 



STEPS ; 

Gather the children together, then talk 
about how we eometimed see pictures in 
thlngOi like clouds. If there are some 
visible clouds in the sky, look out the 
window and ask the children what figures 
they see. 

Tell the children that they're going to do 
some painting with marbles. After ycu^VQ 
finiahad your painting^ t*;a'ra going to aae 
what piaturea wq can find in thm^ Have 
each child choose a s)ioe box and place a 
piece of paper in the bottom. Toll each to 
put a morble in a bowl of paint, then take 
it out using the spoon and drop it into 
the shoe box. Put the lid on and coll the 
marble around % Let the children repeat 
the process with a second (third and 
fourth) marble and color* 

When finished, remove the paper and look 
at each marble painting. How many dif-^ 
f event pioturea <£r> you aee in the painziyig? 
Look av it aloaely. What could it be? 
Encourage each child to offer as many 
interpretations as he or she can for each 
marble painting and to point to the objects 
seen in the painting. After discussing 
each painting t review the variety of re- 
sponses given. For examplsj *fou Dere 

zo see a lot of different things in 
this riorble painting — a beat, rain, zreea, 
a spider, ti>o kitea^and a fence. 



Combine two marble paintings, holding one 
next to another, What neo picturea do 
you see in the two combined? Encourage 
the children to think of the two pictures 
-^^y_3 one large picture. 
hKjL 



ASSESSMENT QUESTIONS ; 

Can the child see several dif 
ferent pictures in each marbl 
painting? 



Can che child see pictures in 
paintings combined ? 



.'.•3 
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CRBATIVIi TALKNT ACTlVin— torl)l« I'alntlnB 



Next select several paintings, setting Can the child usd aevdi'al palntinga 

them up in front of che children in left- to tell a story? 
to-right order. Ask the children to use 
the pictures, moving frow left to right, 
to tell a story. 

Rathee than followinB the same theme Do the child tell an orljslnal 

or idea, ask each child to use the pic- story? 
tiicas to tell a different story. Allow 
then to substitute, add, or eliminate 
pictures, if desired. 



60 



39 



CREATIVE TALENT ACTIVITY 
Whac Would Uappt^n If . . , 



HATEBlAiJi 



- Optional I CasidCCd play«r and blank capa. 
STEPS I 

Sit on the floor (or on tha ground out- 
ald«) with tha children artjund you. 
Tall thaw, tak§ exn im^imrn sHp 

CO onoc/ier Umdn Thia land ia a lot Uks 
ow^a, sxaept foT one thing'-thers i& fw 
autwhine, Cloaa your &y^o cmd try to 
piature what ovary thing wouW look like, 
Aak «ach child to asy whac thla land 
would be like by either deacrlblng it 
(Ths atara ijould almya b& out) or by 
coaparlng ic to our land (It \Muld 
Qoldark Encourage tha children to keep 
their eyea cloaed aa they do thia. 

After each child haa talked about it, 
tall tha children, 'ifa hava aoma id^a of 
'jhat thia land 'jithout aunahina would ' 
ba like, but lat'a think hardar, Wmt 
othar waya iMuld thia land ba diffaranz? 
Puah for oany anawera, allowing the 
children tine to consider this. 

After the children have dlacuaaed the 
idea for awhile, tall then, ^ou'va 
thought of a lot of good ideaa. Can 
you think of one more idea that no ona 
alaa haa thought of before? Tnink of 
tha thing a tJuxt you do everyday; i:hat 
'jould be different? Praiea unuaual 
anawera, including Ixaagloary onea. 

Then tell the children that you want 
them to tell a story about this land 
wichouc sunahlne. Ask one child to 
start the story, chen point to other 
individuals to continue it, allowing 
each child to talk for a short period 
of tine. Record the story on taps, if 
possible. When the children are finished, 
rewind the tape and let the children 
listen CO It* 



ASSESSMENT QUESTIONS t 

Can the child imagine being In a 
world without sunshine, stating 
floma of the differences? 



Can the child naae many changes 
or dtfferencea in a land without 
aunahlne? 



Can the child think of unique 

or unusual lopllcacions of living 

without sunshine? 



Can the child tell part of a 
story about a land wlt.hout sun- 
shine? 



CHIJATIVB mm ACTIVin-Wlwt UmU ]\m^m\ it 

• On Mther day«, iqIIow ch@ 4bova prqc^ilur^s wtch one af tlic» foUowinii 

- « lft»d «lieri everything w«h the «am« eolwr 

- a land ttmt had no eleetrleity 

- a land where everyone looked aUk« 
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eRRATlVg tAllHf i vin 
Zork MtMtm 



- "2ork" puppat 9aa»» oo« us used In the aecivuy "AUdo Usi»fi*'). 

- A rootbbruah ami cube af ceothpa»e«. 

- A rock and a cup, 

- A pap«r bag. 

- Several unrelated iceaa, luch aa 4 ball, spoon, strlna or yarn, l^r of 
pasca, cajidla, ate. / ♦ j 

HIJJT: Wale a porlod of tlaa before reintroducing Zork ... lon^ aoougb for 
the chlidren to be lac§r§ated again* but not ao long that they will 
have forgaccan their Ust 4ctlvlty vUh Seek. 




STEPS t 

I. Put Che puppet on one hand and aaauae lea 
character. Zork: X had ao muah fun wtt/i 
y^u %h4 Uat cwra, I ^ust wouldn't yait 
to gat back, ^ou sure hava some inters a t- 
ing oayot you Earthlingo. Uou about 
another gcme? I have aome objeata :kat 
we %ae on our sUxmt that go tog^tJifir, 
Ard X kfiCJ i/our t&sohsr haa aons titir^a 
that you uas to^at^wr. Ut'a fry and 
gu&aa tha r^aoono 'Jhy they go tog&th^r, 
Jou <mn gt firat thia tima. 

Teacher: Ckay Zork, hare on Earth ve 
pair tiieaa a» itsna tog&tJter, Hold up 
the toothpaste and toothbruah. Can ycu 

gunaa 'jhy? 



K finm%mn questions : 

Can the child think of an uouaual 
way to use a rock and a cup 
together? 



Q 
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Zork: Why in tha -jorld would anyona put 
thaaa ttM thinga togathor. 2:ou peopU 
sertainly ore atrarigo. Veil, Ut'a aao ... 
Do you bruah your hair, th^en aqueena tiiia 
atuff over your head? aave the children 
reepond. :io, huh ... > you put tJio 
atuff frcn thia tube on your food and tJien 
uaa thia to eat Dith? Ut the children 
reapond again. 37m ... J kr^jf Thia tube 
ia a boat for inaeata and they uae thia 
long plaatio thing aa sn car, right? 
let the children reapond. jo you aqueeza 
thia atuff cn doll fumitwMi snd then 
aiean it 'Jith thie bruah? Uc the children 
respond, ^e, I've ^uat about gueaaed 
ail the aenaible thinga. Tnis ia kind 
far-fetched, Oon't think I'n -^ird, but 
do you acueeze thia atuff on the bruah 
tnd then jlean your zseth -ji^h it? 



wg^fMi*, ^u4^^ ukit pwl Hftvtt ?,QrH 

up |H« roajk, «ind the eup. AiK (i«eh 
ehJId t© give Z«rk 4 diffttreni f#Af»of» 
for palrliijj the roek ^iwi cup pr^UIng 

2. |f4v« ?^rk c»U iht ehiiarej^, f^^jgc? ajv c^n tb« chn.l chiitk ar »arc tU4fi 

mve^ ihim hmhr. Ym mill im^fn'i ro.-k inetith^r? p 

MP with ««rQ rsasona, p«shlnit thiiw f 

to fltrecch their imaginations. A^ter 

several Dore reaaona, seleet on© idea 

an4 Jiave r^atk aay tjui? It !g th# real Qm-. 

3, Sit^ut the hag and the unrelated «hj,^et8. Ca»» th« ditld pair th^ bae with 

Z«rkt alm4 you hvj^^ ^ush go&d id^aa, I Uirfersnt «jhj««tf* and nlve a reason ^ 
n^^fi help m oith a pivbt^. ! Ut «ach palHoa? C 

mnt to give a. ^ift £^ a /«'i.?»iaf an r:^ » « ^ 

pUn^t. Ap%4 I v^iir, u Qi'M this ^U>u! S 
(imr.ff thing mn i^atlif uses. V'm d^-' ? 
■^ia^d Ui Hsr thia nQp^r baa arj aQna- H 
tlm %.mld go uit)} ii, ' U'ni<3h of *^ 
t'liSd^ thit^a (point to tha unrelated ' 
objfteti) 'j&idd g& hmt 'jith th^ bag? 
3«« If each ehlld can pair the ba« with 
one of the objects and give a r«aion for 
the pairing. Than aak aach child to pair 
the bag with a different object. (An 
ejipeclaUy enthusiastic child alght try 
to pair the bag with each of the unrelated 
objects) . 

6. Nov have Zork aay, Thm^ sound li'm Can the child d#»onatrate the uae 

v>Of^Qrful idma, but thera arc .,0 r,2ny a the bag «lth an unrelated object 

id^^aa that J'^ fnor^ aon:\aQd nay Ovsn through pantoalae? r 

or^! I htv^ to deaidis scmshQj ... g 
/ hic-jf If ^am of ^^u asuld sat out | 
of uoup iJe^s, j ycutcf i-e able to h 
'«rj they 30 t&^ethsr. mTisn r qsq -^cu pvs' c 
z^fvi to then I'll bQ -abls to get a 
b^tt^r f^H for Jusv fHmd '*vuld um 

thsm. Have the children act out j 
cheir favorite Idea, showing Zork exactly I 
bow his friend could use the two Itesas 
they've paired. When the children have 
finished with cheir pantoaiaes, have Zork 
respond; Ik^od s'm-^f It i.'orksd too. 
I'VQ Tiads up ny nifid. I kc^j '^vzv^ .jir'r 
idea for -Ky frUfxd <tnd several f^ora jr'c^t 

sift idcAO for ny aiatera ^uz broth/ra. ' 



6) 



<t i((tk0.t. U^. }cf'#{4 ,^/* 

'^'Jntfiiif, y.?:* Ubn y^j*;/ 



I. 



Tail Ma A 




« »a«ailn# and »©yni m a pjaea af papar). Paper-«U|» a pUtn aneac «f Bapar 
cop far a lUia paga aivd anothar ahaac of papar wmiaroaath for Urn atory 



- Additional aUaara «?f papar af*4 a pencil. 

Shaw ch« Children eha booRiat, talUoft 
«h«», / fltort«i/ f«aJf« shia bank but 
I* It mad yowp> halp, L&ok at th4 pii3tf*r^ 
in thit$ boi?k, Got yiru think Qf sms 

book? Aa eha ehildcao ehiak cltlaa, 
pclat aach of than oa an extra ahtat of 
papar. Aecepc all idaaa. 

2. tiitv rtraad cha Uac co tha childran and 
tall chast, Thaas ars ^11 g^d fitlsa, 
but Ut'a aas if ams up 'jith a 
rmil}f diff^vmt one. lank 35 t/je piQ- 
KAT^ a^aiii, thsn think ■ab&'At it fsp a 
/Vj 4&is&ndi b^f4PS yrmk wm^r* Csjx ysu 
think Qf d mr^ \»rMa\Mxi title f^r sur 
book? A«ain, writa down aach auggascion. 
3a anchualaaeic about any uauaual or 
eiavar ticlaa. 

3. Naxt, chooaa one of cha aufgaatad tltlati, 
prtocluf It 00 tha tlela ahaat. Help cha 
chlldran raad It, than tay, y# hava a 
titte for our book jnd 'j^ hsnf& a picture. 
.%?w J ycur help in -jritin^ tha jtarj. 
Turn CO ch*» third pafa la cha booklat and 
wtita dovo tha words aa tha chlldran tall 
Cha acocy; halp chats carry tha story 
through CO a logical coocluaion. Than, 
aearclaf with eSse clcla paga, raad througn 
the coBplac«d atory agala. 

■i. How reaova tha cicla page and the »torv 
page. rapLaclog thea wich blank sheacs' oi 
paper. Prloc a dlffareat title 00 tha 
title page, aalactlng one froo the Use 
of chlldran* a pravloua suggasclona. Raad 
the new tide co the chlldren,ealllng thao. 
JCJ s ^ks up 3 nev Jttory. Once sora, 
write tha worda as the children cell the 
scory, foUowlog che above procedure. Con- 
clude by pralslag the c&tMrea for i&m^ 
f^^ood scorycellars. 



mmMm 

Can Che child chink af 
one posaibla title for 



mora Chan 
tha pic- 



Can tha ehJld think an iaagl' 
natsva and /or yngsual tie la for 
the book? 



^sn tha «hild carry out cha idea 
ot tha choaan title by calling 
at least part of cha atory? 



Can the child tell a dlffaranc 
ijtory for tha »4sa picture? 
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" mm 




f<kt £^ ,i p:l*jfj>.?£ miiUi iilkrp, u 



fm§ think f^v? 'ihiUi* 

Pin pU'^i^f ifte«ufi|# cH« i£hiyrt«t s« 

«tra«f« vlth fmr swatn. ^ ws^n 

xki^ m hmr47 mst j-U t?;^ s^tif^a ^5^* 

sHaak aa aaay 4ifC«!r«nt r*as<ji»a far tH« 
aoum4 aa poaa&bl^. 

All of %h^gs j?fi>eGf i,i^<j4. .fsv 
sr^f ii§ll, uhaz h4 ^^mlly Ucrd 
3 ver/ jmalt sniml 'j'm had hidden 

%ih£n it msi^ Snsff)^, 
^'FU&SQ isn't %urt -n*,** i^- j^C^, ^: 



fr^Sfi the mail ^r«sckr^*# r^^a. 

v.^?-/ .^crr^ /<?r ^h^ ffi^hz^*^^4 
if ih4 l^aU'i^a in,^ 
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CREATIVE TALENT ACTIVITY—A Story from Slurp 

Ask the children to help Snaffy figure out 
what to put the lopaloos in especially since 
they don't have plastic bags on Slurp. 

4. Just as they were finally deciding what to Is the child able to describe the 
use and feeling very proud of themselves creature in detail? 
for thinking of it^ in came Snaffy 's 
mother. YeSj even on Slurp^ children 
have mothers. The little creature quickly 
disappeared. This left Snaffy standing 
there all by himself in front of the mess. 
His mother stopped in surprise. "Snaffy ^'^ 
she exclaimed^ "did you make that mess?" 
Wellj on Slurp no one ever tells a lie 
so Snaffy told his mother all about the 
frightened little creature. How do you 
think Snaffy described the little animal? 
Give the children an opportunity to de- 
scribe the creature. If they need help ask 
them questions such as the following: 

- How many eyes did the creature have? 

- How many legs did it have? 

- Did the creature have fur? 

- Did it have a horn? 

- What color was it? 

Encourage creativity and detailed descrip- 
tions. 



FRir 
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CREATIVE TALENT ACTIVITY 
Through A Window 



MATERIALS: 




- The window frame picture (included with this activity) . Before beginning 
this activity, tape the "window" on a wall at the children's eye level. 



STEPS ; 

Gather the children together, telling 
them. Let ^8 pvetend we^re taking a 
walk down a special street. Oh look^ 
there ^s a lemonade drinking fountain. 
Walk around the room with the children, 
pretending to see such things as an ice 
cream parlor, a merry-go-round, and a 
water slide. Then say, as you lead the 
group to the window frame picture. And 
here ^a the Magical Toy Shop. Look at 
the toys! Let^s name some of the toys 
we see in there. Encourage each child 
to name several toys that he or she 
"sees" in the toy shop window. 

Next, point at the window and say, 
I/Dok at that toy! I've never seen 
a toy like that before; something 
like that could only be found in the 
!^ical Toy Shop. What special^ unusual^ 
different toy do you think I see? 
If a child responds by naming a 
commonplace toy, tell him or her, Well^ 
I do see that toy there, but I'm looking 
at a different toy. The toy I'm looking 
at is so unusual that I've never seen one 
exactly like it anywhere else. Praise 
any far-out or different responses. 

When several original toys have been 
named, tell the children, Vho can 
pretend to be one of those toys? Assist 
the "performing" child by making 
suggestions or asking questions, if 
necett xy^ like ciow does the toy move? 
Do yc ^ "nr.; to tz.m It on? or Show 
US har^ X- use i::. After a child has 
imita^.-t 4 coy, ask the entire ?roup 
to do tj-^* ^Jiiitatiou cogether. Repeat 
for se^ L toys. 

Finp:.iy,tell the children. Well, we've 
bee . on vhis special sweet for a long 
vi-.e cw it's getti7tg dark. Pretend 
'^ju're one of the dolls in the window. 
Jhat do you see as you took out vhe 
window into the svreev? (Pause 
for responses) How do you feel now zhaz 
*'q dark? What will you do now? 



ASSESSMENT QUESTIONS ; 

Can the child name several things 
that might be in the toy shop 
window? 



CXI 
Z 



Can the child name an unusual or 
original toy that could be in the 
window? 



o 



Can the child pretend to be one 
of the original toys named? 



C9 
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Can the child describe being a 
doll in the toy store ac night? 
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CREATIVE TALENT ACTIVITY—Through A Window 



Accept a response such as "Go to sleep 
because I'm tired." Do this by reminding 
the children that since it's dark, no 
one uill see them so they can do anything 
they want. 

FOLLOW-UP SUGGESTIONS ; 

• Adapt this activity to other "window" ideas such as the following 

- The palace of a king and queen 

- A U.F.O, 

A haunted nouse 

- Hansel and Gretel's gingerbread house 



71 
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CREATIVE TALENT ACTIVITY 
The Flalahlng Touch 



MATERIALS: 



• One idea worksheet per child (saaple worksheet included with this activity) 
- Crayons or oarkers. 



STEPS ; 

Hold up the idea worksheet so the 
children can see it. Thie ia duet 
the beginning of a picture or idea. 
Hod could we finioh it? Ask the 
children for suggestions, reminding 
them that it could be many different 
things. Push the children for many 
Ideas. 

Nov Cum the design upside down, 
^yingf It looks different when 
you look at it like this. Haw 
could we finish this design? After 
several suggestions, turn the paper 
sideways, and ask for more ideas # 

Hand oxit one worksheet to each child. 
Tell the children, I want you each 
to finish the picture in a different 
tikzy. Before you start, tell me how 
you will finish it. Encourage the 
children to experiment with the 
design by turning it different ways 
before they tell you their idea. Be 
sure each child uses an original idea. 
If a child repeats someone else's idea, 
say. Someone ^s already thought of 
that; think of another way to finish it. 
i4^ybe you could try turning it a dif^ 
ferent way. 

After a child has settled on an idea, 
ask him or her to use the markers (and/or 
crayons) to complete the picture. En- 
courage the children to include details 
by asking appropriate questions. 
Put the pictures in a place uhere the 
children can see and compare them* 

FOLLOW-UP SUGGESTIONS : 



- Follow the above procedures using one of tnese designs: 



ASSESSMEKT QUESTIONS ; 

Can the child give more than one 
idea for completing the design? 



Can the child think of additional 
ideas when the design is turned 
upside dotm or sideways? 



Can the child think of an original 
way to complete the picture? 



Can the child carry out his or her 
idea by completing the picture? 
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CREATIVE TALENT ACTIVITY 
Allen Uaes 



MATERIALS: 



- A fork (you may subsclcucc another coiamonly used object, such as a cup. 
mirror, pencil, key). 

- A puppet (made to look like an alien creature with antennae) . 



STEPS ; 

Put the puppet on ont. hand and assume 
Its character. 

Teacher: We have a gueat today* Let 
me introduoe him to you. Sis name ia 
Zork, He's an alien, a ar^ture fjsm 
another pUomt, I've asked Zork to 
olaaa today so we aould share some in- 
formation about our worlds. 3e told 
me earlier that he thought we Earthlings 
used things in weird ways — in ways that 
don't make any sense. 

Zork: That's right, ^ou people have 
soma strange habits. Let me show you 
an example of what I mean. Hold up 
the fork for Zork. What do you use this 
for in your world? Aak a child to 
respond. See what I mean? That doesn't 
make any sense at all. 

Teacher: Well, Zork, what do uour peoale 
use a fork for? 

Zork: I won't tell y-m; you'll have to 
guess! Then if you guess right, I'll tell 
you. Ask each child » think of different 
ways to use a fork? 

When a child names an unusual use 
for the fork, say to him or her, Show 
Zork exactly what you vtoan. Take the 
fork and pretend you're using it that 
way. Continue until each child has had 
the chance to name and demonstrate an 
unusual use for the fork. 

Now encourage the children to think of 
even more uses for the fork. Accept 
all answers, praising the chUdren for 
their ideas. After awhile, have Zork 
select one idea, saying. That's iz! 



ASSESSMENT QUESTIONS : 

Can the chUd think of different 
ways to use a fork? 



Can Che chili demonstrate using 
the fork in tn unusual way? 



Can che child chink of many uses 
for Che fork? 



you've goz tc. :icw dcean^t zruzz irake 
aenae than eating :jizh iz? aci: 
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CREATIVE T*\LE.rr ACTIVITY— Allen Us<!a 



Zork: While ve*re on the aubjeot of forks. Can the child think of an unusual 

there's aotually a aeaond, very aearetive and unique use of a fork? 

uee for forks, Sme people on my plana t 

belong to a oeoret olub. I happen to 

belong to it, bo I know. In this alub, 

we use forke in a oornpletely different 

txiy. It ie not any of the id&xe you've 

euggeeted eo far — although I muot admit 

they've been good ones, Sinoe the eearet 

club prevents me from aotually telling 

you what the use is, ^*ll have to 

cate in another way. ^t's see . . . 

I knai), I ^11 make my antennae buzz when 

you^ve guessed correctly. Okay? 

Press the children to come up vlth some 
very unusual uses* When a child thinks 
of one that Is particularly f ar--f etched « 
make a buzzing sound for Zork*s antennae. 

Conclude the lesson by having Zork say. 
Thanks, friends. I didn't expect my 
visit to be so much fun. I had heard 
you Earthlings were rather odd^ but 
you^re^ not so bad. If you don't mind, 
I'll Just invite myself back for a 
return visits See you next time! 
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CREATIVE TALE!IT ACTIVITY 
Square Idaau 



MATERIALS: 




One booklec per chUd, Each booklet ahouid coaslsc of ftve paesa stapled 
(or punched and tied) together; each page should have a aquaiir^irawn on it. 
(You might trace around a aquare-ahaped block varying the location of the 
square on the page each tlae. The square on the firat page, however, should 
be tn the aaae location in each booklet) « 

Extra pages on which two squares are drawn. (These should not be Included 
with the booklets at this time). 



- Pencils, crayons, or oarkers. 

STEPS : 

1. Bold up one of the booklets so the 
children can see the ^irst "square 
paga'^ Tell the children. There are 
mrty things that have a square ehave. 
liOok at this picture. What doea it 
look like it could become? After 
several Ideaa have been mentioned, 
select one and ask the children to 
draw a picture of that object In 
their books. Band out the booklots 
and pencils, crayons, or aarkers at 
this tlae. As the children work on the 
first picture, remind them to Include 
details In their pictures. For 
example, if the Idea is a house, you 
might say. Well, I eee the door on 
your hauee, but haw do you open that 
door? What doea it need? or I aee 
you're drawing a brick houee; it looka 
very nice. 

2. After the first picture has been com* 
pie ted, tell the children to work on 
the rest of the '^square** P^ge;^, 
drawing a dlfferont picture on each 
page. 



ASSESSMENT QPESTIONS : 

Does the child draw a picture 
of the "class Idea**, including 
details in the picture? 



Can the chUd think of a different 
idea for each page in the booklet? 



3. As the children work, see to it that 
they work independently. To help 
accomplish this, you might space the 
children further apart. You might 
also try verbally reminding individual 
children Co ''think of a different idea.' 

4. Finally, when all pages in the booklets 
are completed, show the children a page 
with tvo scpiares. Tni^ pace 'jiZZ be 

a Zizi:Za diff>srent, beaauac iz haa 
VM> aquarea an it. S^a if you ^an irav 



Does the child use original ideas 
in his or her pictures or a typical 
id^a In an unusual way? 



acme thing uaing both of theae aquaria. 
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Can the child complete a picture 
containing cvo squares? 
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CREATIVE TALENT ACTIVITY— Squara Ide^s 



Uhea cbese pictures are finished, ask 
the children to show thea to each other. 
Thea attach these to the rest of the 
pages in the t^MIaet. 

FOLLOW-UP SUCCESTIONs 

• Use this activity as the basis for other booklet ideas, such as, 

- circle ideas 

- trlaoglft ideas 

- things that xoAkit ae happy 

- things that rexd.nd lae of suznoer 

- things that remind cse of ay faaily 
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LEADERSHIP TALENT 
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LEADERSHIP TALENT ACTIVITIES 

DfraODirCTION 37 

INITIAL ACTIVITIES 

IntroductioM 59 

Capcucing che M»rk«c 

Bliod Walk ^3 

COmsUINC ACTIVITIES 

Tour Guide 6S 

Ic*« Show Tlae ............ ^; 

E'a the Teacher 

Shlpvreck in Space 70 

I» It Bad to Get Mad? 72 

In Thta Ring . , . 
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Introduce ioa 
LEADERS8IP UU£M 

lb« acciviciex la this Mccion ara 4ealfn«d for thi eKlldr«m you hava 
id«atift«d u having l«ad«rahlf* tal«nc. TWaa chtldr«n bav« particular 
cbaracteriatics that will aak« the lasiooa challcatlaf ao4 fun for th«a; 
oasMljr, tholr ability ta get along vail with |>«opltt and to get a Job done. 

Thtt actlvltlas are brokan Into four aklll areas that are easentlal to 
the devolopoenc of leAdershlp talent, allovlag you to exaalne the chlld*a 
perfor&ance «#hll« you are teaching each activity. Tiaturally, a talented 
child ta going to earn gloving aarks In sons of these skill areas, probably 
the onaa chat caused you to pick hla or h«r froo all the rest as having 
leadership talent. On the other hand, even a talented child ulll struggle 
or be less Interested in other skill areas, perhaps nfi-edtog sooe extra hel^ 
or encourageaent In these areas. 

By using the first three lessons as your initial assessnent, you can 
get a pretty g'x>4i idea of vhlch skill areas are strong and vhlch areas are 
weak, tou can thea devise a plan (either at the HEP oeetlag or on your own) 
of ways to stodify both the activities and your dally teaching to give the 
child the best dose of talent prograning. The reaalnlng seven lessons are 
also organised this vay, so you can keep an eye on how the child is doing in 
these four areas as you teach the activities. 

The four skill areas for leadership talent should coae as no surprise 
sittce they are closely related to the characteristics you used to Identify 
the children. Each of these areas is described In brief below. 

Self-confidence - possessing a high opinion of oneself; feeling secure about 
oae^ strengths and weaknesses. 

Organising - being Interested in and having the ability to plan and coitpUte 
projects or iovolvenents. 

Sensitivity - deaonstratlng a caring or concerned attitude toward others 
(other children, adults, aniosals, etc.). 

Persuadinit - having the ability to influence others; attracting others' 
interest and participation. 

The following activities will give children aany opportunlti«# to practice 
their leadership akllls and to feel confident about those skills. Leadership 
skills will benefit children In other areas as well. They will help children 
experience greater success In life becaune they will have the sensitivity to 
develop strong relationships with others ^nd the self-confidence to swet 
lehallenges and to take risks. 
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LEAOEaSttlP TALENT ACTIVITIES 
lacroduetlotMi 



- 2S0B«. 



STEPS : 

intto&jatim. ta? P«iuift for 
41sctttilos. Vky ^ tMmk 

for dUKussltm. Tbmn say, 
Inttoduaticna (^im ua 9am 
infamation about tkinga. It 
mi^ht btt a book m> a pU^sa 
fmaiitn ifa itttrodme ^cpU fa* 
tha atffse reaam'^tso tall sm&thln^ 
tibout thm. Today m« em 'goi^ 
to praffti«w intro&uring stwh other, 
lou Mill aouak hava a partner. I 
'Jott you to find out faeta about 
itaah other by aaking quaoticna, 
Vhat are eom f^atione you could 
n9k that would halo you get to 
krtsii ^emom elae oetter? locourag« 
Ctui chlLdroA to think of a mn^r of 
dlffftrftnc quaaciotta such aa. Vhac la 
four favorita atorjr or aoo«? MHac 
<to yott lUca to do 00 SaturdaTa? 

2. Dlvtiia tha eliiXdr«<» Into patra. 
Tall ehtta to t«t to knew ttialr 
^rtSAt tMittar ia ordar to iiatrodota 
thaa to tba raat of tha group. 

You aaf waat to Istroduca aa laailaary 
frittod flrit aa an exaa^le, a.f.» 

fhia ia Sharon. She Zikea to play 
hopeootah on the aidemVk in front 
of her houae. She really likaa 
9iQ 9trd on Seeame Scree t beoauee he* a 
ao ailly. Tho horde at thino ahe ever 
did 'Jca Uom to ride a tt^-^Jniel hike. 

Slim a fov aoseQts for tJw cl»tldr#n 
eo teak ioforaation. THaa say, U 
tim fci* sur intrs'd:ieti^, Clve <jach 
pair of child rati aa opporeunicy so 
Incroduco aacii oth«r. 



Caa tha child fora i?iiasitJU»a 
vhlch will saia jjerttoeat 
lafocmatlon? 



la liw shUd 4b la ca iatr:oduc« 
aaotbar child ia 4 «mfid«»t 
aaaaar? 
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LEADEHSllIP TALENT ACTIVITIES— Introduetiono 



Wlvan tha Introductlona are over, anQ it 
tho children 'o knowledgo of each other 
hao lncr«affod. Review what woe aaid by 
aaklng rlddloa. Example j 

I'm thinking of a gii*l wh<s liksa tv 
olimb traoo. ilor faoovita food in 
apaghotti, Sho likoo tho oong "yhac^la 
on tho Buo", Wio io aha? 



Can Che child dcmonotrato 
having laarm.d abjuc chc 
ochora by n.^Hworlng cho 
riddlon? 



Diacuaa advortlaemcnta with tho c' adron. In .q child dblo to dictate 

Tall them that somotlnjaa people tivoftaQ - , .-auaalve ifrlondBhip ad? 

when they want to find aomoono qIb." .c do 

something for them, like fix tho rocC 

or take care of children. Tull the 

children to pretend that they want o 

find a now friend. They will need o 

think of what to aay in an advortlaujitint 

that will make people want to know them. 

Give an example such aa Wanted: a fr*iend 

for a givl who lovea to drco) picturaOt and 

eat ahoaolate ioa aramj willing oh^ve 

two-wheel bike. 



Give the children time to think, tien have 
each child dictate hia or her advercisement 
to you. After you have collected all the 
ads, read them to the group. Aak which 
one describes someone they would like to 
meet. 
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LEADERSHTP TALENT ACTIVITY 
Capt tng the MarkQC 



MATERIALS: 



- Art materials auch as papar, markero, crayona, ate. 

- Building matorlalo ouch aa assorted boxotii empty paper rollo, tape, acisooro 
glue I etc. 

ASSESSMENT QUESTIONS : 

1. Say, Wq haVQ many pvoduato today which wera Can the child auggoat a problem 
invantad b^oauaa paopL^ know tharo wao a and a way to aolvo it? 
mod for thm* For oxampla^ if no ono had 
invented the light bulb we^d have trouble 
eeeing in the dark. If no one had invented 
telephanea^ we aould only talk to people 
who were aloee enough to hear ua. Someone 
invented glaaoea ao people with poor 
eyeaight could eee. Can you think of 
Qomething which hae been invented to help 
other people? ^ Allow time for discuaaion. 
Say, Let ^3 think of aome brand new inven^ 
tiona which would help people. Try to think 
of neu thinga which could help make people 
Uvea eaaier. For example, what if there 
were ao many people in your family that ycu 
couldn^t all fit in your car. Can you 
imagine a way for your whole family to go 
aomewhere together? Help the children think 
of other now inventiona by asking questions 
such as, What ^ a a problem that your porenta 
have that a new invention might aolve? Jan 
you think of aomething new which could help 
with cooking? What might help aomeone who 
can't walk? What new invention might help 
you? After you have discuased several ideas, 
ask each child to choose one invention to 
sell to other people. 

2# Say, :icw you neri to f igure out how to 

mikc your new prodt-ct. I want each of you 
to make or draw an invention the way ycu 
think it would work beat. Distribute the 
art and building materials. Allow the 
children time enough to complete their 
inventions. Encourage originality, 

3 . ifcw . jou have a product , how can 
you tell vecvle about it? 'leu need zo 
figure out • 'va to ahow your producv to zhe 
people who might buy it. Let's zatk 
Q about what you can do to r^arkez or gez 
ERJC y<^^ product auz to other people. En- 
"^■"courage the children to figure out possible 




Can the child act independently in 
designing an original product? 



Can the child devise a clear plan 
for marketing che product? 
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LEADERBIIIP TALENT ACTIVITY— CApt;ucinfs the Market: 



nuirketlng acrategii^ti. t-oi' uxampla, putting 
It vhera peoplo cnn H@a It, tailing people 
about It, etc. 

A. Say, Lot 'a talk about hoi^ aompanUa nail Dooa the uhlld cijnvincingiy aell 
thHr pvoduata ov advovtiao. Wiat in a tlui pifodueu? 
oomovoial? WJiat avo aomgvoialQ for? 
Encourage the children to talk about 
diCCorent oommorciala and what thoy say In 
order to sell their product. Explain, I 
want aaah of you to do a oomaraial about 
your pvoduat. Hiink about tha good quali- 
tioQ of your* pvoduot, u}iat people would 
moot Uka about it. Wliat would you tell 
paopla about it in ovdav to oall it? 
Give the children time to think about what 
thoy will say. Then have each child stand 
before the group to "sell" his or hur pro- 
duct. 
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II^VDERSIIIP TALENT ACTIVm 
Blind Walk 



MATERLUS; 



- Objecta in the ciasnroom to placed in an obacacle iunira« (chair««, cable, 
d^dki waotebadkot, ^cc). 



- Blindfolds (2 or 3 should b« enough) • 
STEPSi 

Say, Today uq otq going to play a mw 
gama. Wq otq going to go tJixK^ugh an 
obataata aoursd with a partner. 

You Dill gat to taka tuma going through 
the aouraa blindfolded. lour partner 

will go through with you and tall you 
axactty wliat to do. 

Tfie fir at thing ua need to do ia to act 
up the obataaUo. What do -jou zhinh jg 
should UQG? It naceasaryt ^uldc the 
childrens' thinking toward p'.salbilicies. 
Wharo to do you think zhaoQ obotaclea 
ahould placed? Sot up the course vlrh 
the chlldrens' help, dlscusalng how far 
apart the objucts ahould b8» «»tc. 

Divide the group into paira^ Put a blind- 
fold on one child In every pair. Then have 
each pair go through the obstacle course. 
Remind each ''seelnt^*' partner to give very 
clear directlona to their '"blind" friend. 
Say» Think about }yow to be a good leader ^ 
how to give ht^lpful inatruationa, and 
how to get your partner to truet ycu. '/au 
mat tell your partner tixaatly whaz to do. 



After each pair has completed the obstacle 
course, have ti-e partners switch roles and 
go through the course again. 

Have the children discuss the experience. 
Ask, When you were ^^lind^^ 'tew did you 
feel about the vay your partner juidcd 
youT Were you afraid zhat ycu miahz gaz 
fTurt or bump into something? 



ASSESSMENT QUESTIONS ; 

Can the chUd organise the physical 
aspects of the course? 



Does the *'blind" partner trust 
and follow the child? 



Can the child talk about his or 
her own feelings as a "blind 
person?" 



A. Now say t« tha chiUken, i mnt (:.u\ ch« cliiid iJantify the ii^mts 

ubout youv ijoh aa lUa "mmt of a "blind partntir?" 

IpQmion, " fv^iat do to h \, 

"blind p&rsQn" titraugh the ? 
Be rooro §peclf.lc, it posalble, , lug 
how they helpea chair paptner "er<*wl. under 
ch^ Cable," for example. W)iat uordo did 
you uao to guide your pavtnar? yhat '^<iuld 
you havQ dona diffsrently to maka it maiiir 
fov tho "blind poraon?" 
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LliADERSniP TALUNT 
Tour OuLda 



MATERLVLSi 



- Sign Chat raada TOUR GUIDE (provided at end of Activity). 

- Tape, 

- Chalkboard and chalk. 



STEPS ; 

X. Say, Have any of you &mr viait<id 
a mmaxtm ov any ptaa§ whi<jh had a 
tour guide? What doeo a tou:> 
ffuida do? Load the diacusslon, 
explaining, If neceaaary, that a 
tour gulda Is a person uho leads 
a group q€ p«6pU around a apecific 
place and telle thecr about 1.. 
The tour guida points out tJw 
important or intaraoting foatur^o 
and talla about thm, Tha guida 
telle people what thinga are and 
hou they work, A guida ahiaya 
apaako very clearly and loud 
enough ac all the people on tha 
tour aan hear and undarotand uJiat'a 
being explained. 

Today we ore going v t^^^ x tour 
of a very opeoial p'nca''cv» ichaoZ, 
Everyone uho wanto i ^ ; nave a 
turn to be our tour y.r^. j hrje 
a Hgn that our tour i/uf'de t,till 
wear. Who will be our fir at guide? 

2. Say, Let 'a talk about our tour 
before 'je start. Pretend you zr'e 
going to show txround a vioi to: Sna ' ; 
never eeen the school before, 
would be the moat intereoti7:g thtng 
to ahaw firot? What would jou ML,.t 
to ahcw nest? Should you try to shew 
everything in one room fi"jt and then 
move on to another place ? Soim would 
you organize thu tour? I'll -jrits 
'jour id(,<xa Qn the shzlkboard. 



ASSESSMENT QURSTIONfi ; 

Doaa the child volunteer 
to be a tour gulJe? 



Can the child organize 
a Logical tour sequence? 
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AbK the Urnt tjuide to l««a ch« 
other eliiliJren mi <s» tour, Say, 

to wliQt )m &v ahu ia ullinn u^u. 
Pe^Uf4 that yoi mmv mr-n tlw^e 
thit\(f^ h^f0r§» You man ^^h^ quU(=> 
qmstimn aa us go, 

Aftar the toura are over, have the 
children sit on the floor in a 
circle. Say, I'm m pv&ud of noul 
Uliat Qood t<}uv gidd&a i/ou mm! 
l^t'g talk about tfw guided tGum. 
Who did mi mpmialln good ,joh? 
yhy do you think ( nm-fj did UfHl? 
Did ( nana) da nomething apemal? 

FOLW-UP SUGCESTIONSi 



C/in the «hJltJ Inturow't the 
other ahildren In the ehoaen 
fwatures of the cotir? 



Poe« the ehiJU make pjsltive 
cr»R»tfc!nta about the performan< 
Qi t,h« other chlldrt^n? 



- Wt\en the oceaalon arises, allow the 
child to provide claaeroom tours 
Co visitors and new acudenta. 
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LEADKRQIIIP tAWrt ACTIVITY 
Ic'h Ohow Tt»«! 



MATEllULSi 



- A copy of Che fftvoriu story chostM by Che ehUdran. 

- Drtfl8-up clochea for coscuneR and props. If powatbU. 



- Chalkboard and chalk. 



STEPS J 



AgSKSSMENT QUESTIONfu 



atoH^o? Llat the favoricea 
on cha chalkboard. Say, 



C^n cha child parsuadd 
others to accept hia tir 
her cnolce? 



Sametimso when pecpla really 
Hka a atory, thsy aot out tha 
part9. A stdry that'a aatad mt 
i& &all0d a pkn/, Today ue cnre 
going to put 0}\ a plan, 

Thr fifot thing u«? rwed to do ia 
d^oidu 'Sniah azoirj wc want to aot 
out. Rend through tha lisc on the 
board. I want you to think about 
uhiGh ua should perform, TJtink 

about 'itaw wu ixtuld act it out, 'new 
long th,e atory i-u how rraany chaa^aatera 
ocra in it, whtt ^aemry ftight be 
irmoTtant, &ta. 

Go through cha atorlca listed, ono 
at a time, having ctia parson vho 
fluggeated chat atory defend the 
aolaccion, telling why. In hls/hfsr 
opi&loo, chatatory would ba the beat 
ono for play adaptation. 

Aftar each pldy haa been dlacuaaad, 

have the children vote, by show of hands, 

for Cha acory they prefer to perfora. 

2. Explain, E'oavj play haa s direotor, Tr.a Can the child give rensona 
director halpa •no^ff daaiaiono srcut he or she would be a good 

coatwnea, acenery, and 'Snat t'm actora director? 
dc, as 'jell tm or^cniziiv^ the praati^itia 
or rehear Bala. 
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T^ll m whj y&u think iim^ ^muM h^^ -a. 

hnv^ ©xplalB^d why they wauld a gaa4 

hiftdi dcwii to vott, Th^ piir^on who 
rea^tvii tH§ »<iiit voting will t)§ Khn 

Qmi'Ht to pr&iuQ^ ofui him wh:^ 

all t)m ^hamQt^m in th^. pl^Hh 
am/ d^QM^ %}ho muM tk^. hmt 
p^r&on to play eM^-iH cfuwaQUr* lint 
^11 th© <:haractiir8 on fcho board* Umv4^ 
thci chiiar^n tAlk 4boijc; who should 
pUy ^ach part* Encourage the childran 
ta ^^onaldsr how a^eh cihara^ttr »houlti 
Itiok, h?rv htfi a p^irc «aeh haa, whci 
wanta to pUy partt §te. Rteord 
th^ final decisions on th^ board mxi 
to the llgt of chaiff<ct§ra. 



Dni^a Che child ahow und^r- 
^itandlng of athiif p^apJaU 
f1*??*lrfa by niig^^a^cing i\\^y 
assigned thi^ pari; th*?sy 
^m\t wh«n^v§r pi>a§tbl^? 



K^lp th^ children dacide how to 
ori^ani2§ the play* Aak nueationa auch 
mit ifivat m^da to k§ dora fir at? 
Vhat propst or mat^rialn ar^ n^i^ded? 
V}\Qt sflwuld QQoh pavmn do? Whatt mQdn 

p^r farmed? Show thp children 4ny 
clothea or materiala that can bis ua«?d 
for coatuiMa or ac^nery but i«it thm 
docide if aud how to ua^ theta. Encourage 
the children te» learn and rehearae 
their parta* billow the director to 
in charge** Encourage thf* director to 
think about how c ♦« audience will 
ehe play iind to think about way© to 
laprov«5 tha perforMnce. 

FOLLOW-UP SUCCESTIOJJS: 



Can the ^htjfj organ i^j^* iUks 
elu©<?fnta a play 



Let the children perform other play^ 
on following day&* Encourage chCD 
to perfona for the parent group or 
for other cl^ssea. 
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I the r#«eh«»rl 
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II WIIWII .Ml— HH 

A8k» yhit i§ a ^^fsiisr? Allow aie- 
euealon. Then say, 4 z^a^shar U 
§cn^Ofw Qha ^h&u!s QP Qlii^r p^&pU 

raw to do amapMng. T,huy ^©u'pa join^ 
to hav^ a ^fiama be tfi4 z^mh^r. Think 
ahmtt ticms thing ya\A ^uld %4aah, Rm«mh^r 
that uhm ymt teaoh a^t?.'»n«, you 'jam to 
aum that you really kr.ifj ha-j to Jo 

shll4reo faa« slspU skills which ch«y 
alghc bs nbl9 to csach, 9uch a aosjur- 
aauic, a song, how co draw a pletuce, 
oxerclsQ, maka a papar tiac, or play an 
Inacruaaoc, acc. Glva th« chtldrao tiae 
to dftcide what they wane Co taach, than 
Hav« aach ena deaonatraca tho aktll, 

Dlocuaa wlch tha chUdran how co «nccurag<» 
tncereac In laarning chair acdvlcy hy 
incroduclng Ic In a poaldva way and 
pointing out the benaflca of learning it. 
Than give #ach child tha opportunicy co 
convtsica tha other chUdran chat they 
wuid raally anjoy laarning ttte aKUi. 

Explain CO tha childcan tha iaporcanca o 
thinking through thoir prasancaciana and 
planning ahaad. Civ« cha chUdran a faw 
aittucaa co plan chair own praaantaclona, 
offering halp whera neaded. Than aak fov 
a volunteer to be che firac *'c«achar'\ 
Encourage tha children co carefully axpl^ln 
chair directions. Give each child 3 cum 
at inacructijag the others. 

After -evaryone haa had a chance to be tha 
teacher, discuaa the preaantaciana. V]io 
vaa 4n aapecially ^ood tt-cher? -"hy? 
Did the csacher give elear directions? 
«aa the caachar veil organized? How 
could the presentation be laprov&d next 



Can £h<» ^Utld dftawnacrata a akiU 
h§ror# cha isroup? 



Can the child eonvtace the athera 
to try a new accivtty? 



• cha child teach a a kill in a 
«8arly organiaad siannar? 



chtf child's coaoenta ahow con* 
ildaraclon of ochars' actaapca 
It teaching' 



I. T«»ll thft chlMran the faUtJwtn^ sitoryi 

h^d a urtihU mi ship 

4htdd4s*44, Pi^y knmj th^y ,.yai*Ui ham to 
land 4m§uh§r^t hut vhsrs? Sw^J^r.Ly the}^ 
ffiW a pUimt in tfug di§tMsnae, Sifer^/on^ 
(?hsermn Tftg ship ^u^s mmged is 'land 
f?»f th§ pl^st b-sfsrs it ^wpp^^i ramif^t 

Tha pmpU 'J4p^ 60 glad 1^3 h§ g&f^ t^uii 
fQT -^hiU zH&y Juat aac in t'm ahip U^kwj 
cutaidsn Thsn s&rrmnM »aiid, ♦y<? rrumt 
find hetlp, n^ed qq ^l<inu * 

P«u«« tn calUog the «tory 3o4 ii§k che 
chU4rtn co dlscusii che apace travelers' 
flttuatian. Attk» Should zh^y l^ixj^ xh^ 
apssmhip or ^zay '^ith iff? Uliaz ^qu 
think? Ut n^j kn^j ^eur Qpini&n. i^'^z 
'jsuid ym io? Encourage discuasian by 
aaklag quaaeSana «uch aa» Do you think 
tnat Mz- rj 'a idea 'jauld 'jork? 




Can the child state 4n apjnien 

in iwich 4 way ,^c; t^i caoviH^e atherJi? 



Continue the atory. Fimlp^ ths spcjss 

tJjtf^ iicEn't kncj anythir^ shout this plsn^t 
and 'jhat th^y ^i^ht naM ?- -^kc vith :h^, 

Pau»« 4«#tn la calling tha atary and en- 
courage Che chU4f»- to talk about what 
they alght naec ^^n a itraage planet. Aak, 

■thci j'lCuXi 3r^:n feed: ?>J -Ji.;;;r 

C-aaclnufl the story, tusz z'n^sn, z3 ?;:*'v 



Can the child eontributa to organis- 
ing a plant 



Does th# child *hov 'jndtrscamiius 
mother ?«r i ftfarsT 
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J!mi -y^im ihei0 l;>}C}Wi ^y^t^iJc. 
i#,U hill #f h#r ^vn vi=;ri*5/>rj df h^v iHc* 



ill ij^d ^fxHit*^ 



n 
i 
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Jack doil cH« girl (Hip(N»e far 3«ft«n. ./.a^fe 
hsp^m. mat %\m ^cllatfioi is*;-e»* 



* 5 ^ 



Have 5h« chUdrsn dl»cui« cHe ^iimi.iQn. 
fi^^st in y^sat ^^je ^.i? 

juit Wilt 4 high taw«r witJi bl*eka. 

Jack I darf/^a, iN^,*aH":)5»«»? c -^^j,— 
Ch na, you kH3<sk^4 il dex'r ! -Jc.V,, 



A#k 4 4htl4 £0 rola play vich you 4r# 

i*t»ve 3t£uatlQ»9 vhil« you 
^PP^sc mad ciMi child umk tht dcher, 
rftftjAcc oi>« 4f tha icsnea. 

1l«a ftv« 4ach thtld an ODp>®rcunity ta 4S« 
a ?app«t ca roi4 pL*f m» of 5h« *Stu«cii9ns. 




in»? child •»! rei^pontjrt tHJieam 
4 «»m!^'Bro for atH«rsi? 
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LEADERSHIP TALENT ACTIVITY--I§ It Dad T^) GdC MAD? 



3. Encourago cho children to clunk ot dlf-* 
foront altuaclonb which could happon-"- 
myb% a problem whieh eould dtvelop at 
school. Glvo thom tlmo to think, then 
ask for ouggeetlone. Dlscusa how people 
should act when these things happen. 
Toll them that they are going to got an 
opportunity to act out a situation; but 
to remember that when people work on some-* 
thing togother, they have to make decisions 
as to which problem they want to act out, 
who l0 going to play each part, etc. 

Say, You ava going to act out your play 
two timao. Firot ohow uo the wrong ijay 
to liandla a problem then the aaoond iima^ 
oliow ua Jiow one altculd }xandlo the problem! 

Divide the children into pairs and then 
give them time to work, offering help as 
needed. 

A. Have the children present their plays 
using the puppets. 



Can the child work with another 
child, persuading the child to 
accept hii/her decisions? 



Is the child able to organize and 
present a simple puppet play? 
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LEADERSHIP TALENT AwTIVm 
In This Ring • • • 



MATERIALS « 



1. 



- ChaXkboard and chalk. 

" Signs for chlldron to woar picturing; rlngraaiter, clowna> acrobnt, tlghe- 
rop« walker, Jugglor (iirovldod at the onJ of this activity). 



STEPS ; 

Say> I wao watching you play tha otJiar 
day and I oaw that you oan do ooma vary 
intWQoting thingo. I auddanly thought^, 
'Vg ahould have a airouef'^ What do wa 
QQQ at the airoue? What kinda of per-- 
former Q are at the oiraue? Pausa for 
dlscusfilon. Then aok each child to 
think about what parforaora should be 
included In this circus. Encourage more 
discussion by asking questions such aa» 

Do you agree that would be a 

good addition to our oiroue? 

2, Now say. One person we need ia a ring^ 
maoter. The ringmaeter introduces aZl 
the oatQ usually in an elaborate way. 
He or ahe aaya auah things aa, ^^In the 
center ring you see the Wonderful, the 
Marvelous, the Dazzling Spagaletti Family 
performing their Stupendous Stuntat^^ 
Who wanta to pretend to be the ving^ 
master, and show ua how to announce an 

OJOt? 



ASSESSMENT QUESTIONS : 

Is the child able to persuade 
other children to accept his or 
her ideas? 



Is the child able to /innounce an 
act? 



Encourage the children, one at a time, 

to stand before the group and audition for 

the part of ringmaster. Help only as needed. 

Attach the Ringmaster sign to the person 

chosen. 

3. We have a ringmaster. tJow let^a decide 
who our other perfomera will be. 
Write the name of each performer on the 
chalkboard and ask the children to decide 
who would be the best person for that 
part based on their auditions. Encourage 
anyone who want to audition. After the 
try-outs for each performer, attach the 
appropriate sign to the chosen child. 



Is Che child kind in comments 
about other peoples^ abilities? 
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LEADHR8im» TALBN''' ACTIVITY— In This Ring , , . 

A. Say, Thf order of th4 a^ts id v§vy i/n- Can the child fsake tiUBge8Clon» 

portant in ohou buoineae, Wlwn a ohow id lo organlae chd program? 
plameit the ylannQV tries to Mve 
Qmathiiig exaiting at the h&giming u> 
attmot peopled' uttsntion. T}w planmr 
triQO to inaluds an aat at the gnd whiah 
makso pQoplQ fiappy that th&y aarns. 

Lot 'a deoido how to organise our oiraua 
aatu, I'll write your idma on vha ohalk' 
board. Encourage che children to decide 
on Che number of acts and on the order of 
tl.ijir appearance. 

Once all the planning la complvite, be sure 
to lot the children put on the circus I 



no 



ERIC 



i. 



2. 



3. 



4. 



Piny ti»§ 



- A varitsy ar are mtmUls tot mkin% dteoraslaoi, #yeh «*# i«tartar4, tspa. 
«MirK«rs, €an8tr«e«l«n paper, aod/«r srtpi paptr, 



- CKalktraard and cHalk. 

Say, r ^Hnk it i^tld b§ fun td 'mv^ 2 
patsi, but y&u hav§ w help plm 
J^c klHuh Qf partUa mn }/cu think Qf7 
{U aocaaaary slv« auggascittnst 
Blrcdday Parclci»» Uablrthday ParcUa, 
F<i»ou» Poraon Pactlaa, Spaclai Day 
Pactlfla» Bappy Day Paffei^a. ate.) 

ft? Hava. Clva eha childran a law 
aioueaa eo chink. iV^v / gone of 
•j6u M tall uhat kind of part}/ \/ou. ya«t. 
TM v% j^u pref&p that kind of patty 
md x}hy '^ou think «« should have that 
Hnd of party, Afeac aach child haa 
i\Md a chanca to praaanc chair vlawpoioc, 
voca for wHac kind oi party co hava. 

Say, that w& have dsaidsd 'jhat kind 
of party m ars goin^ to hsrjs, ye «tuas 
think about 'Jtat ne&d for thia party, 
I*IZ 'Jtit4 your idaaa on th& ohalkboard. 
Clva halp only aa naadad, but ancouraga 
chazB CO chink abouc daeoraclona, gaaaa, 
and food. 

Say, Its knoi) 'jhat kind of party 'Je*rs 
going to hauo, and 'Jo knoxi that i?«'r« 
going to haj4 food, deaorationo and 
gm«o, 'fow 'J4 n^ed to dsoide 'Jho ia going 
to bs r&apcrMbU for theae things, invo 
'jiZl maka the do&orationa? ifho xiill plan 
the ganea? A^aln, vrlea down on cha 
chalkboard who will ba raaponalbla 
for whac. 



Explain chac Ic'a now claa eo hava a work 
aaaalott. Hava cha children divida into 
groupa dapendlag on chair raaponalbillclaa. 
Provldo aaceriala for aaklng daeoraclona 
and of far co wrlea down cha groups' idaaa 
for food and gaaaa. Cocouraga cha chUdran 
CO llacan co aach ochar'a Idaaa and co plan 
j-*-ln^8 chac flc vlch cha parcy's chaoa. 

ERIC 



la Chi ehlld abia lo ptrtuaila 
Che athtra ct«c hla or har idM 
ia cha baac? 



Can cha child praaanc ami dafand 
party Waaa? 



Can cha child aaka auggaaciona 
for orsanlsiag cha parcy? 



Ia cha child racapclva co cha 
other chtldrana* ideaa? 
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- Hi Wirt t«i HiUVi* p«ifty! 
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i4ffr TALENT 



ire 



mr numr mtmrm 



T^^l*§ A^t? f « f • « « « 

fdltca Artl«C9 . . . . . 

C>^§l«H)r ©rawtnf ..... 

PUtMf^ ifjiri^f s , , , . 
fACAt* PAeit.ift, f4e#t • . . 
?^it#fy ...... 



i » « « i f f 

» » » • > t 

t » » » t » ♦ 

» t » » » » t 

» » » » « !^ » 



l«ti€t i^ii 1^ fi»#||*iiiii#it f## fm ihmi mmif^ m 

tft. 

1^ #€il¥lti*i ift fer#l«*i fiMir f-1.111 «f«*« iti#i #rt t.j« 

mm il#irl«4 iiifls.« #m» #f tl»*f« ff#^lslf t*i# 

€.ii*#i4 u fU% Mm m fetr ttm ill i*« r«« #« k9'«im, tMmi ir€» ^ 
ilm «il>sr «¥tt • iMim%M €til.W #r **# It** i«i.*f t*i#^ tia 

miitr %kiU mm 9 p§rim§ m#iim mm tsiri lmt$ m mi.m*f§^mmt in o.»*# 

^ ^fsttf 44*1* )if«*§ if* #ff^^ m4 

i« iMMily Indite tH# #€ti¥ltt#§ ^ y#Mr 4ftly i««€liii»f t# tlwi th^' 
tliia mf^ m fm «*» fei*^ m «tfii. m hm tl»t «ifel14 i« 4s»im, im clt»#« f#w,f 

e«ilori, itMiiirms, 4titfRf« itit«» 



i^glffj^ 9ft -> fujoytiif t¥AJy4Cl0i art mfk»i b§im tmilUf villi 



Qriit«#lity - producing art Mf^rk *^Uk i« Kftl^«, ^mmi^ Hii^.tmt «r 

Oevttlo^iBf tlHis« fwir skill ar«»i tl»« citil4r#fi*i art t^l#flt ir@w. 
l%f« «{>«cUl tjil«Bt vUl ^rtcl) tl»« €liil4f«iQ*3 lives kf iiviDi «ltt« a mii^we 
my to «i9r«»M tifte«»«l¥«». fo^lortnt ^rttttU iAlmt t^%S« cHil4r«a i# 
Wcontt a^re of Imw ^^tiful ^ iAi«r««tiiit vorl4 mA tti cr^^ttiswi »r#. 



ART TALENT ACTIVITY 
That's Art? 



HATERIALS : 

• Paper (one sheet for each child). 

- Paint (several choices of colors). 

- Brushes (one for each child). 

- Artist pictures (included with this activity) . 



before. You will eee l^iat warka 
of art dan^t have to took Just 
like an object. Sometimea artiete 
try to make the people who look at 
their work feel a aertaCn way. They 
aan do this in several ways. One 
way is by using lines. 

Let's look at how the artists drew 
the lines in this picture. Show 
the Rouault picture of two people. 
Say, Do you think the artist is 
trying to make you feel happy, sad, 
or mad? How does he make you feel 
that way? Encourage the children 
CO discuss the feeling of the 
picture and the flow of the lines. 
Point out the short, stabbing lines 
In the painting. This is one way 
an artist can show anger. 

Now show the Marin. Again encourage 
the children to discuss the feeling 
of the picture and the flow of the lines. 
Help the children see that the artist 
is showing the confusion of the city 
by the way his lines are colliding . 
Explain, i4gra£n, the artist uses 
short lines and long, straight lines, 
hxt in this picture they are running 
into one another! 



STEPS: 



ASSESSMENT QUESTIONS : 



1* Say, Today we are going to look 
at some works of art that are 
different from many we 've seen 



Can the child discuss 
the lines drawn in 
various pictures? 
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ART TALENT ACTIVITY— That ' s Art? 



Show the Van Gogh. Ask the children 
to describe the lines used In this 
work. Ask, Why do you think the 
artiat need that kind of line? 
Hoto does thia picture mike you feel? 
If necessary » give clues such as 
aleepy?. . . aad?. . . or dizzy? 

Can you make people feel a certain Can the child express a 

way by the linea you draw? Let 'a feeling through his or 

try! Plan your work in your mind her picture? 

firat. Think about how you want 

it to look. Alao think about a 

color you might uae. Do you think 

color will rmxke a difference in how 

people feel about your droMng? Take 

thia paper, chooae a color, cmd be 

an artiat! 



Walk around and encourage the children 
as they work. Observe whether or not 
each child is able to transfer his 
or her idea to the paper. 



Can the child use the paint 
and brush to show the 
Intended feeling? 



When everyone has finished^ display Can the child critique a 

the works one at a time. Ask the work and think of ways it 

children to discuss the lines they could be changed? 

see in each drawing. Ask How doea 

the artiat make you feel? What elae 

could be done to the artiat^ a work 

to change it — to make it happier — 

aadder — angrier? Ask the artist to 

talk about the feelings shown in his 

or her drawing. Continue until 

each picture has been studied and 

discussed. 
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ART TALENT ACTIVITT 
T«xturad Palntlnga 



MATERIALS; 




- Powdered ccapera alxcd with ll<iuld suurch and whit* gluA. 

- P«p«c for painting (ona abaat for aach child) . 

» 

<- Larga paint broahaa. 

- Mawapapar (to apraad around bafora tha activltj hagina) and daan-tip natarlala. 

- Snail asmnta of "taxtura" aatarlala auch aa aand. aalt, augar. rlca, saada, 
eoffaa grounda, aavduat. outaaal. ate. * 

- Paint containara or papar capa. 



HIWTi 



STEPS: 



Tha aaount of "Textura" aatarlal that you will ba adding to tha teapara 
alxtura wlU vary, Bagin with a auaU aaount and -xoarlaant untU 
you hava a paint of workable conaiataney. 



Tha flrat part of tha activity introducaa 
tha chUdran to tha Idaa of "taxtura". 
Decide whether you will do thta outalda 
or in the daaarooa. Then alt down in 
that area with the children around you. 
Tell tha group. Today ug'i^ going io talk 
about taxtm. Look otoaaly at tkia oar- 
pat (or graae). Run your hand ooar it, 
Tim oarpat (grasa) looks diffmnt and 
faaU diffmnt than a ahaat of papar. 
That id bacauaa it haa a diffarmtt taxture. 
Bacourage tha children to diacuaa how the 
carpet (graaa) looka and feala. Aak 
leading quaatlona auch aa, Doaa tha oarpat 
(graaa) fwl rough or mnooth? Doaa it look 
frmpy or ailky? Doaa it faal hziry or 
gritty? Than aak aach child to look around 
the Inedlate area, chooae one thing, and 
deacrlbe Ita texture to the group. Encourage 
the o there to alao look at that object and 
coBBMot on ita texture. Th«i give the 
children an opportunity to walk around and 
feel the objeeta. 



ASSESSMENT Qt7ESTIO»3 ; 

Can the child look at an object 
and deacrlbe ita texture? 



How call the children over to the painting 
area. TeU the children, Wa ara going to 
do aema painting. But in ordar to maka it 
mora intavaating, va ara going to giva 
tha paint mora tastura, Ona way wa can do 
that ia by mixing aand with it. Ut each 
'£hild feel the aand. Encourage the children 
u> dlaeuap hoir it feeU. Aak, Xa it gritty? 



Doea the child 
which will give 
farant texture? 



A substance 
tha paint a dif- 



US 
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ART TALEHT ACTIVITT— T<xeurtt Palntlnga 



sifting through your hand? Thma put 
•OB* ^ Mod ijaco A pap«r cup and add the 
paint alxtura to it. Ask tha children* 
ffhat i9 eomething different that m add 
to paint to give it more texture? En- 
eourasa tha chlldran to think of unusual 
■atarlals. If tha chlldran naad assls- 
taaca, ask tbcs. What kind of things' 
would iM find in the kitahen? etc. 
Mk the children to help you gather tha 
texture vaterlals that are available. 
Put a soall sBount of each textured subatance 
In a pr/«r cup. Add the paint to each cup 
and mix. 

3. tmc the children begin painting. Encourage Does the child experlaent with 
th«a to experlaent with the different tex- textures? 
tared paints. Suggest that the children 
ccmpsve textures and create, a design- which 
"fthovs off** the textures they use. Bocoorage 
Che children to use different textures In 
dif£«rent perts of their picture. 

A. After the pictures have dried, set thea Can tha child cooBBsnt on the tex- 
up for the children to see. Encourage the cured effects in the pictures? 
children to look at and discuss the pic- 
tures. Ask thea* 

- 3av are these piatures different 
from othsre ue'va done? 

- Bou do they look different? 

- Bow do they feel different? 

Eslnforce the word **texture*' at this time. 



I o • lie 
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AW TALE8T ACTIVITr 
Pletur* Fraer 




HATERIALS: 



" BtowB or black shMCa of coMtructlon psptr (oat for tscb ehlld). Prior 
to cha iMMa, with uhltt chalk outli&a a larga abapa about tvo Incbaa froa 
tha papara' adga. 

- Sciaaora (oaa pair for aach chlLl) . 

- A eaaara (without fila). 



1. 



2. 



STEPSt 

Gather tha ehUdraa tosathar» ahoving 
thaa tha eaaara. Eocouraga dlacuaaloa 
of caaarma aod pbotographs. Aak tha 
chlldraa If tbay hava avar takaa plcturaa 
with a caaara. Balp tha ehlldraa uadar- 
ataod that a plctura takaa with a eaaara 
will laduda oaly what la aaaa through tha 
eaaara laaa. Lat aaeh child hava tha 
chaaca to look throu^ tha eaaara laaa. 
Tall aach oaa to focua oa a alagla objact 
ia tha cooa aueh aa a book, a chair, or a 
cup. Thaa aak tha follovlag quaatloaa: 
, - Uhat doM your piatuts look lika? 
What thinga do you 999 in it? 

- Hou do9B your piotm look whtn 
you stand osxy alo89 to ths ob^ 

j0Ot? 

- Hon do9B th9 pietuP9 ahaotga uhm 
you atap baak amtsml fttt? 

Paaa out a pair of aeiaaora and a abaat 
of tha ehalk-oucliaad coaatraetloa papar 
to aach child. laatruct tha ehlldraa 
to cot oa tha chalk Ilaaa, halpiag thai 
gat atartad, if aacaaaary. lhaa aak tha 
ehlldraa to "taka a plctura** by fladlag 
aoaathiag la tha rooa to placa laaida tha 
froaa. Eacouraga a varlaty of aubjacta 
auch aa a doll 'a faca, a plaat, or a block 
atruetura. Aak aach child to fraaa at 
laaat ona pictura coaaiatiag of aavaral 
objaeta. Baphaaixa tha laportaaca of a 
plaaalag arrangaaaat of thaaa objaeta 
aceorediag to color, balaace, aod pro- 
portloB. 



ASSESSMEST QOESTIOtiS ; 

Caa tha child daacrlba what ia 
aaaa through tha caxwra laaa? 



Caa tha child fiad a aac of ob- 
jaeta to eoapoaa a "fraaad plctura**? 
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AST XALEOT ACTIVITY— Plcturo Fcamac 



After a child coaposes a "pletur«," My, 
If you wave a ppofctaional photographap, 
you vould ffivB your piotuxv a name. WInt 
mm would you oall your piotura? It 
aan ba anything you likt. PralM intsl- 
oaciva, and even slUy, tltlM. Ask cha 
childran to ahaca thalr ''plctura** and tba 
nana of tbalr pletura with tha othars ia 
tha srcap. 

Aak tha chlldraa to think about all tha 
picturaa thayWa aaan today and than to 
choota a ^avocita. Aak why that pletura 
la plaaalng to then. Accapt all raaaona 
that tha childran glva for tbalr choicas. 



Does tha child think of a uniqua 
titla for tha pletura? 



Can tha child choota a favor Ita 
pletura and glva raasont why it 
la plaaalng? 



FOLLOW-OP SDCCESTIOSS ; 

- If your claaarooa budget allows tha purchase and developaent of a roll of ftla, 
let this saaa group of children repeat tha activity using a loaded canera. 
Steps 3 and 4 cwld be done after the photographs are developed. (An 
"Instant developing** caaara vould be ideal. The entire activity could then 

be eoapletftd in one day). 

- Paste a ahest of white paper to tht back of eacL child's fraaa. Ask the 
children to draw inside of the fraaa. Bring the children's attention to 
color, belance, and proportion. 



• 118 



AJrr TALENT ACTIVnT 
Polled Arci«t« 



XATEUALSt 



1. 



- P«p«r ( 2 fUc— for Mch child), 

- Colorod e«lc-cip pcnn (Crftjoaa aaj tM aobftcituettd) . 



SlILPSt 

T«U tho chlldroa. JM^fniEzy^ X uot 
•topping, •mt^ m^l hgpptnmL 
<M9idM toy 9tor9, thm mt a big 
bwieh of bdlleormm Suddtnly, a mon»t4af 
maakmd olo9§ to th9 halloont end started 
popping th» rod em9t By tho timo th$ 
otoro auntr ocmo out, all of tho rmd 
balloona had b«mt poppod and tho 
had run offi 

Shoatoro ouw uua vary angryl Sha 
ataapod har fmat and pamdad har fiata, 
Than aha put up a aign that raad '^auard 
for information on tha aalloon Buatar, 
Contaat tha poliea, ' 

I want to tha poliaa and told thm €hat 
I had aaan tha Balloon Buatar monatar. 
Thmy aaid ^tat thay naadad a drmHng of 
tha monatar in ordar to aaa uhat ha lookad 
lika and ba abla to identify him latar. 
baoauaa thair polioa artiat who uaualJ^ 
drawa tha pioturaa waa aut^f-toun^ I 
thought that you ohildran oould drwj tha 
piotura, I will tall you what tha aonatar 
lookad lika and you oan drat axaotly what 
I daaoriba. 

Bud one papax and «uirlc«rs to eb« chUdraa. 
Clv« tliai tiM followlag doicrlpcloM, 
aliovlof tSma tot ehaa co dr«v attat oach 

ODOt 

" Ba hada big haad with friasy graan 
hair* 

- Bia noaa lookad lika a potato, 
" Bia body waa big and round. 

" Ba had long purpla faat but no Ugo. 

- Ba alao had long, waoy ama. 



ASSESSWaitT QDESTTOlO x 

Can tha child drav a pictuta of 
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AIT fALUI? ACnvm— folUs Arciaet 



Gutter mamtisr loohd liJka m that *^&u 
am make wme pitrtt4X>9 lookt Just 
liM ^in. Urn, mr^fmll^ at ^eur ^ketohM 
^ 9m if it m'^^ies «^ 4$^3H^tim* 

Dift ehil4r«o mf mmt to add ch»io$A 

Imhtd m hB mt mamtng miay» I mnt 
you to ^pou at piatkra &f the hook of the 
memt&» frmlsft tita ckildraa for mj 
vmmul fM«r«o CImc ttey «dd to tiM 
Imc^ of thm noamtet* 

4. Floaily, A«k Um clill4r«fi co wa.Ik arotmd 
aM iodk At aU thft mnetet piecures, 
Aek, 

- plotuife i* s^acieet? 

. . the met evdilyf 

EDCOttragt •acli child to coaswat on tbo 
picturos. 

, Cooeludo the Activity by thaokiof thm 
ctai4m for balpiat tho pollco. By 
flllist in for tbo poilco Artitt tbvy lwv« 
b«lp*d: tlw poLic« tn tdtotif yio^ ttko 
S»Llooo 8o«»r mn»tet. 



Di>&t cH« child* 8 iUcch earrefpood 
to your ddicrlpcloB? 



Caa tba child drav th« b«ck ¥l«w 
of tha ffimicttr? 



Cm the child judge which pictures 
fit specific cetetorldi? 
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Alt mm AcrmiT 



I. 



2. 



5» 



4, 



- a£44«a siu^ plcnurc (;^mli«d tha «od of tl» actlvitr). 

- Sh«9« HfM (tupUt pmOad at rad of ciw U«m). 

• r«le mrlccra or crayoo* (oooitjMi tor oacb ciilU co Im color cbolc««), 

ASSlSSMPff QOtmOKSi 

CAM, Coat night th§ Sid§'Cind'S§4k pUtofl 
Booligm viHted m» olagmm. §9*9 
aHm^t hiMng ikUiggi I kad 9oma ^ap99 
dxmm m a pisot of mmp, bat tht 
Sooligan pUq/mi a tHok onmt U hid 

olnpo X hal dmmi let'9 999 if ym 
m 9HII fiffd ^Jhm 9hap99! 9oU thm 
"liiddoft stMpM** plecaro up £or dit chtU- 
rta CO iM. Call on ialiwUaal chiUm 
CO iisad a spoclf Ic aliapo, 

Sou Ut*9 999 if ^ m play the aida» 
otdL-^Smk 39oli^*a gaw* S99 if you 
Ml Hit a 9hep9 by dtauing a piituta 
mvnd it. Ue aaeh child chooaa a ahaiM 

eUldraa co 4t9» aa actual plceura aroood 
tba Ahapa cmdiac tbaa miaplf tcrlbbli^ ovar 
dia ahapa co hlda ic. 

A» ciw chUdraa fmtk, «acoa»«a dacalU . 
in chair piccacma aad lataaaloM of chair 
idaaa. fraiaa chaa for baiag laatiaaciva 
la ec«aci«« chair piecttcta. lha childraa 
•hoold hava aaoogh rooa a» chat dbtf caa 
wBck ladapaedasclr aad dmralop chair omu 



Caa tha £hlXd draw a piccura whidi 
af faetivalr cooeaalt lOia ahapai? 



0»9» cha «hil4 daaooaciaca orif ioal* 
iCf ia hldlBf tha f Ifural 



Vhta cha piccorat ara eo^lacad, lac chn 
aU ouc vhara cha ehil4raa eaa taa than. 
Aak OKb child co selsec a favor ica. Aak, 

i9 that piatwp9 yout foDoritaJ Vhat 
did ^ou like ebout it war? Vhat me dms 
so mde the ehcpeT it thara ara piceuraa 
chac vara aoc ehoaaa 99 favoricaa by cha 
chiMras, foo thottU calk abouc aaeh of 
chM aad ifhr TOO likad chas. Cooelvda cha 
oeclvicy hj calliat cba ehildrta chac char 
eoiaU fool cha aida-aod-5«ak BooUfaa ac hU 
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Caa cha chUd aaUcc a favorica 
pUcura aad calk 4ho«ic tha choica? 
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ART TAJLSNT ACTIVITY 
Contour Drawing 



I. 



2. 



HATgltlALSi 

- Black Mt tip pens or crayono (one for each child). 
" P«wr (aeveral theeea for each child). 

- Slapla objacta to uaa aa "eubjecta" for dravlof auch aa a leaf, 
a flower t fruit, or a cup. 

- A yarlaey of art aacerlala auch aa palnta, crayona, chalk, and 
colored akarkara. 



STEPS t 

Aak the chUdren to alt at a table. 
Hold up tha object that you vant then 
to look at. (Tha object wlU ahow up 
better If you place It la front of a 
plAln vhlte aheet of paper.) Say to the 
chlldran, Look oeavfuUy at bhid object, 
Ifou prmt€nd you're an attiot, Ufa 
aaa hou you would dboJ tkU uHng your 
fingtr aa a pan. ttakt youp dewting 
right in tha air. Remind the children 
to follow the llnea of the object aa 
they "draw". Pralae then for working 
carefully. 

How peea out a aheet of peper and a 
black fait tip pen to each child. 
I want you to do tha ocsna thing, but 
thia tim you'll ba dotr\g it on paper 
lika a raal artiat, Tou will uea a 
apaoial mathod oalUd oontour dratHng. 
Tha way you do thia ia to kaap your ayta 
on tha (Uaf) tha wholm tima you ara 
draoHng it. And, you ara not allowed 
to look at your piiytura until it ia all 
finiahed. Another rula ia that you 
fituet keep your pen on the paper the 
entire time you are drouing, Remerrijer, 
do not lift your pen off of tha paper 
until you are finished! Repeat thla 
proceaa with aeveral objects, atartiag 
with a alj^ile object such aa an apple 
and going on to a more difficult subject, 
such as a rose or a bunch of grapes. 



ASSE35MEST QPESTIOHS i 

Can the child "draw" the 
object In the air? 



Doea tha chUd look at the 
object the entire cloe 
and draw without lifting 
Che pan? 
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ART TALENT ACTlVm"C0ntwir Drawloi 



)• MCAf iivifil objieca iiave been drawn 
chls way, ask chi chlldret) ce ehoosa 
9fi§ of ch§lr piecurea co aak« Into a 
plccura of aonathlng ols9. aive ehe 
ehildren painea, colored narkare, or 
other arc MCeriula cliat: you have 
avAllebU. Sncourage Che children 
to Incorporate their original picture 
into a nev deaign different froa anyone 
eiae*a. Have tbea work independently 
with a variety of nateriala. 



&oea the dilld draw a pletura 
that is different (rm ^11 
the othera? 



Can the child compare the 
completed picturea and diacuaa 
a favorite one? 
picturea, comparing thoit that are of the 
esse subject* Aak what la the aaoa 
and what is different about those pictures. 
Also, ask each child to select a favorite 
picture and to give reaeona for thla choice. 



4. Conclude this activity by aetting out 
all the completed picturea in the esaw 
area. Aak the children to look at Che 
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ART UUM ACTlVlff 

taed 9i S«««6« tad Tffeaia 



- rapttr (oos shtdc p«r obUd). 

- CrA)roiM («iiouih for t«6li chUd to hay« i ««c of colori) . 

A88EB8Hm QURSTIOMS t 



I. Today ffoing to take a praund 
mgioal trip to the Land of Sutaota and 
Treata, Cloaa yota> myaa uMU I oay 
th§ noffia vordat 

Hy tktough thn air, 
Stieats, treata, 
Belp ua aom thai^t 

Xaap youp ayaa oloatd and halp ua imagina 
tha land of StM§to and Traata* Drau 
a pioturo in youp head* 

ffoj open your ayao, I aau a mountain'^ 
nof^it ma a giant iot'craam oona turned 
woeide dom* The ohoootate ioe oream ie 
en the ground and the pointed end of the 
oone ie etioking up in the airf Can you 
eee it? Vhat did yeu eee in thie ma^ 
land? Giva Mch chULd an opporuaicy to 
coDCrlbut* to the <li«eu«tloa. Soeouraga 
them to provlda dotallo. Otbor mitgMtlons 
ar« ttraota uda of gua, traaa aada of 
loUlpopa, glngarbcaad paopla, anlaal 
coolda pata, and candy bar boata. 

2. Paaa out papac and crayona to aacb child. 
Ba mtm tbay alt far anough apart to 

not InfXutaca aach othar*a vork. Say, 

I ixxnt you to dreoj a pioture of the Land 
of &Mete and Treate* 

3. Olacuaa tha cbUdraa'a plcturaa vlth than 
aa thay vork. For naapla, talk about 
tha ahapa of a candy eaoa or otbar objacc, 
aak how thay can aaka thair plctura look 
saora raaX or aora Ilka aaJca-baUava, 

talk about tha af fact of ualng dlff arant 
colora, point out tha tlsa ralatlonahlp of 
objaeta (blggar thiaga uaually appaar 
aora doalnant), dlacuaa tha dlff arant kinda 
of aarka which wa aada with a crayon, ate. 



Cad cha ehUd vltualita an objact 
and daacrlba it? 



Can tha child craata a plctura of 
an laaglxury pJLaca? 



Can tha child uao cha crayona 
daplct an Idaa? 



CO 



129 



ART TALg«T ACTlVltY-URd of §we@ii mA Treats 



4. Wmn all cHe pioturee are eonpUted, Cin th§ ehlld an8v#r <|«is£j«fin 

Hava mmh ^hU4 ehsw lH« |>»« a^yi the pietursi? 

group* Rii^ourigt frl«D4ly di§eu«ilon. 

Che diseueeioR asking queetlona 
«.g. htha$ is the mismll §ff&@t &r f§§Ung 
of the pioture? Did arHst U6§ ooUfti 
mil? Do tfm pme^ta of pio^i*§ go 
togetlmf Point to two of the drawings 
and aak, In \j^t ua^^ iheas dmHjngs 
alike or 4iffermtf 
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m mE»T ACTIVITY 
Piecura Surear& 



- 'tvo datlfn pagta (provldad ac ch« «iul of th» activity). 
baJm « copy of Mch dsiifii for «v«ry chUd. 

- Crayons pr Mrtort (toouflt for mcH «»»U4 co havo color cboteaa) . 



Prior CO tho Ueaon, 



Oatbor thm chUdrta cogicbor ac a cable 
Md t«U cb«B, r^t night I fHt lika 
drauinff 90 I started a pictM^, I 
4<^*t knmi hsv fe? fini9h it sni i thsught 
l/au ahildem yould U sbU ts help 
BAQd out clM flrae dttign to taeli ehUd. 
took Qeap§fUlly at the plotUM* Vhit iiordd 
oeoi you U9t to inarihe hoQ the limt look? 
ThMk about or vimalxue tome waye you 
oould finieh tkie pioture, Dlaeuaa poaaibla 
idaaa i^th tha ehlldrao. 

Aa cha ehlldcao vork, go around and talk 
to thm about tbalr plcturaa. Eocouraga 
tJiflai CO locludo dataUa and to uaa colora 
and ais« appropriataly. 

tmon thm flrat daaiga U eoBpiatad» hand 
tlia child thm aacond daalgn. Say, 
Cook at tMe piature, Doea it look dif- 
ferent if you, hold it aidmxcye? Uhat if 
you turn it upeide domt Bneourag* tha 
chlldraA to turn tha pleturtt la a variaty 
of waya and choosa a poaitlon thay find 
aoac ittcaraatiag. 

Sava aach child coaplata tha pletura. Aa 
tha chlld tan vork on chair plcturaa, an- 
couraga tbaa to think of original vaya co 
complaca thaai. For axaapla. aay» Somo' 
one eUe eaid they thought it oould be a 
tree. Can you think of another thing it 
oould be? or What an intereeting ideaj 
So one elee thought of that! 



Can tha child pictura dllfarant 
waya to coaplata tha daalgn and 
daacrlha thanT 



Can tha child coaplata tha pictura 
by trying to locluda reallatlc 
datailaT 



Can tha child turn tha doalgn in 
varlouo vaya to conaldar aora than 
ona vlavpoiac? 



Doai tha child coaplata the pictura 
in a dlffarant poaiclon or in an 
unuiual vay? 
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fM*i* fMij 



- r»i>6lli, flMtl(«rtt, «»l#rf4 elwiii a# «v#liJifel#), erty^f . 



^ fhi§ ih&U yp tH« 

art liSf# i^rti tbald up th* fm»A 

m^Haui ItsH^kim^ for a /a8« m lafrmr, tf# 

9h»p9a fHic to All Ui« «lilI4r«o can »«« 

ihm aho^m n drm. Q^Mi iMsk 

4hspe |fC4i thiftk m§t oU»§t^ fit§ the 
fooe yo» ^iQ§e, lA or4ftr «« htlp Um 
elU,14rM viMAlU« ibt fae* ftltxiM, ^ 
■ilfet au^tc ibMt thty elm Oitlr «ftt 
aoA thiak about cIm ot ihA f4£i. 

2. ijcpUia, Mm I mnt ^ to irm the fsm 
m the the^. Hake it look m mu^ like 
a real fooe » ^ oan. Stow cIhi 
the dravlAg MCarUU aad cell thm chac 
ttof cm uM asy of cto MC«rlAlo stoy wUb. 

>. After the dtUdrta havt firaun tfetlr facta, 
aak then co do om ttiisf co the lata 
vhich 9tll ehaaio twv It lookj. For 
«wa!»U» tboy »i«lit add color. Hair, or 
dUBfo tto shafts of tha mtl), ate. 
If oftcfttauy, ilvt cluaa auch aa, J»1w; 
«sw a^mi ^^o $o sfes hstr, the mm* . . 
5© ri» 'Wftit^? 



Caa Um «lill4 4r«« a f*c« m 
§hApe7 



it^ra»c« af eha fact 
drawis^f 
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iimim* #f# i»f ¥ti»$ t^i4 

liM? I?-*! -^(m #«M 
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ART TALENT ACTIVm 
My«t«ry Bowl 



HATBRIALS? 



1. 



2. 



3. 



- Crayons (enough for mmeb child to have a color cboica). 

- P*PM (ona for each child) . 

- Largs bowl. 

- A amaU object, such as a doU, set In the bottoa of the bowl. 
ffiT: Be sure the children do not 8«« Inside the bowl untU step #3. 
STEPS: 



Have the children sitting on the floor. 
Place Che bowl on a tabU so that the 
children see only the outside of It. 
Say, Tall m iShat you «m hara^ En- 
courage the children to use a variety of 
words to describe tba bowl according 
to shape, alze, naterlals It Is made out 
of, etc. 

Hat tell the children, ThU ia a 
'HyaUry BoiaV, Tha myeUry will bo oolved 
when you eaoh drcaa a pioture of the bowl. 
Pass out crayons and paper. Then say, 
I'm going to aek one ohild to drau the 
bowl fvm a different angle or a different 
pUiae than the reat of you. This ahild 
eannot e^i^hou the bowl looka different. 
All of you will Juat draw a picture of the 
baal aa you aee it. Quietly choose a child 
to tscort to the table and a chair. Xaka 
sura the chUd can see Inside of the bowl. 
Ut the child work at the table. If 
nacsssary, rsmlnd that child to include 
what can be seen on the inside of the 
bowl in bis or her drawing. 

Now let the childran compare th« complettd 
pictures, Sey, All of you looked at the 
oame bowl but one of theae piaturea ia 
different from the reav. Bow ia it diffw 
ent? Pausa for responses. What aan you 
tell me about the i^atery Bowl now? Holp 
the children sea that one chUd saw the in- 
side of the bowl and drew it fron that 
angle. The reat of the group saw only the 



ASSESSMEMT OOESTIOHS ^ 

Can the child describe the physical 
appearance of the stystery bowl? 



Can the child 
the bowl? 



draw a picture of 



Can the child discuss differences 
in Che pictures? 
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ART TALENT ACTIVIT?— My«cery Bowl 



outside o£ thm bowl aod drftv whAC ehey 
Mv. loccoduce cbft wotd '*p«rspftcelvft." 
Allow each chUd to look into cbs bowl, 
coo. Dltcuft ochar txaaples of pttc«p«c> 
elv« such looking ac your friand aa you 
faca than and than looking ac your friand 
wban you are bahiod thea. 

Taka the objact out of cha bowl and aec Can tha child draw cha bowl 

tbm bowl on tha floor so chat aach child again, thia tlaa including an 

can aaa into it. Say to the chUdran, imaginary object in it? 

Draa the bowl again, Thia time I want 

you to pretend that eomething different 

ie inside of the boul. Dtm> tha 

thing that you oee. Praise the children 

for chelr original ideas. 



FOLLOW-DP SUCCESTIOHS : 

- Aak the children to draw an object fron a distance. Then ask thea to draw 
the aaae object again, only this tioe looking at it close-up. Discuss with 
than the differences between the two pictures. Compare the pictures in 
size, colore, details, etc. 
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MUSIC TALENT ACTIVITIES 

mEODUCTIOS • • 105 

ISflTUL ACTIVITIES 

Mood Music 107 

Up or DovD? 109 

I've Cot Bhyttia , m 

OOJffTISUIW; ACTIVITtES 

Music H14o*si»d~Seak • • 115 

Mhst Did Tou Slog • 116 

Notsst Notes^ !9otss , 118 

Lot's Mska Music 121 

Drum Tslk 123 

Music » ffoti4ftrfuI Muftic 125 

Sing s Story . . • • . • , 127 
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lOS 



lAtroducciiM 
KUSIC TALSm 

tb9 ActlviciBB in tdU Mctieo ara 4«Aito«d Cor the diUiireo you hav« 
iiiMtiCl«4 M hsYias swtlc cai«at. chlldru luva parclculsr ct»racc«r- 

Utlcs that tflU nak* tiMt l*«aoaa ciuUaoglot add fim for tiiasi; nauMly, 
a saaaltWlcy to aad uadftrataadltif of outlc, aa vail At an ability or iK»t«a- 
tial to productt male 1a aoaa way* 

Tha actlvleUa ara bcokaa lato four akllL Atm that ara estaatial to 
eba dttimlopnant of oualc taUnt, allovlat you to axaaloa tba child* a porforaaoca 
vhlU you ara taachiAg aach activity. Saturally, a tala&tad child la soint to 
«am siovlfls Bsarka la som of tbaaa akiU araaa, probably tha ooea that 
caua«4 you to pick hia or bar froo all tha r«at «a auaically t«leot«d. Oa the 
othar haod, avaa a taUotad child will struss^ or ba laaa iotaroated 1« othar 
akill «raaa» parhapa oeedios sona axtra help or escourageaaot io thasa araaa. 

By uaia« tba flrat thraa laasotia aa your Initial aaaeaaaeat, you caa get 
a pratty good Idaa of uhich akill araaa are atroof and which araaa ara w««k. 
Tou can thaa davlaa a plaa (althar a? tha TO oaatlaf or oo your own) of waya 
to aodify both tha activities and your daily taachioi to give the child tba 
beat doaa of talaot prograsBlAg. Tha raaainieg aevao laaaooa ara alao organ* 
iMd thia way, ao you caa k«ap an aya on how tha child la doing In theaa four 
araaa aa you teach tha activltiaa. 

the four akill areaa for mialc talant ahould cooa aa no aurpriaa a lata 

they ara closaly r^tad to the charaecariati^a you us€d to td^tlfy tha chll"' 
dran. Each of thaaa araaa la daacribad In brlaf balov. 

Llatenlnt^ - being alert to aouoda in aualc and the eavironaent, and being 
able to identify characterlaclca of those sounds in soi&s way. 

Parforainit - inventing or repeating oualcal phrases by singing, clapping, 
buning and/or playing an laatruasent. 

Ai>practatiag oualc - racosn^izlng, enjoying, and evaluating different types of 
ataic. 

Orltinality - producing or appreciating suslc that sounds new, dlf ferent^ or 
unusual. 

By focusing oa these four skill areas, tha following activities will help 
to enhance chlldren'a talent for auslc. This talent will open up avenuaa for 
creative expression and for enjoyaent throughout children's Uvea, as well as 
allowing children to bring thia saiia pleaaura and eojoymnt to others. 
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H8SXC lALm ACTWITT 



1. S»js Ont of th§ mi^derfiil tkings dbmut 
m9fo u that it mn aatually ohangs the 
m p§epla fstU Som^Say \ihm ^9u m 
f*9l{y jathasp^, try aif^ijng. Tou. mu 
mt fs9l mie^ likt Hn^insi at /£rtt, iut 

oacf www 

IiJw it, 7h9 mon§ yon »ijng, tha hatpin 
Mou Ml b», mHe mn da thatf 

Vhat kind of imHo nmttd ^ Hng if ^ 
mf^ foaling heppy^ AUw tiM f«r 41*- 

(fuc or tlim) «ad 4fn«alc« (l4>ttd or twft), 
Poislbla 4Mcrl9tl<m« for happj wtic ara 
M foUovflf 
quick 

, loud 

*Jtta owd font? Can you dtmoribs to «« 
mat kind of mutio aht muld aiMg? Allow 
cijM for dl«cuf«tOQ. ?oMi|»u d^tcr^pcioas 
atft M foLlowii 

Mfe 

•low 

quUt 

Low 

3oa «tec about peepl« fwahing in a pamd?r 
A> t^wy ittnt #o/t, « lew ^ssifff^? i^c ii!^- 
««ra« marohing muMia, Vhat ia it UksT 
Allow tiJM for dlKuatioii. PotBlblo 4«- 
•crlpeioof 4ra as follows: 
loud 

rhfthalc 
scftsdjr 

n«r$ ;i*E« 'gou 'jatsh 7,7, sr go to 3 
yvi^, pay itt^tim to ths '^io. 
*nsto n4'Jsr notion it bsfom, THs '%tiio is 
uouaUq 'jrittsn 4af4oiai:y for tha itory md 
^ h4ip artaw tka fight "vod or asHo^pn^r* 
gl^i^i* 5^ story. 



AS$g$s«m tmsTiims 

Cw thm child dftterm iiow mic 
•oueds wh«a Ic crescM a mod? 
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hs^^pm* Vhs musUi Ml ke^!> mki ^mn 

•too. PofttUbL« <d«tcrl^iofl« art a§ 

mlmit 
mit 



1. i mnt ^r^sm tkimk # song t& C*a «tHJ4 ^ix^ m ihMt 

m£h €^Ud *a ©fyertsmtcy s« §.in^ # 
»wm, l»ytes tl» r*«t of cl»« «liaif#«" 

J. A«k, mxt kimd ^fm&d smn? ^g»a im s^ia^? Ci49 tb« clali4 cr«4t« ,* ©ailAal 
a little *9sww*' that will 

*. C«« MIC aay f«eord or yoi* iJks C«a tt»« ei^li 4t*ftts« a 

CO IpLay for cJui chLlAtm. M^ro chaa oas cr«jis.#d l»y «gusl£? 
would Im grojit! 

S«f , |fw oflff -asv fiysr*^ Sis' li^f^^s fjio* 

-wfiiupi? <f««ord or I"'*? ^Vts ^^t^ 53? 

m kiM ®f ftmia ti U. ^€it it nsk^ 
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MUSIC TALENT ACTIVITY 
Up or Down? 



ti 'VTERIALS t 

- Any Inacrumant or object that will malce a high aound and a low sound. For 
exampla a piiino, xylophone, or improvlaed objacto (try hitting different 
Items with a spoon until you find aomathlng that makes a high sound and 
something that makes a low sound) . 



STEP 3 t 

Tell the children that today you are 
all going to play a listening game. 
Say, Everyone oloao your eyea* Lioten 
(xucefully. What do you hear? Eave the 
children say what they hear, e.g. a fire 
engine, a car starting, a dog barking, 
someone coughing, etc. After several 
sounds have been mentioned, say. Now 
open your eyee. Aren't there many 
eounda in the world? Some are loud, 
aome aoft, eome high, and acme low. To- 
day we're going to talk about high and 
law aounda. Play an example. Think of 
eaah aound, about all the aounda we juat 
heard when we were liatening. Did anyone 
hear a low aound? What waa it? If no 
such aounda were heard have them llaten 
again. 

How liaten while I play aome high aounda. 
Play several high notes on the piano or 
make sounds on your ••high" instrument. 
Now I will play aome lew aounda. Repeat 
the above procedure, this tlmo playing 
low notes on the piano or on your "low" 
Instrument, Explain to the children. 
Now, when I play high eounda atretah up 
aa high aa you can reach and when I play 
low aounda get dawn aa low aa poaaible. 
Are you ready? Sere we go. Alternate 
high and low sounds at random giving the 
children time to respond. 

Say, Look around the room with me. What 
do you think would make high aounda if 
you tapped it with a pencil? Would it 
aound different if you tapped it with 
the eraaer end of the pencil inatead of 
the lead end? I want you to try to find 
aomething which makea a high aound and 
alao aomething which makea a low aound. 



ASSESSMENT QUESTIONS t 

Can the child identify high and 
low sounds? 



Can the child indlcace high and 
low sounds through body movements? 



Can the child discover a high sound 
and a low sound? 
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MUSIC TALENT ACTIVITY— Up or Dovn? 



GlvQ each child a pencil au a atrlkar 
thon let thera experiment with objects 
around the room* 

Diecuee with the children the oounde Can tha child dlecuee hie or her 

they Just made. Aek, tfliiah ooundo do preforonceo in high and low oounda? 

you Uko boat? Do you like high 

oouruJo or low ooundo? In wliat wayo do 

high ooundo oound alike? How do low 

ooundo oou)id alika? After the children 

have talked about their preferences, 

explain that bc^h kinds of sounds arc 

important to making different kinds of 

music • 
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MUSIC TALENT ACTIVITY 
I*va Goc Rhythm 



MATERIALS t 

- Drum (or Invorcod vaotdbaakatt) 

- Rhythmic Notation Chart (provldod at tho end of this activity 
for Che teacher 'e reference). 



- Record or Tape 
STEPS : 

1. Say, V# ar# going to have fun with 
rhythn today. Bhythn Iq the time 
pax^t of muHa. It io what makeo 
you want to clap your hando ov 
atamp your feet. I'm going to olap 
a vhy-^m^ I xDant you to olap the 
aame ryhthm ao aoon ae I finieh. 



Clap: 



J J d 



ASSESSMENT QUESTIONS : 

Can the child lletea to a 
rhythm and reproduce it? 



Say, t/hat good liatenera you are I 
Nou) I'm going to olap acme other 
rhythma. You be my echo — alap right 
after me. 

(Make up your own rhythms if you feel 
comfortable doing so.) 



c. 
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MUSIC TALENT ACTIVITY— I've Got Uhyuira 



2. Say, Nou lat'n maka up our own j^hytlwi. cnn cha child crtmta a thytUm? 
mink &f dmethirig to aajj about 

youpoolf. You aould oay, "I om 
a girl, " or "J like muoia, " or whatQVor 
you want to oay, Ao you oay your 
oontonae, alap tho rhythm of tho 
wordo, I'll ohow you how. As you any, 
"I am tho taaoJwr," clap the thythm. 

J J 

I am tho toaoh'^ev 

Explain to the children, Ycut 
olappod rhythm ohoutd aound tho 
oama aa \0h2t you aay. Give each 
child an opportunity to clap the 
rhythm of a apoken oontenco. 

3. Get out the drum. Say, CIoqg your Can tho child move appropriately 
oyoo and liaton while I beat eome to a drum rhythm? 

rhythmo. First beat a slow steady 
rhythm accenting the flvat of every 
four beats, 

J J J J 

Don't suggest to the children how 
to move to the rhythm. Instead choose 
a child to demonstrate how to move. 
Continue to Introduce other rhythms In 
the same way. Include an uneven 
rhythm, a long beat followed by a 
short one, 

J- J J. / JV 

and a light fast rhythm accenting the 
first of every four beats. 

Now say. Everyone gQt%p and get 
ready to move to tSte different 
rhythmol Move the way the drum telle you 
to move. Encourage the children to move 
creatively but In time with the rhythm. 
Praise the children who move appropriately. 
Vary the rhythms that you play, using one 
consistently and then another. 
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MUSIC TALENT ACTIVITY— I've Got Rl»yt?\ffl 



Play a record or Cape. Have the C«n the child dlacusB the 

children remain aeaced aa you play rhythas heard in muilc? 

a shore aoetlon. Encouragd than 

tu liaten to tha rhythms i Giv» them 

an opportunity to dlHcuaa the rhythma 

they have heard. 8«y, WItat kind of 

rhytJma did this moio luxve? Did 

you hear ca\ uneven rhythn? Can you 

atop it? Did the oonipoaef inoluda 

mora fc/wn ono type rhytJm? V&ro 

the rhytlvns foot or alow? 
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MUSIC TALENT ACTIVITY— I 've Oot Rhythm 



rUiychmlc Notation 

Tlte following chart glvts the names of the various notes urni indicates 
the relative duration of each one, ^A dot after a note incre^iaeH it§ 
length). 



O 



dd 



Waif no-fes 

w W W W ... 

I <^nA 2. and 3 and V <xnd 
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Husic TAmrr Acxxvm 

Hualc tUda-aivd-Sesk 



MATERULS i 

- Thr«« or four clafaroom or ho»«m«d« Inscrumencs («t.g< 
iM 2 Btlcko, a can with boane, drum, ate). 



triangle, ball, caabour- 



Say, rou've played hida-^'§e§k before, 
Uomllu uhan you play you look fot* eomeone 
iJio 'e huxing. Today ue 'redoing to play 
Mda-and-aeek but we're going to Uaten 
for someone uho'o hiding, Cbooaa"onS 
chilJ for cha flrac cum. enva cha other 
chiidran cXota chair ayaa. Let the shtld 
who la "it" ebooao an InatruaMoc and than 
hld«. Uava cha child who la hl41ng atart 
playing hla or har Inacrumane. Tha ochar 
chUdran can opan chair ayaa. 

Aa th« hlddan child conclnuea to play, 
aalc tha oebat chUdran 1£ chay can call 
whara cha oualc la coming froa. 

Dlacuaa with cha chiidran what tha nualc 
Bounda Ilka. Iq it loud, aoft, Uf^l&aaant, 
pretty? Doeo it maka you think of anything? 
Oavs tha flrae child cona out and glva 
anoeher child a turn to chooaa an Inatru- 
nanc and hlda. 

Aftar all tha chUdran hava had tuma, 
hava thaa dlacuaa vaya they could change 
tha aounda of the InatnmanCa. If, for 
axampla, they put a sweater (coat, ahirt) 
over a drum and then hit it, would it 
aouod different? 



Can Cha child play a sualeal Inetru 
aant whlla hiding alone? 



Can tha child Identify whara cha 
mualc la coming from? 



Can tha child daacrlba cha sounda? 



Can cha child change che aound an 
inatnownt makea? 



1.56 
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MUSIC TALENT ACTIVm 
What 0J4 Ton Sing? 



ASSESSMENT QUESTIONS t 



MATERIALS » 
- None 
§TEPS l 

Tell th« childrao that you vlll sing a 
quesclon to thra ami you want then to 
sing back 6ha anavar using ehs ssma 
Doeas you uaad. DcaonseraCs by singing 
an ftxaapla co cha tuna of "Uhara la 
Thumbkln?" 



Say, Do you, Jcmx; an audience ia? 
Glvo clffla for discuaalon. s« sure chac 
Che children underseaad chat the aoac 
laportaac ehlnga an audience does are 
flrsc to liaUm to the performance and 
then when It la over co show their 
appreclaclon by olcopping. 

Say, Today -jo are soincf to take Junta 
performing eoloa. So to a are vhen sn& 
peraon parfoma at a titne. WfiiU one 
peraonia per faming a aolo, the rcat of 
ua viZZ be the sudienae. 



Can cha child mntabar ^ ilapla 
suslcal phrase and repeat It? 



Can Che child create a auelcal 
question? 



Can the child slug a aolo before 
the group? 









T^MS^^a^uaaSj^T CO aae^^ 


J ^ 1 



turn. Try to mku up a dlffarftnt muttlcaX 
pbraoo for Mch quattloa. SotM axaaplos 
of qu«otlonff and anavara ara: 

Taachar: Who io Maty? 

yho likaa to sing? 
Who^o iMca^ng rad? 

Child : I tsn Hajyy. 

I lika to atng. 

Tall thtt chlldran chac you vane tham 
to taka tuma balng tha caachar and 
alnglng a quaaelon co aooaonat Encouraga 
cbaa CO maka up a dlffaranc cuna or malody 
for chair <tuaat:lon. 



ill 



Hue a fiBllldf son%, Attk th« chlldreu to 
IdenciCy it. }tov ^ik «aeH ehild hui4 
or 8lng a favor Itt ioo|. Uad th« ehtld- 
rtn in clapping after each perfomer 
finiehea a aong. 

4. Dlacuaa the aongo vhieh wteira jysc per» Can cht ehlld stati? vhac was good 

formea. Tell t\m ehUUr@nt a abtmt a partlt^uMr {nsrftinaajwal 

rnnai^ian pevfoma, a/}« in "uilking** 

to p^opl§ thrm*gh th@ msio. The, msia 
&an "§ay" mny thitt^s. Fop exmpU, it 
mn mtnd Mpny qp sad, A go&d muei&tAn 
will also look or aat liks Om fe&linQ 
t)ie eong ia trying to exprea§, For> 
example, if the muaia ia aad, th^ per- 
fomep J^ok md, 

Aak the children if they think that any 
of the perforfflancea they just heard were 
particularly good. Why do they think ao? 
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iI9 



NaEti, H§t«ij tkitM§ 




HATRH UU I 



- Chalkboard and chalk. 



I. 



• lUuitfatlooe (proviae4 at ch« «n4 of chla activity). 



STEPS ! 

Say, Wa mil th4 p^apU mk4 up 

peopla to ploy thHr maio ««weZy th& 

tk^y yant it to sound ao they urita 
it dmm in a vspy ap^i^l ytjy, 

Hisy wits it on fivs Um§ u« oall 
tha staff. Thia ia uhat a ataff l^ka 
lika, (Shov UluBtration #1). It also 
hott a oUf aign. (Polnc out tha claC 
alga oa tha lUuaeraclon) . 

Vhm tha rtos<aa go up the staff, the 
sourtd gata higher. Whan they go daun, 
she sound geta lowar. Thia ia the «a|/ 
a maixtal phraae tooka on the ataff. 
(Show Uluatraclon 12). you find a 
note ^hiah you think tjoutd be high? Can 
you find a note uhiah ia 1^7 

.VoQ, listen very oare fully. Sing or '^vm 
thia phraae to tha ohildren, (Any £iva 
no eaa golsf hlghar ara flna!) 



1,1, ] 



DiMthe meie aound aa if it xsent up or 
daun? lou see, it -Jorkat The ocmpoaer 
'Jxvte it ao you oould tall ic vent \ip, 
Thia ia the oay that maia looka on a 
ataff, (Show tUuicracloa <3). Vhsn I 
aang it you listened and heard uhat the 
Gompoaer 'Jonted people to hear! Sing 
or hua tha aacood phraaa (fiva ootas 
goly down) . 




Aak again If cha aualc t^r^ up or down 



ERIC 



ASaESSHKWT QURSTIOHS t 

Can tha child llatan to a nualeal 
phrisa and itata whathcir It goaa 
up or down? 



IS J 



hhmi thit if m '^Mnt mw ^ift-? t*? 
§n a mM§ii3 §mff, iHl mk^ /^;^ Wm 

fitn Qm^g§^rf Chaii#« Qm child. 

t9 go up Qr ^^J^. fmn k^Hi^ it m 

chUartn draw {Hi f>acif§)» Aft^r ^mi fiM§h 

if \M mn ull \j^h%i fM 
^Kjffim^t', mnud p^^U u ptAty vh^n th^i^ 
ivai ^^ur mH^. 6Jva weh ehlld m 
Qpp^flunity to ccmpont. 

f^m §m§ mmiQ by our i'^fvU to 

iMimi^ i$h§th§f* Om mi§§ go up d^^jrt. 
i^t^# at thi§ §mg th^t a Q^rpo^^r 

m^H^ a-41 Hfiff th(§ §Qn0 t^g^tit&r* 
Hq'^^ yimr haml up doijn 'Jith nat^s^. 
Sing very eilmily^ di^nitr^iini^ tht 



Explain » I ^.av^ t^l^ amthMV mr^. 

(Show llluitriitlon #5)» Vhi» vould lik^ 
try p^rfoming a ^olo 'Jith thi& »cng 
or xdth th^ mnQ Ju^t -Hit Remind th<i 
children to r^dd the ou^tc »nd uaa Hdnd 
aotloni dn tKoy alng. Clvd all the children 
4in opportunity to p^rfora* Encoara^8« th« 
othdr chlldr«n to dppUud Aftor ^4ch p^r- 
foruaco. 



4. 



Tdko out llluitrAtloA I6p ch^ pdg« of 
ouslc* Exdalad It vith thtt chLldron. 
Rdalnd thoa that thd vord pUno odons 
ftoft And thd word forte mmn loud* Say, 

^'piano^ and th^ Utt^r Y"* /^r **/^rt^'* 
th4 fvuHc? (V«ry toft or ptanltsiaoK 



C4n t\w child d«iaon»trat« under- 
standing af ?!9UAienl notiition by 
locating specific ittssi on th^ 
#toff? 



VI 
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Iff- -ffe lamb. Ma. ry had a. 



y J J-J-Jl J J J J 
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Snow. 
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MUSIC TALENT ACTIVITY 
Uc's Maktt Music! 



MATERIALS ; 

- Th« words "forcft" and "piano" printed on separate sheets of paper. 
" Optlooal: piano or bells. 



STEPS ; 

. Tell, the children that good mislc is 
nore than just notes. Ask then c 
listen as you sing a song. Choos a 
aot^ the children know, such as, If 
lou'ra Sappy and Jou Xhou It, The 
Vhaeta on the Sua, or a lullaby. Sing 
the song as boring and expressionless 
as possible. How ask the children if 
they can think of ways to sing the song 
that liould maka it sound better. After 
the children have had a chance to express 
their ideas, explain. One way people 
make muoic sound better is by ohanging 
the loudnese and aoftneBB at different 
porta. Hou loud or eoft the muaio is 
played is oalled the dynamics. Dynamics 
is one thing that makes a difference in 
how nice a song sounds. Ask the children 
to listen to how different a song can 
sound Just by changing the dynamics, or 
the loudness and softness. Sing the 
song again, this tine being expressive 
and varying the volume. Sow say. We 
are going to play a music game* 

Get out Che pieces of paper with "forte" 
and "piano" on them. Tell the chUdren 
that people who write nusic put words 
or directions in it so that other people 
will know how to perfora it. Show the 
children the^word "forte". Say, This 
word Bays for-ta. It moans loud. When- 
ever I hold this card up you should sing 
loudly-'don't shout, that is not singing i 
Then show thea the word "piano". Say, 
This word, "piano," means "soft". When I 
hold thia word up you should sing softly. 
Have the children sing CIJ !4aaDonald, 
(If they don't know this aong, substi- 
tute one with which they are familiar). 
Alternate the words, having them sing 
loudly or softly. Tou may want to give 

O ;he children turns in holding the vords as 

y^Cihe other children sing. 



ASSESSMEHT QPESTIOMS i 

Can the child think of ways to 
make the song sound better? 



Can the child sing loudly or so 
follovrlag dynamic markings? 
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MUSIC TALENT ACTrvm--Let's Mak« Mueic! 



3* Play A aelody oa the bella or piaoo* 
Play it all either loudly or aoftly. 
Ask the children if it was forte or 
piano. If no inatnment is available » 
aing a melody. 

4* Have the children look around the rooa 
to tee if they can find aonething which 
would make a soft (piano) sound. Rave 
them experiment uith the sounds. Then 
let them fiiid something that would make 
loud (forte) sound. Asain» let them 
experiment. Give each child a chance to 
play his '^instruments" creating loud and 
soft sounds. 



Can the child answer questions 
about the dynamics of music? 



Can the child find objects on which 
to make a loud sound and a aof t 
sound? 



EKLC 
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WSIC TALEJST ACTmtT 
Drta Talk 



2. 



- A dna (or lov«rt«<i vuctbulttt ud stick or pan vith a apooa) . 
BDfT: ThU aecivlcy sbouid follow cb« accivlej, Got Utftta". 



STEPSz 



I. Say, Rmtasbw uhen m nov«d to diff^rmt 
rhythtm or bmxt9 plccyad cn the drm? Tq^ 
day iM'rm going to hmr 90nm diffmnt 
rfq/thsa» Litton at I play one for 'mtu. 
fUf cha f irajj ^ 



Afcar you hava pUyad tba rhytfaa a fsw 
ciaaa, aak tba chlldrta to cUp tba rbytba 
with yott at you play tba drwa. Play tbo 
aacond rhytbm. 



w rnycin. . || 

W J J res4 :|| 



res 

Talk about bow It aounda dlfVaraat from 
tha f Irat rbytlm. Bava tba cbildraa clap 

tbi4i rhytbm. 

Say, iStew r ixatt you. to atend up arid tnova 
to tha beat of th» dnan. Pretend tha 
drsm ia talking to yaw f«€t wnd tailing 
thm hou to mvM, !>on't 'jorry d>out how 
anycnd atsa mo999 mo va tha 'joy you uons 
to* 9cv lUtan to x^t tha dnm ia tallt 
ycu! Play tba foUovlat rbytta rapaatlAg 
it a Qusbar of tlaaa and kaapias it vary 
ataady aa tba cbildraa sK»va. 

Compliment tha chUdran aa'cbay mova. U««t 
tha aana procadura for thasa o'*'tr rhythma 
or maka up your own rhythaas 

j J J J J Jl 




J. /^Il 



ASSES SHEBTT QOESTIONS t 

Can tba child baar a basic dlffar- 
aoca ia a drum rbytba and clap It? 



Can tba child loterprat tba dnu 
rbytba in bia sovcoasta? 
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HUSIC mJEHT ACTlVm— &c«a Talk 



»9v 4sk tb* cblUrta t« think oi ^sm 
different rbychBi . Ctva Mcb cblU a 
euro to cr«ic« a iwv rbjrcha on thm drua. 

rhfcha patcan aod tbaa eo rapaac it 
a wmbar of tim». 

Diseuaa vlch ch« cbiUran tim Isportaoca 
of rbyUm U oualc. Explain, Cmp9»er8, 
et p^l& isrite mtaia, 9omstvne» vas 
rhythm to foska theip imaie gound lihe 
9onath{ng <?l«e, S/hat kind §f rJ^thn 
Qcutd &oifp09erjt uaa if ths-^ xasnt&d thsir 
mmia to amend tiks gallopiing hstM97 
ya>uld it b9 alcw and ataascJ^, 5»r nxiuld it 
b» faat md ung'Mn? Ack Mm cbU4r«o 
to clap a rbjrtha chac tbay think m»l4 be 
baat. CoQiifKia tba sajsta pr^cadura for tbt 
foUovlnn quaatiofts, mhat kind of th^tk^ 
a^uld &o^o§€r'9 use if the^ mrtuk the 
mutva to sound like min? Vhst kind af 
thythn aould dound VM a turtU walking, 
a frog hopping? 



Cm tba chLl4 eraata a Thytim a«4 
pUy It? 



Cao tba child daclda vhat rhytba 
la baat for a tltuatteo attd clap 
It? 



Its) 



US 



m$ic mjm Actum 



I. 



- Urt* coott AlviAt itooU h% m aijaf, plm, iIm«c, ««.). 

^OMBSda lAiuuBMita Ilka a can with «r«cJM, »aaii{>4^r block*, or 

ASSESSWanr ^?CESTI0K5 ; 
Caa daa cfeitW r#?ro<ltt«« tfesr«« 



Sax, ^n^dby i»9 ssv f9£i^ {9 p|;a^ ,a 
wiotti 0em, m'll tuska tuxm* hiding 

mnt9 %HU b« bMnd %ha diHdgr, $i»»w 
tkt laaumact. fhi pmm beMjud ths 
disfid^ Mill ple^ meh imtnmmt &fm- in 
■tSKjH «wi«r d^aixW. m Ml all listm, 
t^lvm 9om&nM %!iVL tryi to play tht i^-mt" 
mmu in matl^ tht «me ttreUr thxt iha 
fir§t ptr9on p%ad ^hm, atew 
what I moan* 

Ac chla polac go bahlad tbm dlvtdat. ?lAf 
aaea ioatcuomt oaa cSaia— la Mttv«r or^dsr 
you vtak. Hmo aak eba chlUra co ralaa 
dialr boodi U cbay thiak ttmy cwi do 
«Kactly th» aaaa (l»la«. u a chlW trUt 
aad fatit, praiaa tha afforc, 3 f«>o>d 

tin iattruAtftti aiaia is ihu mmm oniat. 

aaoMOM tttecaada la rapro^la« your 
«imoAt, f lira tteac chlM « caro to liUa aad 
pilar a ooM pattara. Mm mm tJtm chll4r«a 
ttodarataod that tbay tiusaU only pUy oacb 
iattcuBaat oaa tlM. 

Dlacttti with tha ehlUraa which mai eh«r 
prafarrad. CKplala that ^Ifftrant p^pU 
Ilka dlffartat Aauads. Som 11^ loud 
fouodfl aad toM Ilka toft aaoadt. Mk, 

Ha 'g^d lika it %then ^0mcm itr*ak iha 
iKatmimt hard $r did ^ lika it 
b4tt4r tthan it w hit §9ftly? Hhiah 
i>tgtnfimtt*9 mwnd did 'gsu Uks b^szT 

Say, Jcv r Ml add tM> imznminu 
i!9 ihg tkM« iJ« ksst0 aiModii SHow 
tha chU4rcB ruo aora ls«cna(itata 4a4 ptt 
shm Whlad cha dlvMftt. r «jost ^ :^ 

-«% tisr«« iw«t3».W<«5^ 3!Kd sl^ 



Can tha «hfi.M 4a»crlb# vh«t mmciil 
sottod is »»st ?laA-»laf ; 
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MUSIC TALENT ACTlVITY—Muslc, Wonderful Mueic 



ChoosQ onQ child to bogln. Call on anothor 
child to nano th^^ Inairumonto and tha ordor 
in which thoy woro playod. Giva each child 
a Zixtn 60 p«fara» 

4. Toll tha childron, You did a groat Job at the child create u different 

OQing goad moioiano and oaz^afut Uot^noro p^tc^rn with five inotrumonts? 
ThiQ tvriQ iQt^Q make it mora intarooting 
and play all fivo inatrmenta. Try to f^i^y 
tha inatinmania in a way that 'a difforc- t 
from what anyona qIqq played. Allow eac: 
child to have a turn to create a pattern 
with five inotrumeato. Comment on the 
differonco in each performance after each 
child has a turn. 



MUaiC TALENT ACTIVITY 
Sing a Suutry 



HATERIAL9; 



- fflo ClnRorbroad Han ntovy (included at tho end of chla activity). 



- Chalkboard and chalk. 
STEPS > 

Remind the chlldron that they have 
h^flgd atorlee many times. Thf^n aay, 
StoTneo aan aloo bQ aimg inat^ad of 
duQt opokan* When Btcrvao are oung aa 
they org acted out^ they are called 
operao. In opera, people aing all the 
worda inatead of Juat talking. Today 
we are going to change a atory into an 
opara by ainging the porta. 

Review the etory The Gingerbread Man 
with the children (If they aren't 
familiar with the atory read it to 
them). Point out the repeated line, 
"Run, run ae fast as you crm. You can't 
catch nxe I'm the Gingerbread Man!" Say, 
Thia ia a line that can be aung. Can 
anyone think of a good way to aing thia 
line? 



ASSESSMENT QUESTIONS : 

Can the child create a melody for 
a repeated phrase? 



Encourage the children to make up a 
very simple melody. Practice singing 
the melody together. 

Now road the story. When the time for 
the phrase arrives, ask the children to 
aing It. Pause in your reading each 
time the phrase should be sung and sing 
It with the children. 



Can the child listen and sing the 
line at the appropriate time? 



Ask the children. Who axe the other Can the child perform an assigned 

aharactera? List them on tae board. part? 

!^t kind of aound would theae ahar^ 

actera make? How would they aing their 

line? Decide how each character would 

sing his line. Assign one child to 

each one of the characters (for example, 

one child is th» .orse, one the cow, etc.)* 



Nov read the story r-^ain. This time 
encouraging the chi-i en to sing their 
character's line and to sing the "Run, ruA 
as fast as you can," line. 
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MUSIC TALENT ACTIVITY— Sing a Scory 



Dlacuas with cha children thoir Can cha child make miRgeatians to 

patformancp of tha atory. Did you improve a parformanea? 

likQ tliQ Btovy bottai* with aavtain 

linoo Qut^ lih& an opera? Vao th<i 

"Hun, run" malody Una aaay to airtg? 

Wao tha malody lino eaoy to rm&mbev? 

Do you think peoplg would know what 

animlo you were by the way you aang 

your lino? Wh,at do you think aould bo 

■Unprovad? Would it bo bottor if only 

ono paroon oang tha lino of tha Ginger- 

broad Man? Ara thoro other Hnea you 

i>ould like to oing? 



ISO 



Ttm Qlnp^erbrefld Man 



TJmre unu «n old woman who wne vary lonely becdusa nhe had uu cliUUr^n. 
One day ihe thought, "1 know what I'll do, I'll baka a lltel© Uy aut 
gingerbread. Then I can pr<jit*^nd that he's a raal littla boy I" So sha did, 

Dut when ahe opened tha oven door, the gingerbread boy Jumped up and ran 
right out of the houao. She licard him oay aa he ran out or ^ight,.. 

•'Run, Run aa faat aa you can. 
Vou can't catch me, I'm the gingerbread man." 

Aa he ran along, ho came to a cowp The cow uaid, "Stop, gingerbread 

man." 

"No," cried the gingorbroad man. "Run, run aa faat aa you can. You 
can't catch mo. I'm the gingerbread man." 

He camo to a horse aud the horsa aaid, "Stop* gingerbread man." 

"No," aaid the gingerbread man. "Run, run aa friat aa you can. You 
can't catch me, I'm the gingerbread man." 

He came to a dog and the dog ^ald, '"Stop, gingerbread man." 

"No," aaid the gingerbread man* "Run, run as faat aa you can. You 
can't catch me, I'm the gingerbread man." 

He came to a cat and the cat said, "Stop, gingerbread man." 

"No," aaid the gingerbrrfid man. "Run, run as fast aw you can. You 
can't catch me, I'm the ging«.rbread man." 

The gingerbread man ran on and on and on. Finally, he came to a fox. 

The fox said, "Wliere are you going, gingerbread man?" 

"I have run away from an old woman, and a cow, and a horae, and a dog, 
and a cat, and I can run away from you, I can," said the gingerbread man. 

Tlie fox atild, "I can't hear you, gingerbread mm. Com 3 little cloacr." 

The gingerbread ttan stopped running.' He came a little cloaer to the fox. 
He called out... "I have run away from an old woman, and a cow, and a horse, 
and a dog, and a cat, and I can run away from you% I can»" said the gingerbread 
man. 

"I can'i hear you," said the fox. "Come a little closer." 

The ;iLngerbread man came very close to the fox. Then he shouted, '*! 
have run away from an old woman, and a cow, and a horse, and a dog, and a 
cat, and I can run away from you, I can," said the gingerbread man. 

"Oh you can, can you," said the fox and Snip, Snap - he ate the gingerbread 
man all gone. 
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READING TALRNT ACTIVlTtKS 



INrRODUCTlON ..... Ill 

INITIAL ACTIVITIES 

P^raonal IntbrvlQws 133 

TceAsurQ Hunt , , X35 

iUvlng Pun vith PoQtry 137 

CONTimjINC ACTIVITIES 

Under tim Big Top » . . 141 

Round Robin 3tory Tailing . ...... 1A3 

Mm ScrmablQ lAA 

Word Dingo • • , IA5 

Lat'a Co Shopping 149 

VThat's ^n a Story , , ...... 151 

Rhyming lUddloe . . . , .153 
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IntrMtltictltm 



mmm talemt 

The ftciiviilea in thl3 secllon ar© deilgned for the ehtldren you hava 
identified as having reiidtng rqient. r\^s^*^ children have tif»rEieuiar charscter- 
I8tlc9 chat wiu iwke the leJk^Mni chaUenBln*! and fun for thewi namely, tneir 
listening, ipeaking, reading anJ writinR ^klllH. 

The activltiee ar* broken into four ekilX areas that are esBential to 
the developnent of reading talent, allowing you to examine the child's 
performance while you are teaching each activity. Waturally. a talented child 
if going to earn glowing nurka In some of these skill areas, probably the ones 
that eauiied you to pick hl« or her from all Che rest a« having reading talent. 
On the other hand, even a talented child will struggle or be lees Interested in 
other akill areas, perhaps needing aome extra help or (Encouragement in theae 
areaa. 

By using the first three lessons as your initial aasassnenc, you can got 
a pretty good idea of which skill areas are strong and whleh areas are weak, 
Vou esn then devise a plan (aither at the f%f meeting or on your own) of ways 
to modify both the activitiea and your d^ My teaching to give the child the 
beat dose of talent programming. The remaining seven lessons are also ergan- 
i«ed this way, so you can kaap an eve on how tho child is doing in these four 
areaa ao you teach the activities. 

The four skill areas for roadlng talent should como as no surprise since 
they sra closely related to the characteristics you u&ed to ideutify the children. 
Each of these areas is described in brief below. 

DocodinR - the ability to see subtle differe* a?, in how things look. 

Listening Phonatically - the ability to dacecL similarities and differences 
In how words, parts of words, and : tter«» sound. 

Speakina Clearly ~ the ability use words In interesting and creative ways. 

Undarsca nding Ideas - ge-:tlng meaning from t^poken and written language, under- 
standing a wida range of words, collecting fact., and knowledge from 
obaQrvacim. 

Me ijlve and receive meaning through speaking, listening, writing, and 
reading. Th'v following activities will help strengthen reading readlneta 
akilXa and help children understand the importance of conmwnlcation. 
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READINC TALENT ACTIVin 
I'ersonal Xnettrvl«va 



HAfESfAUt 



- flwtral largd placas of paper (for recordAng lotarvlawa), 

- A marlMr. 



mm 

Toll cbo chUdran vhtic an Incervlav 
li— whta ona pacaon aeka anothar 
paraoD quaatlooa to gat infotmaclon. 
Tall thtt child tan, J cm going to 
intarvimj you today, I Ml aak you 
quaationa about youroelf uhiah uill tall 
ms abmt something that has happsnsd to 
you, 

r(9w gat A piaca o£ larga papar and a 
marker. Salaet a child to In; irvtew 
anJ <iak quaationa auch aa, Where do 
you live? Do you have any brothera and 
Hat€PO? Tstl ma about aomo thing 
9p<aoial tfuxt has happened to you, 
Fretand Co ba a raporter recording the 
interview , For exa«pla,you might vrite, 
Thia ia a atovy about Xavin, Kavin 
Uvea in an apartment, Kevin Jtaa two 
bxK^thera and one Hater. Kevin fell 
dcm yeoterday and hxirt hie knee. Lladc 
tba a tor las to no aoca Chan five aen- 
tancott. After OAch child haa bean 
latarviewed, tape the atoriaa to the 
chalkboard vhara avaryotie can aee thea. 

Explain tbAC chaaa loten/ieva ate like 
jicoriea about theftaalvaa. Have aach 
child find hia or her atory. Then csk 
each child to find hia or her nane e&^h 
time it appeara in the atory and 
circle it with a marker. 

Read the itoriea to the children. 
Pause before major worded giving only 
>iOginning sound. For example, 

Hi iutlle has a baby "a" . See if 

the children can supply the misaing words. 



ASSESSMIirr QUESTION '. . 

Oin the child call about hia or 
h«r axparlencaa? 



C^n the child find his or her 
tiad circle lc7 



Can chtt child supply a missiag vord 
afcer hearlag the beglnniag sound? 
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READlHfi tAUmt ACTIvm"Mir8onal Interviews 



Let ilie chtldren cake curna "rtadlny" th«lr t^nn th« child sii>HWf»r 

own acory. Aak the uth<!»f «hliar§n qu^s- sUout 4 story? 
cioiia about th«* itories, «ueh as, v/iai 

dofis ^mPQ^ like to ih h^at? 



READiHo uinvt Acnvm 



- A ••tr«ii»«ri" for tieh ehUd (e.g. smll cocks, pennlta, eandy). 




Ill 



I, Ask trw clvUdTtn If tb«y h4V« ever 
be«n on « cr»4iiur« hmit. iJ^ {/^^u knou 
'jhat a trmaurs i§? A trmsut^ omx b§ 
mything yalmbU, Who mn think of 
ttam&thing that U \>almbU7 Vhy ia it 
vattiobUf Done it imf§ to mat fnomy 
to hp jaluabU? 



Can t\\m ahUd daacribtt itnd cell 
wtiy »«i8#Ehtftg is valuabU? 



2* Have t;h« chUdrwn eXo*** chair «y»a while Can the cKtld 'rami' »y»bQls7 
yen hid« tha ciwus. tmp tht first clus • 
to gtv4 t;h« children aa ch« atarear. Than 
hlda the rase o£ ch« cluss in any ordar, 
making BUf« cbsy follow In asqi'enc* 
vlch chs cr«4sure card last. For axaapls, 
k«4P Cht duK vlth ch« vaacebaakoc and 
arrow at Rhe fltat duo to giva th« group, 
than put rh« aacond clua (tha tabla with an 
X under tc) uodar tha waatabaakac, the 
third c.lua (door with an X on it) under 
tha tab.:), tha fourth clua (tha plctura 
on tha wall) on tha door, tba fifth clue 
(an arrow) on a plctura poincin« to tba 
traasura. You night usoa a panny to the 
traaaura card to aaka it aora exclcing. 
Hava tha cbildraa opaa their ayaa and ba- 
gin tha traaaura hunt. 



3. Tall r:ha chUdran that thay 4lll ba golns Can tha child find tha traaaura by -» 
on cljalr own individual traaaura hunt, liataning to n rhyoing clue? 5 r 

K&v« tha childran cloaa their eyas while " 
you hide one "traaaura" for each child. 
Nc giva each child a turn to find his or 



^2 



hur crwiiurft by glvlog a chymlag cXa«a P j| 

For ^xdapltt» loup tnaswc^ ia u^^r ^onc-^ 
iking that ^ounda likj^ atcbl^ . . • That* 3 
Tight i It^$ und^r t*(ia tahU. So»# 
g^uggtttlOAd for hldlag placaa and rh^^a 

zh& p#^(chatr)e 
^^ar the aoT^idoot). 
Behind the ^ccki)>Q0k) . 
On ths ;?ap^r(pap<ir) * 
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RRAOIWQ TAI.gNT— Tri^ftUfii Hunt 



4. Hav« i\m eliUUren take iur«« org*»n4glnB <^*»n t)»t« 4 tr«?*ft<i 

i tr©s8ur« hunt. Qm at a tJ»i, have huHi? 
eaeh ehlW cheost twa elue enrdu §fwl the 
tr«fl»ur« ?ard. Ask the ether chiidrsn 
to elt}8« th@tr #y@» again whiM th« ejup«i 
are btlng hidden, ^toke ^ur§ that th# ehlld 
hiding tht elu@» ut>4@r8Camia i\m the firat 
clue ntieda la dirtet the group to the ntxt 
eluti* and ti^t is^fcond elm n^eda t^ l@ad 
to the trtaaure. Aft«r «aeh ehild liaa had 
a turn, pralaei tha gm;? for th§tr suceess 
at "refldlng" the rtuea. 



n^iiim uiMt ACTivm 



• 3 ietciir €#f4i (pfl«t ih# 
e«f4 dr dtH«r tnuiU €sr4). 

* ft&x to told in« Utitr -*»f4t, 

t. OlMWit with tU» Mi4tm the l»?ortaftC*i 
0^ dur five i«Ofi«ii i» H«lptfii uit |«ft iti« 
eomacioR abwiE mt w»rl4. Talk vtth 
eH«>jB Abmtt ••eiAg, H*4irt<i«, itiMilURg, 
Coiictilfii, amid f«tlli»4|. Do mmm tjt i%n 
f el lowing **ijm%mt?" m%f^tm9 \fi%h %h9 
ahiMr mt 

A, QIqm if&'.i^ §yea. Thifik h^J fh^, 

■>h^a it mreU liks7 Tr-^ ta r^cmt^r 
that m^ll ri'^ht n^. EncAuur^gi 
Child 10 talk 9bmi% %tm mmlU, 

3. 



hm^ U'jhzsnin^ l&skM <ia it ^i^hu 
up- <f%-. Smazims ihe thundat* U 

th« chtlidr^a to talk at>eut rat» ^al 
77114 5i!!j# pretind thst ys-u /u^r 

co«Tfl«« th« childr«a to t4„\ 4h«>ttC th« 
casta. 



T^ll tji« chU4T«» that , ai*ts *<m«cia«9 
usMi word* CO h«Ip p«opl« laaglae fa^llost, 
sights * sounds. Ask zbtm. to close 
their «5f«s as^alii axid ii»te?i vUtio yea re^id 
»o«« po«&s. Tftll th«a CO Ut th« ^rda help 
th«a *'laagioe" wiwt th« poac is r^alJctOf 



da child answer ^asstiaoa 
4boiic th« ae.anlijs? 4 ?o«3>? 
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i|fot,wi|» |M«k4 «8^<lt^H f'^^m Afi*5f 

1^ 0iA,B6^ l^ll, }4 

ii:^l»M4f 484 H. 

h^ir^ hV^^^^^I 'A'tM J-K^ ^^Jn^'^j^ 

<?/ >t 'A^^ vkpM h^'^p f%^t^'^- *J- - 
4pplf^^<tme^ 4h4'^M (4.1-4 4i*^4 4 



Cmb *^ htir; 
4 i^A^vnup i^a'On* 
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READING TALENT ACTIVITV"llttVlnB Fun With Poetry 



C. THE HIPPOPOTAMUS 



In tha aaudgy vivor^ 
Down tm oon^ly hank^ 

Wwra tha vippl&Q qHvqii'^ 
And tho T^ado ara rank"'- 

Whore the purplo Kippo 
Makoo cm awful fuooj, 

UvQO tho hip^hip-'hippo 
HippO'^pot-^a^muQl 

Broad Ho haok and otaadys 
Broad and flat hio nooot 

Sharp and koon and raady 
Little cyao ara thaoo, 

you would think him dreaming 
Wli^re the md io deep. 

It io only eeeming'-'- 
He io not aoleep. 

Better not diaturb him 
There ^d be an awful fuoo 

If you touched the Hippo, 
Hippo^pot'-a^mo. 



Georgia Roberta Duraton 
Junior Hone Magazine 



3t Tell Che children that you are going 
to read a different kind of poem. In 
these poems many words start with the 
same sound. Tell them to listen care- 
fully when you read each poem to see 
what sound they hear the most often. 

A. Read the following poem: 



Can the child Identify a repeated 
sound? 



tn 
o 

SS M 
H H 



EKLC 



PETER PIPER 

Peter Piper picked a peak of pickled 
peppers; 

A peak of pickled peppere Peter Piper 
picked; 

If Peter Piper picked a peck of pickled 
peppere. 

Where ^8 the peck of pickled peppere 
Peter Piper picked? 

Mother Goose 

Encourage them to talk about the sound 
they heard the most often. For example, 
many words start with the "p" sound in 
this poem. Have the childreiT practice 
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READING TALENT ACTIVin—Hdving Fun With Poetry 




making this sound. Show them th§ "P" 
latter csrcl. A»k t\\m whut words th§y 
can think of that ^tart with thd **r** 
iound^ 

0» Rep§dt the activity with th§ n§xt 
poam. Show tho children the *'P'' 
Uttor card« 

A floa and a fly in a fl*Ha 

Hqvq iwpHooned, qo what oould tlwy do'^ 

Said tha fly, %at ua fUa, 

Said tha flaa, ^^Lat uo fly, 
So thay flaw through a flaw in tha flua. 

Unknoim 

Discuss tho dlfforoncQ In sound between 
the "P" sound and tha "F" dound. 
Encoumgo the children to experiment 
with tho two sounds. 

C. Continue with tho following > using the 
"S" letter card. 

GALOSHES 

Suoio^B galodhoB 
hJake QpliohQ3 and dploohea 
And alooQh0e and oloohao, 
Ao Suoio otQpo slowly 
Along in thn oluoh. 

They a tamp and they tramp 

On the ioe and oonarete. 

They get etuok in the muck and the mud; 

Btit Sudie likea nruoh baat to hear 

The slippery elueh 
Ad it alooohea and aloahea. 
And apliahea and aploahea, 
All round her galoahoa! 

Rhoda W. Bacmeiater 
B.P. Button & Co.^ Inc. 
New York, 1940 

4. Tell the children that now they are going Can the child acHOclate a letter 
to play a game. Put the letter cards with a sound? 

in a box. Have the first child draw a 
card from the box. Ask him or her what 
sound that letter makes. Have the child 
think of a word which starts with that sound. 
Give help if necessary. Have tho child put 
Che card back in the box> then choose the 
next child to have a turn. Give everyone ^ 
at least one turn. 193 



READING TALENT ACTIVITY 
Under the Dig Top 



MATERULqi 



" l!i"fi!-'**'^f*7""^" obflCacU couratti upa Una on tha floor about four 
Caat Long, dials, and a cabXa large enough for a child to crawl under. 

- Two iieca o£ Identical ayabols (Included with thla activity) . 



STEPS ; 

. Sec up the obstacle course and put chalro 
on the aideline for the "audience". Take 
out the 2 aeta of ayaboli. Keep one sec 
with you and place the other aymbola on 
the appropriate objecta (tight rope mlker 
on the tape, crawling clown on the table 
(tunnel), and the acrobat on the chair). 

Tell the children, Wo 're going to preUnd 
that Ufl'ra having a o-iraua. /ou avg tha 
pavfomora. Explain that each •yobol 
atanda for a a tunc-^* some thing you do. 
Damonocrata or talk about each atunt. Then 
give «ach child a circua name. Say, Today 
you will ba tha Glopicua Giovanil (or The 
Wonderful Wanzuli, Tha Stupendous Saveronl, 
Tha Marvelous Macaroni, or tha Aweaoae 
Acrobac. ate). Tall the children, I'll 
00 tha Hngmator and annauno4 tha aatrtl 
Call the first chUd . . . Prooenting tha 
GloHoua Giovani who will ba par forming 
tkaaa two ameutuig otunto. Show tha child 
two aymbola. For example, hold up tha 
symbol of the tight ropa walker, then the 
crawling clown. Aak tha child to perform 
the stunts in that order. 

Encourage the audience to clap and cheer 
as each stunt is performed. Change the 
order in which the stunts are performed 
for each child's cum. 

Explain co the children that they will be 
performing more stunts but this time they 
will need to listen carefully in order to 
figure out what to do. Say only the be- 
ginning souud in the key word of your 
directlijus. Call one child forward using 
the circus name. Say, Glorioua Giovani, 
oama to zha aentar inng! (in front of che 

group) Go to zha ah (chair) and kneel 

behind iu See if the child can go to 
the chair. Some examplo of ocher directions 
qT' use might be: 



ASSESSMENT QUESTIONS i 

Can the child match Identical 
synbola 7 



Can the child finish a word if ha 
is given che beginning sound? 
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READING TALENT ACTIVm"Undar thi IJlg Tap 



Go to the t 

9v§v it, 
Oo to th§ t 
it. 

Go to thQ oh 
Go to tfw t_ 
und^p it. 



«. (tight rop«) ami 

(t^bU) mui walk around 

(elwlr) mui olijjfb on it. 
Ttabie) atvi li§ down 



3. Tell Che children Cast now Chey will 
perform eome dlCferent icunta. Say, 

Vll tell you t^WQQ diffavmit thinga 
to do, You mat liatm vary oarsfully, 
Remember to do all three things in ths 
aama order tliat I aay them. Some 
exenplee of cheae directions arei 

a. Ihtn to the table , arawl und&r it 
and jump book to your oaat. 

b, 4^alk to the tight rope. Jump ov^r 
it, and run book to your aeat. 

a. Jump to the jhair, walk arcund it 
two time a and arawl haak to your 
oeat, 

A. Toll the children chat you want each of 
then to think of throe atunta to per- 
form for the audience. Introduce each 
child ualng hia or her circua name. For 
example, aay, Preoenting the matting, 
tha inaredibla, tJw one and only Wonderful 
Wenaulif Tell uo, Wenauli, what are you 
going to do for ue todau? Give each 
child an opportunity to come for- 
ward, announce what he or ahe la going to 
do and then perform. Encourage the 
other children to cheer and clap for each 
performer. 



Doga the ehilU underacanil three-step 
directions? 



Can the child announce hla performance? 



ERIC 
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RIAOINS TALBNT ACTIVITY 
Round Robin Seory T«Utt)4 



» CtiAlkl^oard and chAik* 

expialo CO t\m cKUdren chat chay ara 
gotnf CO naka up a atory cogaeher. R«- 
nlnd e)»e« cKat a atory haa a aaln ehar- 
act«r, a baginiilng* a problea, and a 
solution CO ch« problan. Scare cHe 
acory youraalf » . , 

Ona§ uv^n a tima there i*w a littU 
hoy who sjoa oalHiig dovn tha street. He 
VSM srying b&^asuae , ♦ * At cliia potat 
ask 4 ehOd to eoneinua §h« itery, e^n- 
ctRuo In this way, havlni cHe children 
cako euma oakiog up pares of cha acory, 
uscll aaeb child haa had a turn. 

Roviov cha atory. iHan ank tha chtldrau 
quoationa such as, VH? i§ the min 
oharaoter? Sou did the et^ry begin? 
ifhat woe the mbUm? Oid 'Je inve a 
eolutim to the problmT 

Toll tho chlldrao that thay naad soeo 
vay to raaaabar tho acory. Explain chat 
thay can "vrlta" down tha atory ualag 
plcturaa or syeibola. Draw a sy&bol oa 
tho chalkboard such aa , to atand for 
tb« aad boy at tha baglnnlng of tha atory. 
Ihoa hava aach child drav a aiapla ayabol 
to atand for hla or har saction of tha 
atory. For axaapla, a child alght draw 
for a dog or for a hot day. 

Af tar a symbol haa baan drawn for «ach 
aactlon of cho atorr/'raad" tha atory for 
tho childran pausing at aach ayabol and 
covaring Lx with your hand. Say only 
tha baginning aouod such aa "b" for *'boy.'* 
Afcar a child suppliaa tha aiaaing word, lot 
tha group aaa tha ayabol. 



C4n cha child «aka ^p a part of a 
atory? 



Can cha child anawar quoationa 
about cha acory? 



Can cha c'lUd eraata a ayabol co 
acaad for part of cha atory? 



Can tha child supply a alaalog 
word aftar hearing only cha 
begiooing sound? 
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«BAi»IJ*6 TAL8W ACWlTt 



' Ifidex Qnf4s* 

- CrayoBi (blsek), ono Cor »aeh child . 



your mn^f Vhit^ nam muld you 
mthar }iavs? Jhat uouU hspptin if 

t* Sd« it cho chtldria know «h« biilfmlni 
MUikl af their Maa. Say, Ii9t9d@ 

H^htt Michael, CootlDu«» ualag 
cha sound in <mcH chUd'a 

3. Civ«i each chUd a crayon and an lnd«x 
card for each loeeor in hia or heir naaa. 
Bav« the chtldran wrlto one letter of 
thttlr naaas on aaoh card, Ctvo h«lp 4a 
neod^ by provldlof oodals of their 
cusMia* 

When tba chUdran hava flalahad iirltla« 
•ach lotcar, play a s«m with tha cards. 
Put all chtt cards, felaok slda up, in a 
plla on tha floor. Bav« the children alt 
on the floor around the carde. Aak the 
children to taka tuma dratrlnf a card. 
Aak, hint ia this lettttr? Vhoae nm& has 
thU Utt€? in it? It oore than one 
child clalaa the letter, act aurprtaed. 
BoiJ (Xfuld ike aan<} Utt&e> be in more than 
one none? Dlacuaa the fact taat the 
saae letter can be In nany people's naztea. 
Continue the gaoa until all the lettera 
have been identified. 

Sow play another gaaa vith the earda. 
Gather up all the carda and put thaa 
back In the alddla. Have a child draw 
a card, if tba card has a letter on it 
that la in that child's nase, the child 
keeps tba card and draws another one. 
Q Contlmia until aU the children hava 
£DT(^spaUad ebalr naaas. Clva tba chUdran 
EiMBi^a aodtti of ebalr naaa aa naeded. 



A. 



' ' I "'ffT'i - ii li iiiiii ifi' t t iii i^nK iii - iiiifnv lil t 

l» the child abl« to txprtae an 
opinion? 



Can tlie ehUd tdsotlfy tht b§. 
gianiof aouod of his or her 
naaa? 



Can the child identify two naaea 
which contain the aaae letter? 



Can the child 
her naxsa? 



reconstruct hia or 




RBAfii?48 mm mmm 

Cwtr with eiftiir e<mu«t f«r grMCtr dMrability, 
• Tokiin« for ««cli akm ihmns, kMitom, mmi^s, 
- Ceniiitttr co hf»U th* cok^s (^k, 4l»h. 

I. Ull th9 dhlUtm th»f ar« goiD| co pUy ow t\m chtld wiceh a wor4 to the 
ft I>|.iif9 f^iSi Tim ^urpoftft a£ th« g^zA la jstetute tt rapre»sa«s? 

6lv« a tilnio eard to taeh eliiW, ll«vl«w 
McH piecura wieh cha eluUdran. for txaa- 
pU, fay, Hnd tfm pistur^ &f a Put 
y«w<r /in^ar on thg ^u. Etc. Put cHa 
eoataloar of eoiuma out whara #v«ry child 
«ao r«a«h than, 

ftaglii wrltliMi tba flrat vonJ on «ha board. 
A« you vrlta, aay. I'n \jHting a wrd m 
the b^atd, Ser§*§ zhe fitst Utz^t. 
m\f9m hav& a jord \Msk b^iim *Jith tH§ 

Givtt th« chlldrao toough tlM to look 
for tha vocd. Say, If you haV9 thU 'Jord 
on your oaxri, put a tokm on is, CootSoua 
In tha aaaa way vlth tha foUowtnt word at 
fan, car, dog, Ban, Jar, had, klto, rlog, 
oat, auQ, gata, taut, tha flrat chUd to 
covar all of tha vorda aaya, Sin^t nay 
agaia, ehaoglog tha ordar of tha worda. 

^' fifil JSLf*"e***^' ^^^» tlao ualog worda Can eha «hUd aatch worda that 

t^\5t»y»«' Say, .Vw y«»i»ff going »> plau rhysial 

w« bingo 'gepivi ogain, only using uonia that 

rhyme, ftmmber 'Jhas rh^fHng 'jordo srsT 

Thsy are ^^rds that 9ound ali'm. Look as 

'fur oarda. Look for a oord that aounda 
rm , , , Iwed , , , oaid . . . fed , 

, , 5ocd^you found bod, civa thaaa 

duaa slowly aa tha chlldran look at thalr 

carda. Sa aura to pronounca aach word 

eorafully. Vh«n a chUd flnda tha rhywtag 

word, havo hla or har put a eokon on it. 

Btiooo vlth tha folloving rhyolag word 2'!^0 
ERJC*oa. * 



^ifH , . . j^iH , , , §m Imn) 
4§f . , . Ul . , , |M5 (flili 

fi^r t . , Mr . » , Mi'' (€4r 3«*r| 

, , , . , , ii im) 

mn , . . m» ♦ , . pm (mn a«4 ^ah) 
fi^^ic . . . v.Hi;*s , . , §i^hi 
. , , r^ni ♦ , , mnf; 
. . . . , , C4sjs) 

3. mil bJn«a Mm #n« »«>r« tl»*. Can cHb ehiia ?J^a*« <i war4 «tach 

mka lifiit in thi §iACiA€@. }it#i*4 



c£rt?y« in %im ____ (c^r). 



(fan). 
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^eh an8 yiitil the eHll4ftft »«v# H<»4 ^ 

«»4 mtk their €.af4§. f^y, H | 

mf^4 ifrnjiT %iiU flnUh th^ I 
I4m4 m it Ml liaim ■ 

^Jitk brightly 4kinir,g (mtx). 

C^j^h butx^fl'^ xtizJk tM (net), | 

4. y&u kn&j hmj to fly .4 «kSi#). 

pi3klm ifj t^ig (jar), 
it'd s« /"^^^ ths (4as). 



I 
I 



I 
I 

ERIC J. /iJEwil^ wtfnf ^tsffi^U^ in the (cmc)< | 



1*1 



iu lift ^iHur cHrNrtHi tt4»# w» iHrf .iihcf riHi't-ife^i * 

tHtid tiiM ^f#r* %fm^^ 

\iP ilLli Of #¥'§f^§#§ S'«$ it: 

It tit r#f f|$ii ili^i r#f 
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READIHC TALEHT ACTIVm 
L«c*s Co Shopping 



H^TFRIALS: 



" Chalkboard ao4 efcolk. 



" !iS5Sf!w^?!J5 ? «>*^^. wkArs, fl«h. mrbiM, scissors, fox, book, snd 
•Mdwlch (provldsc! ac ehs cad of chis activity). 



STEPS : 

1. Tslk with thft chlldr«& about going shop- 
piag. Ask, What kind of etora U tha 
moat fun to go to? Bsvs ths cUildrftn 
talk about what kind of storo thsy Ilka. 
Bocouragft thn chlLdran to glva raasoos 
for tbalr cholca. 

2. Say, Ut*B pratand va'rm going shopping . 
«p'r« going to a »«ry laa^g store whioh 
hoe waxything! Tha only tPoubU is, 
I've toot Try list! I knoa som of the 
things started with "b**, but the only 
one I remember is "bed^^b^b^b^bed, 
(Pronounca tha word'vary caraf ully) , 
Wrlta tht word on tha chalkboard. What 
are aom other things that start itith 
"b"? Wrlta any "b" trords the chUdran 
can tblxUc of on tha board. 

Another thing on my list started uith "m". 
What are sme things I eould buy that start 
with a m-m-m sound? All I oan think of is 
"^fionkey**, Wrlta tha words tha 
chUdran think of on tha board. Whan 
tbay hava flnlsh«i say. Thank you for 
helping me with my shopping list, 

3. Taka out tha plctura cards. Writs the 
lattars "B". "F", "s". and •'M" on ths 
board. Jtow say, Zet*s pretend to go 
to another store. I hcate piotures of 
the things I'd like to buy, but I need 
your help to find thorn. This store is 
organised by letters so I have to 
figure out what letUrs eaoh of these 
things start with. 

The first thing I need to find is a 
balloon. Show tha children tha picture 
card of a balloon. Who oan go to the 
ohalkboard and find the Utter 'Jhiah 
cD?/-"^^^*^" starts with? 5'b-b'balloon. 



ASSESSMENT QPESTIOSS : 

C«a the child tall about a favorite 
kind of store? 



Can the child think of words which 
begin with a specific sound? 



Can the child ssatch a picture with 
Che beginning sound? 
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READIKC TALENT ACTIVITY— Ut 'a Co Shopping 

Conclsua in chU aanner uacll all th«t 
plccurai hava baea aatched vlch cha 
corracC baglnalns latcar. 

A. Tall eb« chtldraa. Pretend that a Om the child coatrlbuca 14m» 

««y 9tor9 U ffoing to op«n st>on. The for ways co ocsanlae a atora? , 

mamgw will be able to or^aniss it | 
cDnjf vay ha uanta to but he ian't aurs 

to do it. Lay out tha plctura canla j 
«^ftr« all cbft chUdrftn can saa than. I 

The firat thingo he hu to daoide to put i, 
in Tploaa acta the things in thaae piatutea* 

S/ho haa an idia hoti he ahondd ot^aniaa , 
thm? Uhioh thinga ahould he put t^ather? \ 
(Tba cUUdran faighc dacLda to orgaalsa J 
tba iteiBB by tha bog liming or coding 
«ouod, by catagorlaa such as food, aniaala, 
toys, ate). 
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READING TALENT ACTIVITY 
What's In a Story? 



MATERIALS : 

- Chalkboard and chalk. 
STEPS ; 

1. Tha children will listen to a story. 
In the story will be some rhyming words 
which the children will help supply. 
Tell the following story: 



ASSESSMENT QUESTIONS : 

Can the child state words that 
rhyme? 



Onae upon a time there waa a mall 
rabbit named Hoppy who wanted a new 
hat. He went from etore to store 
looking for a hav but none of them would 
fit over hio eara. Finally, aa he waa 
walking Badly down tha atreet, he 
aob) a tiger, wearing a brand new hat! 
Hoppy aaid, "Wait, Mr. Tiger! You look 
ao nandaome! Pleaae tell me where 
you got your hat. " 

The tiger looked at the email rabbit 
and aaid, "What did you aay? You 
want . . « 

A little animal who runs like that? 

It haa a long tail and ia called a r (rat). " 



Have the children think of a word that 
starts with "r" and rhymes with "that". 
Then continue with the story . . . 

'^No, f said Hoppy, want to know where 
to buy a hat. " Thia time he tried to 
apeak very clearly ainae the old tiger 
did not aeem to hear very well. 

"Oh, " said the tiger, "You want . . . 
A little animal all aoft and fat, 
You want to know where you can buy a a " 
C cat) . — 



Have the children think of the answer to 
the rhyming riddle— a word which starts with 
"c" and rhymes with "fat". 

"No," ahouted Hoppy. "I don't want a aaz 
and I don't want a rat. I told you and 
void you, I (fuat want a hat!" 

J'Oh, " aaid the tiger, "You don't have vo 017 
cDirOM*. Juat go down thia street to the ^i- * 

l^^ore called 0 'Bout 'a." 
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READING TALENT ACTlVin--Wmt 'a In a Story? 



Hoppy tJiankad iJta Hgav and want an hia 
Day., IJa bought a Mt at tfw ator§ whiah 
Qtill fitQ today! 

Explain Co tho chlldron tlmt storloo 
usually havQ a main character or person, 
a boglrnlngi a problemi and a solution 
to tho problomt Roviov tho story about 
Hoppy » the Rabbit. Then ask questions 
such as, How did tha otory begin? Wlio 
wao tJw main ahavaatov? What wao hia 
problm? How did ha aolVQ hio problm? 

Havo the chlldron think about the 
ending of the story. Ask them to think 
of other ways the story might end. 
To gat Che children started, you might 
ask. How might the otory end if tha 
tiger didn^t evor under otand Hoppy? 

Tell the children that you are going to 
write throe words on the board which were 
used in the story. Write in a list: hat, 
rat, cat. 

Choose one of the words and write it to 
wlie side of the list. Have a child come 
to the board. Point to the word written 
at the side, then tell the child. Find 
the word that looke juat like this one. 
After the child matches the words, erase 
that word and write another one on the 
board. Continue the same way until each 
child has had at least one turn. 



Xe the child able to answer 
questions about the structure 
tho story? 



Con the chr t make-up a now 
ending to the story? 



Can the child match identical 
words? 
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READING TALENT ACTIVITIES 
Rliymlng Rlddl©§ 



MATERIALS I 

- Chalkboard and chalk. 




" fn umbtolltt. cat, aun. dog, chair, Ita cream cono (provided at 

Ch« end of thla activity). 



STEPS I 

Hav« tha children anowar rhyming rlddlea. 
S*y. I'm going to aok you to uaa oomo 
Thyming wovda to aolvo aame Hddlaa, Rgm 
membar what vhyming uordg ata?. . . Uorda 
that sound alika, Tho worda in tha riddU 
Ml giva you oomo aluao about what tha 
anewav ahould ba, Ramombav, tha word you 
giva ma should rhyma with worda in tha 
riddla. Now liatan aarafully to tha firat 
ona. 



ASSESSMENT QUESTIONS t 

Can the child giva an answer that 
rhymea? 



A, Hear it tiak, hear it took, 
Tha mouaa ran up it, 
Hiokory, diakory doaki 

Wa aall it a , (clock) 

What 'a tha anawer to tha riddle? 
That's right, aloak. What are 
the rhyming worda? (tock, dock, 
clock) 



Continue with tho following rlddlea asking 
tha chUdren to pick out the words that rhyme. 

5. I hava a toy. 
My name ia Roy, 
I dump with joy. 
I am a , (boy) 

C, I like to eat rata. 
They make me get fat, 
I'm not a big bat, 
I'm really a . (cat) 

Tell Che children chat you are going to 
read two more longer riddles. This 
tlffle have them see if they can figure 
out what the riddles are about. 



Can the child answer questions 
about Che riddle? 



A, Tall eara, 
Twinkly noae. 
Tiny tail, 

And"hop, he goeal -219 



ISA 

READING TALENT ACTIVITIBS—Rhywing Riddl@« 

Wliai ia hamm 
Can you giwQQ? 
I fmd him aavvota 
A}ui mtsrar^Qd. 

IUq qwo ava long, 
Hia tail id omaii-- 
And Jw doQm^t makQ any 
NoisiQ at all! 

Tall gapo, 
Twinkly noaa, 
Tiny tail, 
And'^-'hop, ha goaol 

MariB Louisa Allm, 
Harper & B^^^thar^, 
Nqw york, 1939. 

B. I Qoma mora ooftly tJmn a bitKi, 
And lovaly ao a flowors 
I Qomatimoo loot from year to yaar 
And aomatimao but an Jiour. 

I atop tha owiftaat railroad train 
Or braak tha atoutaot traa. 
And yet I am afraid of fire 
And ohCldran play uith ma (anow) 

Mary Auatin, 
Houghton Mifflin Co. 

If the children have trouble figuring out 
what the riddle is about, aok thra 
questions like. What to do ohildran play with 
outoida in tha winter? Wfuxt melta in a fire? 

3. Tell the children that they can make up Can the child look at a picture 

riddles themselves. Explain that you and then make up a riddle about en 

want them to make up a riddle to go with the object it represents? nq 
some pictures. Give each child a picture ^ 
(from the ones provided at the end of the g 
activity). Tell him or her not to let any- ^ 
one else see it. Then have the children p 
take turns making up a riddle about the E 
object and letting the others try to guess p 
It. For example I you might demonstrate the 
first one by taking the picture of a chair 
and saying t What has legs but never walke? 
After the children have guessed^ show them 
the picture. 
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flRADINQ TALENT ACTIVITIBS-Rhyffllng Rlddi^s 



Read tba foIlowlD^ riddle co tha children j c^n t]\§ c\\ll4 tell whieh wsfdi 

rhyin« by che way ehey look? 

Wwn I'm out t)w daj§ ar§ bright 

nwy'M filUd with aparkUUt ehimy light. 

y)\@n I Qhim ohildrm )vxv§ j\4*i. 

Of aouvao you know, I'm aalUd the , (sun) 

Write the laat word of each line on the board 
Including oun. Tell the chlldrer that 
rhynlng words not only sound alike, they 
often look very similar. Ask them If they 
can tell which of the words look like rhywloR 
worda. Do they end with the saao letter? 



1 
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MATH TALENT 
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MAT1I Uim ACTIVITIfJ 



PRODUCTION 

INITIAL ACTIVITIES 

Hedsurii Up . . , 
People Pactarna , 
CQNTim!lTr,a ACTlVITfES 
Spieiai Ordur . , 
Equal Groupa . . 
And Thoy'rn Off . 
One Horo, One Una 
It* 8 About Tl»e . 
Scona Vtsard . . 
Fair Sluiroa . . . 



• « » I • » f 



m 

. m 

. 165 



. 167 

. 169 

. 171 

. 173 

. 177 

. 179 

. 181 
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ilfifL ?I^^^Jf*i* cfwlUoflim 4R4 fun for ct»«»( mmiy, thfUr 

ch« dl^l^li'-rJi; J"?*^; ^f"*" to 

u Jijturally, 4 t^ltnwd chiW il aoUn 

CO «srn tiloviog mrlui la »om ot cl}«»« tklXl aroai, orobabty tho oms tHae 

iSll ««i ^K!nf ^•*if'* ^'"^ «W|flo or iKi le» latoroaeed In oc»wr 

•mil «r«Ai. porhApo iwfdiiii toM oxtrii Holp or «iieouragOMnc tn ehoiio Amm. 

mat a^r^IiS^Ji! fF*^ J^"! *B your Initial age«isii»iRe, can 
^ ™. !^ "^.^^^'L^'r^f* * « wieelo« or on your own) 

itL^f.^; pro|r««liM{. Tt»t rowtiiloi »ovoo lowoM aro aUo organ- 

a'^:iryoT;j:H'lSo%1eJ^^^^^ - ho- tho .MXd U dolog .Hoao four* 

Each o£ choio Aroao i* doacrlbad In brlof bolew. cni^oron. 

tom^pg nuabora - tha ability co roaattbor aad uodorataitd ouabara, quaacitUa 
and ahapaat bavlog baaie arlthaatlc alalia. q««o"ci«a. 

Saalog - tha ability co racognlia. dupllcata. and aKtand pactama; 

iSJnMii^ ? '^•}«*«"»*iP« «>y co«parln«, aorclug. claaalfying. 
graphing, and aaquanelng nuabara at eb« eo&erata and abatracc lavala. 

knowing which eoncapca co uaa la aav altuaciooa. 

talanri^':;i^?'°?h2j"o':?ch*i^i ^^Jf?.^""''^*'*^^ ^« .trangthao chUdran'a 
by UarnLrS tackla n^bW ?! ? f «ffoctlva problaa .olvara 

a^cmaS^^^1SSdrS^s^haVJ;^^^^^"'^'^^"•p ^ono^rmg 
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- A Wit ©I Ml4m*§ HttM»y§ la ifo§ tntlrs eU«a. 

- Chart (prwWed ic of cbi aeelvity), liiaiiiac«4 m that 
It c«« l»« f«u»«4 or photoeoplod twl<«. Prior to cH« Uiiioii. 
ftll out t^ duire to tbow ch« mi^or ot dilWrtn'a blrcMaya 
in ttftcli «ontti. Vflrtl«al colwn of f^uarti him the 

of a dtffftf^ac iBdtith iio4*r it. fur ftwh blrtMay is ihat 
wmth, « e<|usrt should t»« tolortd. gat « dlfftrtiit color f«r 
dacb wmch. 




For iftiuispLa, cho 3bov« chare iadlcatsa that thra* chUdroo havo Jaouary 
blrthdaya aad ooo birthday in fabRiary. Tba raaaiAto^ btrthdaya would 
b« fUUd in abovtt cha approprtata aoatha. 



STEPS I 

Tape tha coaplacod birthday chart 
to tha wall at tha chll0r«a*8 
«ya»l«v«l, Dlract tha chlldran'a 
attaotloo to tha birthday chart 
aayia«, I hasft oolmd in a 
for 4aoh child's birthday aooordiru: 
to iha month ha or aha ma borr inl 
If you ucr9 bom in Jcsruary fpc^t 
to Jaauary) , I oolor«d a*??a^t*« 
for you in she oolmn that M^ande 
for Jam^ary, If thm m 3 oolcrsd 
amuxraa dtxrav a momA^ ha» snecny 
Mtdrsn haa>9 birthday a in that 
fwnth? Ut tha chlldrao raapond. 
Hght, thr99. Point to aach oi tha 
othar coluana la ordac, aaylof aa 
you do, Shi4 i9 F&bruary*9 biv^ideyo, 
ittit i« *to, B« nut* thn 



ASSESSHEIfT (mSTlOnS t 

Can tha chUd nana tha eorract 
atmbar of blrthdaya In a glvan 
aonth? 
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mTtI TAUtNT AOriVm-mnMiy CH*ri 



Call » ehiU I© l«cit» ih« Jim« 
c^liiaii, Hslptni If «tc«iMry, JSmt 
aak, /law al^CklrvH fmm HrtMa^u 

in tMt &9lyt!i!i. R«f»iia« f«r #4eh 

iSQ^iU C«ll m 4tff«r#oc i:)tUiir«n 
%<% 4n»vtr qiMACloiKi «Mch as tH# 

- ir%^#^ hw me. mat Hrth4>v^Af 

- Ar>^ th^m HriMa^fi in 

in Amgvmt? 
' fim» imntf Hrthda^a ar^ in Smm^t* 
and De&mb0.r ismHf%i'd? 

T«ll chii children, Wi^ hrM £ sMUt^n 
in mil* slma. If iai ^mnt 

iJmM MS oeunt? You oifhc call an a 
chlW CO COM up to th« chart ami do 
thla. Vhat if twa Qhilirm mv^ a^sef 
t>^^ vmt t& a dliff^r^nt ^tsh^l, 

Jr?4a5 i/ a rtm girl osm to ma> sUi^e} 
hm many mlorkd aquiorsa xmild we hmfsT 

Erase the lMinat«4 chart or caJwi out 
a blank chart ajoi tay. ,Vew 4M a 
«gw <sht]pt, ths M ms to 

ths new tfHarr? if tbo chil4r«a »«e4 
Help g^ctlfif started, auggest allele 
i4.e&a such a« the holiday* in each 
»9tith or the hair color of chUdrto 
in th» cla.aa. The nuaber of colusma 
filled out vlU» of course, depend 
«m the oua6er of categories usftd. 



i^An iha child Ciws^i»f** hIriHday 
it%iar9Aiim a* «hmm m tivs chart 



C4n the child r«i>lat« th^ tsjtal 
nufther of eolortd «i^ui*r#§ to 
total nutt^r of ehildreo 
in the elasd? 



C4« the ehlld correctly fill 
In A «ii«llar chart with llstl§ 
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HATH TALENT ACTIVITY 
Measure Up 



MATERIALS ; 

- Items which can be used as nonstandard units for measurement 
such as spoons, blocks, pencils, books, etc« 

- Chalkboard and chalk 




HINT: 



STEPS; 



Before the activity measure several things in' the room- using the non- 
standard units of measurement in order to know their length. 



Start this activity by brainstorming 
with the children. Say, Pretend that 
we have to meoBure thCa bookaaae to 
see hoh) long it is. What do people 
usually use when they measure the 
length of things? Discusa rulers, 
yardsticks, etc. But what if we 
didn^t have any of those things! 
What else could we use to measure 
the bookcase? Record all ideas on 
the chalkboard. Choose one of the 
items suggested by the children and 
demonstrate how to measure the book- 
Have the children count aloud 
Say, How smart you 



case 

as you measure 
all are! 



Now J want you all to find something 
that is pencils long or blocks 
high. (You will have to know the 
exact size of several objects In 
your room. For example, perhaps 
your ^^tebasket is ten blocks high, 
perhaps a book is one pencil long, 
or perhaps a chair Is eight crayons 
high.) 

Have the children gather around a 
table. Ask, Do you think it would 
take more pencil lengths or more 
key lengths to measure this table? 
Why do you think so? Let^s measure 
and find out. 



ASSESSMENT QHESTIONS : 

Does the child show an 
understanding of numbers 
by measuring? « 



Is the child able to predict 
that it will take more 
smaller Items than large ones 
to measure the same length? 



> 
to 
xn 



o 
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MATH TALENT ACTIVITY—Measure Up 
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Let ^8 think about measuring it 
with something else. Do you think it 
would take more spoon lengths or 
more chalk lengths to measure the 
table? Why do you think so? Let's 
measure and find out. 

Ask, f/hy do you think some things 
are better to measure vxith than 
other things? my are pencils ^ 
spoons^ blocks , avd key 3 good 
measuring units? (Allow discussion) . 

Would it be easy to measure with 
rubber bands, balls, live worms, 
ice cubes, or cooked spaghetti? 
Why? (Allow discussion). 

In order to be a good unit of 
measure, an object has to be solid, 
stay the same size, and lay out flat. 
What are some other things that 
would be easy to measure with? What 
are some things that would be really 
hard to measure with? 

Have the children measure several 
things using both standard and 
nonstandard units of measure. 
Examples: 

a. Let's pretend that we are 
going to make a kite. Cut 
a piece of paper six inches 
long. 

b. Please cut this banana into 
thumb^size pieces for snack. 

c. Pretend that we are going 
to make a garden. Measure 
a spot eight trucks long 
for our garden. 



Does the child show understanding 
of units of measurement 
by giving examples? 



Can the child measure correctly 
using a variety of tools? 
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MATH TALENT ACTIVITT 
People Patterna 



MATERIALS: 



- Ten chairs. 



HINT; You will need ten children to complete this activity. 
§1^1^ ASSESSMENT QUESTIONS; 



1. Set up 10 chairs In a row at the front 
of your group area. Tell the children 
you're going to play e game using 
patterns. Ask, What is a pattern? 
Pause for answers. Then define, A 
pattern is an arrangement of aomething 
which is repeated over and over. In 
this game we^re going to make patterns 
with people. I^m going to start a 
pattern^ but I won^t tell you what it 
is. lou try to figure out what the 
pattern is and then I^ll ask you to 
continue it. 



Can the child identify a pattern 
and continue it? 



Start with a simple pattern by asking 
a girl to come up and sit In the first 
chair. Then ask a boy to sit In the 
chair next to her. Then use a girl and 
then, another boy. I^ve started a 
pattern here. If you think you know 
what it is and can continue it, raise 
your hand. Call on individuals to 
come up to continue the "girl-boy-girl-boy" 
pattern by adding, one more person each 
tim. Whenever a child is added, ask the 
class if the pattern is correct. Continue 
until all the chairs are filled. When 
the children have finished extending 
the pattern, ask them to tell you what 
the pattern is. 

Continue the same process making new 
patterns. Examples are: 

- stand, sit, stand, sit 

- facing forward, facing backward 

- arm up, arm down 

- stand, stand, sit 

- person, empty chair, person, empty chair 

Each time start the pattern with four or 
pni/-e people, then ask the children co 
kjE^ itinue it. * 
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MATH TALENT ACTIVITY—People Patterns 



2. Take away four of the chairs. Say, 
Eow mcmy people could I use in my 
pattern if I had thie many chair a? 
Pause for answers. Next add two chairs 
and ask, Bou) many people could be in 
the pattern nou? Pause for answers. 
Put all the chairs back and ask again. 

3. Ask the children to think up their 
own people patterns. Have them come 

up to the front and begin their pattern 
by arranging the first fotir or five 
people. Again, see if the group can 
guess what the pattern is and continue 
the pattern. 

4. Now tell the children that you are 
going to use them to make some other 
patterns, but that the new patterns will 
be even harder to see. Explain that 
they will need to look very closely to 
find these new patterns. Use the 
appropriate children and arrange a new 
pattern dependent upon hair color. 

For exan^^le, brown hair, blond hair, 
brown hair, blond hair, etc. Ask the 
children to pick out this new pattern. 

Other examples: different color or 
type of shoes; long hair, short hair; 
pants, skirts. 



Can the child correctly 
identify the number of 
chairs in a set? 



Does the child show under-- 
standing of patterning by 
creating new people patterns? 



Can the child identify a 
less obvious pattern? 



FOLLOW-DP SUGGESTIONS ; 

" Ask the children to make patterns out 
of other materials. 



Suggested materials: 

- different shaped blocks 

- multi-colored beads 

- multi-colored pegs 
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MATH TALENT ACTIVITT 
Special Order 



HAIERIALS : 

- Clotiiea hanger. 

- Twelve aprlnged clothespins with a numeral from 1-12 
written on each. 

- A variety of everyday classroom Items, available In their 
usual places. 

- Two dice. 



1. 



HIHT: 



STEPS: 



You can Increase or decrease the difficulty of this activity 

children's skills by either using higher numbers 
(13-24 with 3-4 dice) or lower numbers (1-6 with 1 die). 



Show the children the dice and say. 
We are going to take tume throwing 
the dice and naming the "manber" on 
the dice. Choose one child to begin. 
Encourage the children to recognize 
the number thrown without counting 
the dots each time. 

After the number is identified, ask 
the child to find the clothespin with 
the matching numeral on it. 

Now ask the children to think about 
»rtiat they've been doing. Explain, 
leu *ve been matching dote on the 
dice to the correct nund>er on the 
alotheepin. What if I told you I 
have S things in a bag, but didn 't 
tell you what the thingo were. Which 
numeral on the olotheepin would it 
match? Pause for responses. Then 
ask. What if I eaid I had 7 rooks in 
my drauer? Which numeral on the 
olotheepin would that match? What 
if I eaid there were 6 books on a shelf? 
What numberal would it match? What if 
I said there were 3 clouds in the sky? 
Which numeral would shew how many clouds 
there were? Help the children conclude 
that a numeral stands for a certain number 
of things, regardless of what those things 

ERIC 



ASSESSMENT QUESTIONS ; 

Can the child match numerals 
on the clothespins with the 
numbers represented by the 
dots? 



Does the child show under- 
standing that any set of 
objects can be represented 
by a matching numeral? 
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MATH TALENT ACTIVITy--Speclal Order 



3. Next, have the children take turns 
randonly selecting a clothespin. 
Identifying the ntxneral shown on 
It, and placing that clothespin on 
the hanger. Tell the children. The 
nunbera med to be in order beginning 
with I and ending with 12, After the 
first pin is on, assist the children 
by asking questions such as, Doee 3 
oome before or after 7? Doea it come 
before or after tuo? 

4. Conclude the activity by asking each 
child to choose one of the clothespins. 
After they have done this, ask them to 
look around the room and collect the 
same number of objects as their clothespin 
represents, and then bring the objects 
back to the activity area. Help the 
children only If necessary. Remember 
that a c h i ld should select all of the 
same objects for a set. I.e., all 
crayons or all blocks. 

FOLLOW-UP SUGGESTIONS: 

- Use other ideas co give the children 
additional opportunities to 
sequence numbers. 

- arrange numbers on a calendar 

- put playing cards in order 



Can the child put numbers in 
their proper sequence? 



Can the child find a set 
of objects to match the 
nus^er? 
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MATH TALEHT ACTIVm 
Equal Groups 



MATERIALS; 



1. 



2. 



- A nmll box concalalug cwwicy hma, buctoaa, aeeda, shells, beads, 
other small objects. 



or 




STEPS ; 

Introduce the activity by telling cbe 
following story: 

I'm going to tall you about a girl 
ratud Jaakie. Jaakie woo very exaited 
beoccuaa aha waa hired for her first Job. 
She would be working at a store. 

When ehe got to the store on hev first day 
of work, hap boss said, 'Jaakie, I have an 
vKportant job for you to do. I want you to 
t^xka this box of beans and organize than 
into groups for the oustomers. Put than 
into small groups whic are the same sise, ' 

Jaokie looked at the beans and thought, 
*I know Just how to group them, * ThCs is 
what she did. She sorted the beans into 
four groups. In eaah group she put five 
beans. 

Deaonstrate hov Jackie grouped the beans. 
Then ask the children. How are the groups 
the sane? The ansver should be chat each 
group contains five b'*«as, or the same 
nuaber of beans. 

Ask the children to tell you hov many 
groups Jackie made, hov many beans there 
were In each group, end bow many beans 
there were in all. Encourage the children 
to verify any "guesses" by actually counting 
the beans. 

Then cell the children that Jackie decided 
to try putting the beans into different 
groups. Demonstrate by dividing the beans 
into five groups. Repeat the following 
questions: 



- How many groups of beans are there? 

- How many beana are there In each sroup? 

- How many beans are there la all?*' ' 



ASSESSMEHT QPESTIOKS t 

Can the child correctly compare 
groupa that are equal? 



Can Che child accurately count the 
number of beana and the number of 
groups? 
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MATH TALENT ACTIVm— Equal Croupe 



Then 9 divide the beans Into tea groups 
and repeat the above questions. Finally » 
divide the beans Into two groups and 
repeat the above questions. 

3* Nov ask the children^ Bow many beane did 
Jaokie ub^ altogether? (Pause for 
ansver) • If oJw made two graupe with tan 
haana in caah group, hoQ many beane were 
there in alt? (Pause for answer). What 
if she made four groupe, with five in 
eaah group? (Pause for ansuer). Then esi\ 
Vhen Jaokie changed the groupe, did the 
total number of beane etay the same or 
change? 

4. Set four beaos aside and ask the children 
to think of ways to group the reaalnlng 
sixteen beans. Reaxlnd the children that 
each time the beans are regrouped » the 
Individual groups should contain the same 
number of beans. 



Can the child Identify the total 
number of beans as staying the 
saae» regardless of the nuaber of 
groups (or number of beans In each 
group) 7 



Can the child divide a given number 
of objects into equal groups In 
at least tvo different ways? 
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MATH TALENT ACTIVITY 
And Tbajr'rt Off I 

MATERIALS : 

- A yard«lck or eap« jiMsare. Prior to ch« 1mm& puc a piece of up* «croas 
thm nuabftrs 20 on the yardiclck or t«p« ca««sur« co rtprestnc ch* flal«h lln*. 

- Tvn die; 

" <^ aarlMta such *■ plaatlc "liccl. people" (« dlff.reac on* for Mch child). 

- Muldng cape. 




STEPS : 

Introduce the children co the activity 
by »«ylng, ara going to u«e tkia 
yardaUck as a rang traok. Eaoh of you 
my taUot <z pereon to b9 in tha xwa. 
Allov each child co choose a aarker. 
Then aay, ?ut your pgraon hara, on tha 
atopting lina. Polnc co che lowasc 
•nd of Che yardsdck. You will mova 
your parson up tfte yardstick oounting 
aaoh manbar aftar you roll tha dia, until 
you raaah tha finioh Una hara. Polnc 
CO Che nuBber 20. Then have each child, 
one ac a else, roU one die and Idendfy 
the Quober of docs. The child should 
aove chac nuaber of spaces along che 
miaiber line. 

Af cer che children have each had one turn, 
ask then to try co aeneally add the 
nuaber just thrown on che die to che 
nuaber chac che aarker Is already on. 
In order co deceralne che new locadon of 
chelr aarker. For cxaaple. If a child Is 
on chree and rolls a four, he or she should 
say, "three and four equal seven." The 
child can then check the addldon by aovlng 
ahead four spacss counclng 1-2-3*^, and 
seeing chac che nev locadon Is, Indeed, 
seven. 

Allov all che children In che group to 
reach che finish line, praising each one. 
Then say, All of you veaohad tha finiah 
lina at tha manbar 20, What did you have 
to do to raaoh tha finiah? Could you 
rwush iz aftar you thraw zJm dia juer Sna 
tima? Help che chUdrexi co see chac chey 

(^lad CO chrow several smaller numbers chac 

BloAlly eoc4led 20. 



ASSESSMENT QtJESTIOSS ; 

Can che child Idendfy and counc 
the nuabers on che yardsdck and 
on che die? 



Con che child aeneally odd cvo 
nuabers? 



Does the child understand chsc a 
nuaber can be che sua of several 
soaller numbers? 



^ 
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Wm mENT ACTIVm—Aod They're Off! 

B«ve cbe children play the gaaa ag&lA. Can the child add nuabers to a 

This tlxse use cvo dice. Excend the total of 367 

finish line to e higher mober such as 
Cbe end of the yardstick or 36. 

fOLLOW-gP SUCCESTIOSS : 

- Let the children play the gaae asain, this clae uslos a deck of playing 
cards (vlth the kings, queens, and Jacks resuved) in place of the die or 
dice. 
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HATH TAim ACtWITT 
Own Hon, Od« Lata 



HAIgUALSl 



1. 



2. 



• Flttaftl Board 

• T«a baars aad a vlda chair (prorlM at aad of cb« laaaon). 
Prior to tbt Uaaca, prapara tha baara aad chair by attaching 
(gl«»laf) f«lt placaa to tha backaida of aach baar and tha chair. 
Ihaa, oo tha flannal board, arraaga 3 baara aittlas oa tha chair. 



STEPS: 



ASSESSMEHT QCESTIOiaSi 



Catbar tha childraa around aad 
taU than that thaj ara going to 
laarn a oav aoag. Taaeh the 
chUdraa tha foLlowiat aoos to 
tha tuaa of toU Ovart** 

tharo tMPt (3) in tJw <^vzir 

CatUd tJm littU broun bMr, 
09§rg twos oogr". 

So th4y all movd war <xnd ona got in. 
At tha aad of tha soag* adif - «-bar 
baar la tha chair oa tha fl. 
board. Aak tha childraa, Son 
'scy Bieffy b9m at^ in th4 <^kdr? 
AUov tha childraa to actually 
couat tha baara, if aacaaaary. 
Sapaat this soag oaa or tt#o oora 
tlaas. Add ooly oaa baar at a tlaa. 
thaa chaaga the aoog aa foUowa: 

J%tf r« MM (5) in xh9 cferir 

Called th» littU brcm boea>, 

"Wtoiw aiw, rncmg oo^r. 

So thgy alt moved ever and ong fall out. 
Again, allov tha childraa to couat 
tha baara to gat tha aav auabar. 



Caa tha child Idaatify the 
avmbar of baara? 



Tall tha childraa. Sou youni 
hoot to liot§n vary oaap9 fully. 
I'fti going to hold tha flamal 
board 00 that you oan't aaa it 
'JtiU I'm ainging, Semtima 
a baa» Ml gat in and aomatima 
a baar Ml gat out. lou'Zl hsva 
to telt ma hot) many baara ara in 
tha crair without lookitv:. 



Can tha child add or subtract 
seatally? 
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MATH TAUarr ACriVmr— Ona aore, Om Usi 



BoUia^ cbA floaattl boftrd Avay froa 
th« group, «tof oiM of cb« v«rslon« 
of ttM song. Tlifto c*U on a eliU4 
CO c«ll jrott bow Baay buire aro ia 
ctw chair. Afwr cba child hu 
glwa a Buabar, cure cba flaaaal 
board around so chac the children 
cao chack cba anavac. Alcana to 
adding or auberaccing buc rean^r 
CO Incraatft or dacraaaa cba nuabar 
of baara bjr only ona aach cIm, 

3, »ow my to the childraa. Stow oan 
you i^llf without eounting, hoa 
many bsasvi will be aitting m the 
c^nir? Dm cba follovlng quaaclonis 
Co ajqilala chac adding one co a 
nw^r la tha aaaa aa aay^lng cha 
next iHiabar In aaquanca or chac 
sttbcracclng ona froa a nunbar la 
tha aaxBA aa aaf Ing the pracadlng 
ntmbar. Vhat nur^v eomea after 

S? Yea, et If thera m S b&xro, 
and I oM one, han many h^ata will 
there be? Yea, et Vhat nmber 
oomae after 3? What if there are 
3 bs4s*a, md I add me? Sa|>aac 
for cha auberaccion procata, e.g. 
Vhat nmber aomea before S? 

4. Conclude cha actlvlcy by calling 
Cha children, I'm going to ai*^ 
our bear aong a fmj more tieaee, 
Ve ixm't be uaing the ftamel 
board at all ncM, and earn of 
thtae mer^ra mtight be prettu 
big^ Liaten ^srefully! Sing 
abouc ouch larger nuabera of 
baart going up co 100. If a 
child saaas confuaad, give clues 
by aaylog, Vhat mersbar oorneo 
after (S3)? So if there vera 
(6V beara, and one more got in, 
hoQ mny beara would there be? 



Doea cha child §hmt an under- 
scandlng of ouaber ralaclono 
shlpa by mocally 4dding and 
subcraccing ona fron a ntstbar? 



Can the child add or subtract 
one froa larger nusbera? 
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- i«?MC cIm actlvitf by nMia^ «r »«fcMa«tl«f mr» ghm Htm 
bur «c a cUm. For «xaBpU, 

Call^ ths ttttU brwn h&er, 
"^imo &>9Tf nm9 mm*," 
S9 thayi all tBoi»sd 99er and t*» got in* 
R«v«r»« It, ... and (S) 
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MATH TALENT ACTIVITY 
It's About Tima 



MATERIALS » 

- Stop vfttcK (or clock with second hand) . 

- Obatttcle coucaa (tap« line to Indicate starting lino, chair to cllab 
over, aoMthlng to Juop over, and tape finish line). 

- Tine chert (provided at the ond of thla activity) . 

- Marker 

- Extra paper 

HINT! Thla la a good activity for outdoors or indoors. 



STEPS t 

1. Sec up the obstacle course before 
the activity. Sey, Today we ara 
going to 9Q9 haw Umg it tckao uo 
to go thx^ough an obetaote aouree, 
(If this is a new experience for 
the children, discuss what an 
obstacle course is.) 

Show the tine chart to the children. 
Explain, Ve'll kaep a pgoord of 
eaah person 'a time on thia chart, 
I idll write dam the time, but 
you uiZZ tell me what time to write 
dam. You will eaah have a turn to 
be the timekeeper and to go through 
the obataale aouroe, Deaonstrate 
hov to use the stop watch. As each 
child goes through the course, have 
another child tisM hln or her. Record 
the tloes in the first colttmn of the 
time chart. 

2. Now have the children go through 
the obstacle course again. This 
time tell them to go backwards. 
Have the children time each other 
again. Record their times in the 
second column. 



ASSESSMENT QUESTIONS : 

Can the child correctly state 
the number of seconds? 



Can the child choose which 
number of seconds is a 
longer time? 
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MATll TALENT ACTIVm-IC'» abQUt Tl«« 



Ask Chd chlldcen Co alt around yoy» 
Say, /;^£'s iQQk at th& tm mW^^ru 
h§§i^4 §aQh Qhitd'a turns, Revl§« 
boch ch§ firac and ch(i second tim§§ 
of each child. l>Cd t}m o§oond mos 
take mors or Uaa time than t}ie> 
firat? 

Mow, go through che obacacle course Can t\m child predict a 

yourself while one child tines you. reaeonsble Um by eoraparlna 

Record your cl«e. Aek the children the other numbers? 

If they can predict how long It 

would take you to go through it 

backwards the way they did. Record 

the children's predictions. Co 

through the course bsrkwarde 

while a child tloee you. Compare 

the children's predictions with actual 

tine. 



Give the children additional practice Can tho child estimate a 
In tlalng the completion of other reasonable amount of tine 

situations. Also give then additional In other situations? 
practice in making predictions. In 
each situation record the children's 
predictions and then conpare then 
with the actual time. 

For example, children can predict 
tho following: 

a. How long will It take to 
clean up the room? 

b. How long does it take for 
an ice cube to melt in the 
sun... In the shade... in a 
closed container? 

c. How long will it take for 

a plant to get x inches tall? 

d. How long will it" take to 
put on your ahoes? 
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TIME CHART 
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HAm TALKNT ACTlVlTV 



- A papar bug. 

- 20 or nora wmil aeoneii. 
STEPS t 

I. Befora cha chtldren gachar around, 
Plac« a fov flconaa tn tha bag, 
caking Qoclca o£ cb« axacc ounber. 
Than gacliar cb« chlldran around 
and aay. I m tha Q[*^t St&m 
Wiams^t I om make utoneo i^psss* 
in my moffio bag her«, Dut aofoM 
I ohau you th9 otonao, you'll m§d 
to ffueoa hou many I have, I'll 
h«lp you ffuaao by gixfing you aluea, 
C*ll on chlldran to guaaa tha 
nuodl>ar of aeonaa In your bag. 
^■Pf5<* CO thatr guaaaaa by aaylng, 
too high or too lou, until tha 
corracc ouabar la guAaaed. 



2. 



3. 



Whan the corract nuabar la guaaaad, 
eaica out tha atonaa and aak a 
child to count than and to varlfy 
tha guaaa. Bapaat thla guaaalng 
gasM ona or tvo aora tlaaa until 
the children are coafortabla with 
It, 

Aak one of tha children to be tha 
Stone Wlxard, Bave that cbUd 
select the atonea and count than 
while the raat o£ the group puta 
their headii down. loatrucc tha 
new Stone Ulsard to continue 
the gaae by reapondlng with 
"too high" or "too low" to the 
group 'a gueaaea. Give each child 
at leaat ona chance to be the 
Stone Wlrard who puta the atonea 
In the bag» couata thea» and glvea 
cluea to tha group. (Asalat a chUd 
only if necaaaary). 



ASSRSSHEWT QURSTIOHS t 



Doss the cKlld daoonserata 
an undaratandlng of 
or "lesa" by reapondlng 
correctly to the clues? 



"(aora" 



Doea Che child count the 
atonea correctly? 



Con tha child correctly 
give cluea to the raat of 
the group? 
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a rtw»fcgi» / wart 5 au^'*^ 
I'll Qim nm elH0jii liMis ttm 
t^t0m VlmjM did but t/mni We 

my eltws vill Q Uul0 different, 
Tt»li tl»e, after you tiav# thought 
of a nuaber, give such elyf>i as, 
i'ni thinkii\Q of a 
" be^ tmen 7 md d. 
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Fair Shirs s 



tUUi 



- CUy or play dough (divou|h rar eaeh ehUa). 

- Siwai p»p9r pUCia (rour for ««ch eMia). 
•* Ovaikl^oard and chAlk. 

£«c'a preund that yau'ra bringing trmt§ 
for a trim\d*4 birthday party* fou mnt 
t3 bs f^ir- to gi^ar^mf m ym 'lAmt to ho 
mm that 4if0fy person at the p^ty geiu 
ih9 mns msum* Lat's my tmt y&u d^nid^ 
ta rnks mtp^ak49, tour rmipa mh§ four 
(Tjpoakea, Clv« ««ch chU4 a Imp oi clay. 
Tttll cb« children eo divldt ch« clay taco 
four pUcaa of abouc tha aam alia. Vhan 
thia la cottplaeod, aak than to count ehalr 
luapa of clay. 



Can tha child corractly dlv!4a 
the luBi* of clay toto tqyr paeti? 



How tall tha child ten, There Ml be fmw 
children at the party, Clva aaeh chUd 
four pX«ttt. Each chUd vill naad to gat 
the vaaa ouabar of cupcakaa. Using the 
'*iiupattkea** and platea, ehvj ma hov 
you aan ahara the oupoakea evenly amsnq the 
four ahildren, Civa tha childrao tlat to 
divide their four "cupcakaa" evenly a&wni 
their four pUtea. So haa rrany avpoakea 
Ml eaah ahild get? That* a right, one 
oupoake apieaa. Take back the paper 
pLataa but have the children keep their four 
luapa of clay. 

Ut *a think about uhat ja Juat did. Hhat 
did 'Ja diaaover? me took four tre&ta srd 
divided than oreng f^nr p&ople* S&oh 
parson got one zreat. What if 'je had t-jo 
treata, and shared then 'jith ti» ohildran. . . 
hmj many treata 'jould each person get? 
Pauae for children co aoeuar, detsonatrating 
if oeeaaaary. If -jo had 130 treats snd 
100 people, the number of treata is ^tis 
sa^e aa the 'Wtber of people, so hcj '^wsny 
treats i^ti eaah pereon get? Pauae for 
aa aaever. So 'jhat happans -jhen iiove 
the sofie txtmber of treats sa \te 'vne 
people? Ue, each person gets one treat. 



Ooea Che chUd demonttratt an 
understanding of one-co-«ne 
corraipottdence by putting a luap 
of clay on aach plate? 



Can the chUd apply the onu-to-^ne 
concept by ataclnf correctly 
how many treata each parson vtll 
8«c? 
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Tell the chSldriti esnsl.d«F sRssk r^a ii-.e cHII4 corr*<-t|?" n#a?e 

>*i^P^, *^tny l^lptft^ ,?up§ %!itl <ff ^ 

iff^k getif Pmtm tsr the sflswif , mv 1 
mn'ff mtpkim Ml } mmi f.a yj*? gj 

hiM^ (Mi (>mQli^ra, fh%i 'Xir.'^ Mill 

- Aisik iho chvUri^n ^0niii4*sr iUHiiir fiit^pii» #v#ry44y dSvNi^n pr*jl#l«^*» iMt 
a^iivitf far 4 grwp t»f in) chliarttn If ^aeh ehiisl ^91 .mc? 
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Introduction 
SCIENCE TALENT 

The activities In this section are designed for the children you have 
Identified as having science talent. These children have particular charac- 
terlaticfl that will make the lessons challenging and fun for them; namely, 
a sharp interest and awareness In the physical world. 

The activities are broken Into four skill areas that are essential to 
the development of science talent, allowing you to examine the child's 
performance while you are teaching each activity. Naturally, a talented child 
Is going to earn glowing marks In some of these skill areas, probably the ones 
that caused you to pick him or her from all the rest as having talent In 
science, to the other hand, even a talented child will struggle or be less 
Interested In other skill areas, perhaps needing some extra help or encourage*- 
ment In these areas. 

By using the first three lessons as your Initial assessment, you can 
get a pretty good Idea of which skill areas are strong and which areas are 
weak. You can then devise a plan (either at the TEP meeting or on your own) 
of ways to modify both the activities and your dally teaching to give the 
child the best dose of talent programming. The remaining seven lessons are 
also organized this way, so you can keep an eye on how the child Is doing in 
these four areas as you teach the activities. 

The four skill areas for science talent should come as no surprise since 
they are closely related to the characteristics you used to Identify the 
children. Each of these areas Is described In brief below. 

Organizing - matching, sorting, grouping, or ordering objects and/or Information. 

Remembering - recalling Information related to an area of science , the desire 
to learn and remember new Information. 

Observing - seeing and Identifying attributes, differences, and similarities of 
objects or events. 

Problem*^olvlng • figuring out answers by observing, asking questions, making 
hypothese« .ud/or experimenting. 

The following activities will give children some ways to strengthen their 

science talent. By encouraging children to notice things, ask quest ns, and 

gather information, you help them learn to find answers to question^, :h Insfde 
and outside the world of science. 
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SCIENCE TALENT ACTIVITY 
Beat Icl 




MATERIALS: 



1. 



2. 



- Diagram of a heart (provided at end of activity) . 
" Chalkboard and chalk. 



STEPS ; 

Introduce this activity by telling 
the children this story. 

Om day a littU boy mmed Mark met a 
hxngaroo. The hxngapoo oaid, 'Come for 
a 3wip with me, ' 'Ok, ' aaid Mark. 
Mark tried to ^ump along with the kanga- 
roo, but he Boon became very tired* Mark 
aould feel a thumping in hie aheet—right 
here, (Place your hand over your heart ' 
on the left side of your chest and have 
the children follow your example). Then 
Mark aaid, 'I'm eorry, t4r. Kangaroo, but 
X have to atop. See you later. ' 

Mark laid down on the graaa to reat, 
Before long the thumping in hia aheat had 
stopped, 

Aak the children what they think the 
thumping was. 

Show the children the diagram of the 
heart. Tell them that it Is a muscle 
vbteh pumps blood through the body by 
tightening and relaxing, tightening and 
relaxing. Have the children make a fist 
of their hand, tighten and relax. Say, 
lou are making your fiat work the way 
your heart worka. 

When the heart ticrktma and relaxea, it 
makea the blood i'.ij^^;^ i^hroufjh ^ tr bodiea. 
One place we aan :i<*l -^he bUcd moving is 
in our wriata, ■fh. : » fJ»;>oi2>»,'.-.^ or moving 
blood ia called ou-* pi*lae. (Hfve the 
children find thel*! •»yiae by placing the 
fingers of their xi^uc hand around and 
under their left yxiat, resting thea 
gently on the u''4erside of their wrist) . 



ASSESSMENT QUESTIONS ; 

Can the child show where the heart 
is located and tell what it is? 



Is the child able to compare the 
difference in a heartbeat during 
the rest and after exertion? 



o 

M 
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SCIENCE TALENT ACTIVI CY~Beat It I 



Since the children have been sitting 
during this discussion, they should £eel 
a steady, slow beat. 

liov tell everyone to stand up. Have them 
Jump In place twenty times while you 
count* Have them find their pulse again. 
Ask, Bow doea youj^ pulae feel now? Dis- 
cuss any differences the children notice. 
They should be able to feed a stronger , 
faster throbbing. 

Have the children lie quietly on the floor 
as you count to fifty. Say, Nau feet 
your pulae again. Tell me about how it 
feele. Encourage the children to talk 
about how it is different from when they 
felt it after Jumpixig. 

Try doing some other things and having the 
children check their pulse after each one. 
Some examples of things to do are as 
follows: 



running in place 

- sitting cross-*legged on the floor 
and breathing deeply 

- skipping around the room 

Go to the chalkboard. Make two columns. Can the child categorize the 

Title one "Fast'' and the other "Slow". physical actions? 

Say, Belp me put the thinga we juet did 

in the Hght place. What made your heart 

beat very faet? List all the answers 

under the appropriate column. Goodt 

Now what made your heart beat a lowly? 

List all of these answers under the other 

column. 



Talk with the children about why the pulse 
changes. Ask, Why do you think the 
heart eometimea beata atvonger and 
faeter? What could you do to make it 
pump the very faateat. What could you 
do to make it pump very alowly? If 
your heart ie pumping very faat^ what 
could you do to make it alow down? 



Does the child show an understanding 
of the connection between activity 
and piilse? 
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SCIENCB TALENT ACTIVITY 
Eye-Level 1«.eh a Worm 




1. 



2. 



3. 



MATERIALS ; 

An outside area. 
- Crayona and paper for each child. 
STEPS ; 

Gather the children together out aide. 
Tell them, Ms'iv going to pratmd to 
be butterflies. Wg love flying high 
and looHng doan on the world aa we 
fly. But one day, eamething awful 
hc^ena,' We wake up and none of uo 
(fan fly. Then we see a mieohievioua 
cat grinning at ua. Be had taken a 
pair of eoiaaore during the night and 
alipped our winga! ffe know our mgio 
winga will grow book after a few cktya 
but for now we'll have to move around on 
the ground. 

Sow we've never really been on the 
ground for very long before and we 
wonder what kinda of animala we'll 
find there. We know about eata and 
doga and rabbita beaauae they are big 
enough to aee aa we fly. But what email 
areaturaa do you think we'll aee aa we 
move along the ground? The children 
should coiae up with a variety of answers 
such as ants, earthworms » spiders, mice, 
etc. 

Next ask. Will thinga look different 
when we're on the ground? What will 
we aee that maybe we didn't notice 
before? Encourage the children to 
carefully consider this, and accept 
all answers. 



Let 'a oare fully drop down to the 
ground. Encourage the group to crawl 
on the ground, looking around them as 
chey do. Ask the children to talk 
about what they see as they crawl. 
What looks different? Sow does it 
look different? What do you notice now 
that ym didn't notice before? Do acme 
O "'hinge look bigger, smaller, brighter, 
EFUg g^y^jgy bumpier than before? 



ASSESSMENT QUESTIONS : 

Can the child name small animals 
or Insects that live on the ground? 



Can the child anticipate changes in 
the surroundings and tell about 
them? 



Does the child conment on what he 
or she sees while crawling on the 
ground? 
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SCIENCE TALEHT ACTIVITY— Eye-Uv«l ^th a Worm 



4. Pass out the paper and crayons, telling 
the children, Aftop our magio winga 
grw book, we will want to rmmber how 
thinga look on the ground, '. I want 
aaoh of you to draw a piotura of aoma- 
tking you aaa while you'ra on the ground. 
Try to make it look Just the way the 
butterfly would eae it. Encourage the 
children to dlscuas their completed pic- 
tures and to also coopare the picture to 
the real object it represents. 

TOUjOW-DP SUGGESTIONS! 



Can the child record what a "crawl- 
ing creature" sees by drawing a 
picture of something? 



• Do a elttilar activity only Inside Instead of outside. 

• Ask the children to compare the "ground view" with a "flying view". You 
might obtain aerial photographs from the public library, or take the 
children on the top floor of a nearby building, and ask them to look 
down. 
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SCZERCB TALENT A LTIVI T Y 
Eocka, Water, aai Air 



MATERIALS; 

- PlMtlc bags and tvlat band faatanara (thraa for each child) . 

- Saell rocka (one for each child). 

- Pencils (one for each child). 

- Container of water. 

- Optional: food coloring. 

- One plastic bag filled with air (H^stery Bag). 

- Chalkboard and chalk. 
STEPS; 



1. Say, ora ffoin^ to px^Und to ba 

aoicntUte today. Orm ikCnff aoUntiato 
do ia to look at tkinga vary oarafullv 
and do exparimanta to aaa haw tkinga ' 
ara alike and diffarant. Wa haoa tfwaa 
diffarmtt tkCnga to took at oarafully 
and axparimant with juat lika a 
aoianHat, Give each child three plastic 
bags, three fasteners, and a rock. Tell 
them to put the rock in a bag. Poor 
water into each child's bag and have them 
fasten it. 

Va'va all vaady to maka cur aoiantiflo 
ea^aritagntai Lat'a look at my myatary 
bag firat. (bag filled with air) Do 
you know what* a in it? Can you aaa 
anything? Faal it, ia aomatking in it? 
What do you think it ia? Encourage 
discussion. Then tell the children to 
blow into their eopty bag and fasten it. 
Ask, What did you put in your bag? Right/ 

or your braath. Soiantiata aay that 
air ia a gaa, Wa'va alraady found out that 
wa aan't aaa it, ao aoiantiata aay gaaaa 
ara inoiaibla. 

Look at tha bag with a rook in it. Can you 
aaa tha rook? Allow discussion. Soiantiata 
aay that rooka ara aolida, 7ou aan aaa tha 
aolid, aan't you? Solida ara t^iatSTZa. 

ERIC 'S''^ 



ASSESSMEHT QOESTIOHS ; 

Can the child describe 
differences between a 
solid, a liquid, and a 
gas? 



192 

SCIBHCB TALENT ACTIVlTir— fwocka. Water, and Air 



Bacn thft diildran look at the bag 
of watftr. Say, WaUr is a liquid* Can 
you 9— the liqiHdf (If possible, add 
the food coloring to the vater left In 
the contalnar. Talk about tha dlfferenca.) 
SaUntiste »ay that liquida oat be either 
viaible or imiMle, 

Ve've looked at vhe^ter a solid, a liquid, 
or a gae io viaible or imieible, noQ 
ue're going to experiment vith t^' ehape 
of these eubetanaee. Have the ch «dren 
open their air bag. Ask, Did the air 
atay in it? Where did it go? Encourage 
discussion. Then explain, Soientiate 
eay that gaaea oan change their ahape. 
They're right, eren't ^lay? Our air 
moved out of the bag all hy itaelf and 
changed ita ahapet 

Have the children open the rock bag. 
Discuss vhat happens. Ask, Did the 

rook ohange ita ahape? Soientiate aay 
that a piece might be broken off a aolid, 
but a aolid oan't ohange ite oun ahapet 
It Juat ataya the aane* 

Rave the children pour their water back 
into tha large container. Ask, Doea the 
water atill have the ahape of tha bag? 
Did it change ita ahape? Encourage 
discussion. Then axplain. Liquids oan 
ohange their ehape. They don't Just 
stay the seme the vay a rook does, 

Ve have one more experiment to make 
with our three substanaes, Gtve a pencil 
to each child. Try to movs your penoil 
through the air in front of you. Can you 
do it? Encourage discussion. Soientista 
say that you oan move a eolid (the penoil) 
through a gas (air). 

Hew let's try this test on our rook. Can 
you move your penoil through your rook? 
Allow discussion. Soientists say that you 
can't move a eolid through a solid. 

Let's oee if you oan move your pencils 
through the water in this oontainer. Then 
say. Could you move your penoils through 
a liquid? So a eolid will move through a 
O liquid, won't it? What good soientists you 
ERiC aU are/ , T v 



193 

SCIENCE TALENT ACTIVnT— Socka , Water, and Air 



Ve 'vg leamsd some intereating foots 
about dCffsrent substanoea. What do 
soimtUts oall air? What do 
soUntUts oall rooks? What do 
soUntiata oall watar? What doaa it 
man tohan tie aay a aubatanoa ia 
inoiaibU? What doaa it mam whan 
wa acy a aubatanoa ia viaibla? 

Wrltft the vordc GAS, SOLID, «ad 
LIQUID on the chalkboard am coluan 
headings. Reed them to the children 
end dlecuse the three properties of 
each substance. 

Caa - Invlalble, changea shape, 
can aove a solid (pencil) 
through It. 

Solid • visible, shape atays the sene, 
can not nove a solid through 
It. 

Liquid - visible or Invisible, changes 
Its shape, can nove e solid 
through It. 

Say, Lat'a eaa if wa can fiquipa out 
ukCd^ oatagovy aama other aubatanoaa 
fit vortdar, Emembar that water ia a 
liquid, air ia a gas, and a rook ia a 
aolid, I'll nma soma other aubatanoae 
and you tall ma whether eaah ia a solid, 
a liquid, or a gaa. After naalng each 
substance, encourage the children to 
discuss Its properties and then decide 
which category It fits in. Write the 
naae of the subst^hce under the appro-> 
prlate coluan. 



Can the child answer questions 
about propertlea of substancea? 



Can the child choose the tight 
category for a specific 
substance? 



Exaoplest wood, allk, pop, chalk, 
coffee, heliua, spoon. 
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8CIB8CE TALEMT ACnvm—Roclui, Uatur, u4 Air 

"^./f^ ^ HdiZtf*. Caa thft child Identify 

w£W to« aim in than to help subftwces froa lUtealng 

you X»ou th» anmicr. gw liatsn to cIum? 

oap§fUlly, 

«. X aw a licfuiJ. I help your 
boriM aand tMth groa atrcr^, 
I'm uklt» and oom fic>om a 
oou, (allk) 

b. I'm a solid, Somtima peopU bum 
m in firaa, (wood) 

e. I'm a gaa vkteh maksa okildrmt 

happy. PaopU put me inaide balloona 
that fly high in the aCr. (bellua) 

d. I am a solid. I help pecpU talk 
to ea^ othar vhen my *re fat 
apart. I ring iShen I want eomeone 
to ansoar me. (tvlephotw) 
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SCIEWa TALEHT ACTIVIIT 
Soil Explorers 




- BoclMt. 

- SmII sbov«l« 

- Mftsotfylnt gluMi (opeioul). 

- A p«acil and pap«r or cbalkbourd «ad chalk. 

- Old ottwapapcra. 

- A tMMxhf ootalda «rc« ium which yoa caa fUl tba bo^kat with dirt. 

(Ihla 1« a food outdoor activity; bomar, tha buckat can ba aaaUy flUad 
with aoU bafora th« lasaoa baslAa» aad thaa takaa back to tba cUaarooa). 

rat: TblM activity aboold oot b« dona during, or aoon aftar, « prolosgad 
cold apall. ^ 



STPS; 

Whan f i l lin g tha bucket with aoil, try 
to choose an nxaa whara thlnga iir« grow- 
ing. (Taka tha ehildran with you. If 
pooalbla). Eneouraga tba ehildran to 
dlacoaa what thay hsva am in tba aoil 
at othar tlaaa, auch ma aartbuorma, *nta, 
grnaa, etc. 

Spraad out navapapara for tha ehildran* a 
work aurfacaa. Clv« Mch chUd « ahov«l- 
fol of soil. BBCouraga each child to 
look carsfuUy at his or bar soU. If 
yen hava a aagnlfylag gUaa, lat aach child 
hava at lasat ooa chaaea to axamina tba 
sou through tha gUaa. Aak avary child 
to ahara hla or bar dlscovarlaa (twigs, 
rocks, roots, bugs, ate.) with tba antlra 
group. Tou Bight aak <(uastlODS such aa, 
20U uoutd you dtBopib* youp aoil? What 
kindM of t^in^s art you finding in it? 
aw do§8 yout toil fMl? Vint oolovo 
do you $*s in it? 

How taU tha ehildran, Ltt'o think 
about tts diffmnt tkinga uc'va found, 
Vhttt kind of "plant things^ did vo find? 
(iprass,,laavas, roots, aeads, ate). 
T/-ika a list of tha "plant things" on 
^ta papar or chalkboard. Follow tha 



ASSESSMEST QDESTIOSS : 

Csn tha child Idantlf y things ha 
or aha h*» provlously saan in tha 
sou? 



Doaa tba child look carafully at 
tha sou, cooMtttlng on any dls* 
covarias? 



Can tba ebUd sort his or bar 
diacovarlao into catagorlaa? 



scimct mm Acnvnr— sou Expiorora 



ehlnfs (rocka, bottI«c«p«, nails. «ec.) 

4. Afctr tb* diUdm lav< fialsM looking Can eba child nako prodicelons 
at ttelr Mil, Mk than to eUaa up thair about otbar typaa of aoU? 
aroaa. than tathar than togatbar. Aak, 
09 you think 9oU loalta asaatly tAa am^ 
vfmrt9§r it oomu from! Vhat if ua tool: 
toil from tht btaoht Sou w/uU thoit 
look diffwmtl Or fwl diffmntl Hauld 
it ha»§ thm 9am animU living in it? 
Aak tha chlldraa to apaculata on aoil fcoa 
a faraar'a flaid, or aoU that haa bm 
fzoxaa aU vlatar, or aoU in a Clowar 
pot. Balp tha chiUran concluda that 
aoU froB dlf faraat araaa Bight 4if far in 
color, tavtura, plant nattar, aniatala, 
"garbaga coatant**, ate. 
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SCIDiCB tALSIT ACnVXTT 




- Fspcr Uc Imc on* ahmt for ««eh child) . 

twifi, b«mM, v«g«cablM» MASbftlU, Mad^ud dire. 

- A sprmy botU* o£ ««c«r (or nail bowl of mctr) . 
• Aa aipcy yioda pop'boctU. 

1. QitlMr tiM chlUm cot«th«r, ««ldaf Cm Him eWXd mm Itttt tiiae 

yott. 1WU tb«», pf9ttftd m'rt 
mxiling an a bic, cld» pimt9'« 
U9 oot rid of V%§ pimSM» and 
uf ^« thB whip all to owp§9Ut99, 
But all of a middmt, a atom hiU! Tha 
moMa around ua ata irnga^ our ahip U 
baUig roekad baok-and^forth* Than our 
ahip hita a big rook md falla export, 
CuoHly, ua aaa land ahaad of ua, Va 
all mtim to it. Sou pratarad ua'ra 
aittijug togathar on Ota ahora, 7ha 
atom ia ooar, Lat'a look around at 
vta land ita'ra on, km fwi proctad to 
look Mouad, dMcrllM « ««od«d UUod— 
lots of crMs» «lldllMro» «nid btrrUt, 
and ir«t«tAbU«» occ. Tb«a m^, «o yoa 
pick «p cho bottlo, look iOtat I found! 
Lat'a aand a maaaaga in it, lUl tbo 
cklUroB, Wani pratand tfut ona of ua 
had a pUoa of paoar tmkad in a 
pookat our vraokod, But 
vhat oan va wita with? Jhara ara no 
pona or panoila, uitat oan uaaf A«k 
dw ehUdrto to think of tbiagt that 
ailhe ho uotd for writing, Tou alght 
otarfc by Mylaf, itegba wa ooutd nHta 
a maaaaga vith flemr patala, 'Jtnt aUa 
oould sm try? Eaeoursfo tho ehUdroo 
to thlak of thloft that tb«y sight find 
OB a MMboffo or ia • forue. Acctpt 
«voo uallkaly idw. 



2* Call thm ehlldcoa mx to tho «r«a 

Y/^**^ yott hw% tbt ttttorUls for thla 
h^;tlvlcy, Poiat out i;ho wmOl ob3f«t9 
Mac TOtt hav«» tallioa eh^. ThMaa 



Can thm chUd pr«dic£ vhtth^r a 



m 



£»e'« d»oidM ukiah em» Ml mHu the 
but. Ask tbt ehiUm to f irtt ptm 

ClOak trlU tfrt«« «i»t? Ait» pMdietiMi 
l»v« Wm aad«* allow €tm chiMm co 
cry ottt tiM dlffc««oc okjtteta, tulaf 
cbttic own abMU of pi^. 

)• As tte dOXdrso ««rk, ssk tbsa to lo^ 
St tbs mslts. pirn oo*m to^k 

diffmemt noa tha^ tht^'m mtf §m 
md -&» Ktni &ka^4f Ibsa <s^ esdi 
child CO scscs his or choirs for « 

iiriClttg iASCRSftSSC. 

4. Ask chs ckildrsfi, ftm tMmk mp 

9tm^ Ml mdf Aik dllf«r«fiC ckildr^ 
CO csLi tksir omb irarsioo of chs r««c of 
cks scorf, saeoorstiag ckaa to ttos t\m 
roBitlcs of cksir sx^rlMcacioo io tbs 
eMclysioo. 



Cio cht ckUd dsscriW thst-i^^ ia 
so «« c ? 



Can il»s «klld (i»s %M r^sialcs of 
ttM ei^ritteaitt to cooflecs tbs 
ftoryt 
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SCIENCE TALENT ACTIVITY 
Things Thac Shrink 



HATERIALS t 

- PtOQll with an •rasor on eha «nd. 

- Pl«c« of p«par with «Ach child's 

- Chalk and arasari 

- Chalkboard with aach child's nama printad on li. 



nama printed on it in pou' i. 



Whlla tha childran ara sitting around 
you at tha tabla> taka out tha papar 
with tha namaa on It. Sat tha paper In 
front of a child* asking that child to 
araaa his or har nama with tha pancix 
arasar. Contlnua until aach childk nama 
la arasad» than aak. What haa happened to 
the panoil araaw? Doea it look diffevmt? 
Eocouraga tha childran to discuaa what 
haa changed , helping tnea to conclude 
that as a pencil eraser is used* it 
gats smaller. 

Next hand a child the chalkboard eraser. 
Ask that child to find and erase his or 
her name on tha chalkboard. Continue 
until all names are erased. Ask* What 
has happened to the ahalkboard eraaer? 
Doea it look different? Did it get 
amaller, too? Help tha children to see 
that the chalkboard eraser Is still the 
same size. 

Now ask the children to carefully consider 
both the pencil eraser and the chalkboard 
eraser. Why do you think one evaaer got 
smaller, while the other eraaer didn't? 
Help the children see that part of the 
pencil eraser is left behind on the paper; 
it is rubbed off. But the chalkboard 
eraser does not get rubbed off as it is 
used (or at least » not that we can actually 
see) • 



AS? !SSMENT .'JESTIONS t 

Does the child tell correctly 
whether an object gees smalla 
with use by looiting at nha 
object? 



Can Che child give a reason as 
to why 3ome things get smaller 
with use, while others dorft? 
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' -IBNCE TAUNT ACTIVITY— Tilings That Shrink 



Tall tho chlldroni Somo thin(fe (jai malUx» Can the child correctly clasolfy 

ao wa uoe thorn, and oomo do not* I will an object ae getting Bmallar or 

mko a ahart on tho oJuxlkboard* If you otaylng the sane as It la uoed? 

tall }n$ iOrfietHing gsia amallsr aa it ia 

uoad, I'll put a pioturo of it on ona oidoi 

if it doann't gat malUv, I'll put ito 

pioturo on tho othor oido» Now think 

hardt Kamo tho followiug objects i scissors, 

ctrayon, pencil, rulers candle, nagnet, bar 

of soap, book. Draw a slmpla sketch of 

each item, placing it undor a column marked 

"Things that gt f smaller'.', or under a 

column marked "Things chat stay the same 

size". Encourage the children to discuss 

each object before it is placed on the 

chart. For example, How do you ktww a 

orayon gote mallevj What 'a left behind 

on the paper? or le part of the Boioaora 

left behind on tho paper after you out it? 



4. Ask the children to turn away from the 
chart or the chalkboard. Then as you 
name each of the itoms again, ask the 
children to recall in which column that 
itam was placed ("Something that gets 
smaller" or "Something that stays the 
same"). Have the children look at tho 
chart to check their answers. 



Can tho child state which column 
an item was placed under? 
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SCIENCE TALENT ACTIVITY 
RAindrops 



HATERIALS i 

- Four cana o£ tho aano slzo (e.g. coffoa cano, fniic, or aoup cans) 

- Maiklng caps and pen for labala 

- Waaehar foraca,Yt from a nawapapar 

- Maaaurlng cup (optional) 

HINT! Thla activity 1« baat h«»gun at a tln« whan rain la axpaccod 
vlthln a dajr or ao. 



STEPS : 

Gather the children together. Aak, 
What ia tha waatJwc lika today? 
Encourage the children to uae 
appropriate deacrlptlve worde: Hot, 
vans, cool, cold, wind, rainy, aunny, 
cloudy. Some children might want to 
run to the window to verify the 
doacrlptlona. Kext aak. What io a 
matQorologiot? Prolae a correct 
answer; If the children cannot 
anawer correctly, aak. Wall, what 
ia a weathep foraoaatar? Help the 
children conclude that a mateorologlat 
(or weather forecaater) atudlea tho 
weather and trlta to tell ua what the 
weather will be. Show the group the 
weather forecast In the newspaper; 
read It slowly. Then aak. What did 
tha fovaoaat say our uaathar ifill ba 
lika? \ou might want to re-read the 
forecast. 



ASSESSMENT QUESTIONS t 

Can tha child recall and restate 
the weather forecast? 



Tell the children, Wa/re aloo going 
to Btudy tha yaathar,* Ona thing 
a mataorologiat doaa ia maaaui*e' 
tha rains thie halpa him or har 
undaratand tha waathar battar, ao 
that tha waathar foraoaata are 
battar. Lat'e aaa if wa oan maaaura 
rair, too. Take out the four cans. 
Explain that you want to set these 
cans In different places near your 
school. Lat*a aaa if diffarant araaa 
gat diffarant amotatta of rain. Take 
tho children outside and let than 
cbocae 'he four places to set the cans"; 
Mark each can with the location. Then 
wait for a ralnl 



Can the child choose a variety 
of areas In which to measure 
ralnfaU? 
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SCIENCE TALENT ACTXVXTY—Ralndrops 



AfCer a roln, eak« the children 
outside to gather the cane. Bring 
them In and conpare the amounte of 
water In each^ You might uanc to 
uae the meaeurlng cup to accurately 
measure the amount of water In each 
can. 



Can the child accurately 
compare amounts of rdJnt'flU 
In the different cans? 



Aek the children to explain why each 
can does not have the aaae exact 
amount of rain In It. Xf noceasary 
take the children back outside to 
look at the location of a particular 
can and ask leading qu«»«tlonot Why 
did mora rain get into thto oemf What 
if tht wind uao hlming hard? Doeo 
tka rain fall under a tree? Pooo 
it fall under tho olido? Did more 
rain fall naxt to th& school or out 
in tha opart? 



Can the chfld ch^ulc of reasons 
for different amounts of 
rain In the cans? 
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SCIENCE TALENT ACTT 
Zolla's Zoo 



MATKRIALBt 

* of tht following animals (Included vlth ehlo laason) > whiae, 

tuekoy, goldflih. tlgw. «lepbant, rabbit, duck, laob, tropical 
flab, aow, chlckan. 



87EP8 > 

Hava cha an^jsal plcturaa cut cpart and 
aeackad In a pila. Catbar tha chUdran 
togaehar and talX than tha following atory. 
Ulla had always wanted to Dovk in a uoo. 
Rot fiptt day on ths Job, tfw hood noo- 
fcaapar tald to fwr, *Bora ara IB animto, 
lour Job ua ba to taka oora of theae 
animle, ' 

Ufa look at tho animlo that Zolla Ml 
b9 taking oara of. Taka out tha ptla of 
pleturai, and aak tha chlldran to Idantlfy 
aach of tha animala aa you hold cUa pictura 
up. 

Tall cha chlldreQ, Zetla wantad to know 
Bom0thing about aaah of tho animals go tha 
head aookatjpev wvot« a UttU eomething 
aboiit tuxah animl. But tha aookaapar 
forg V finish wKxt ha was wHting, 
so ^la will nacd your help. Sow liston 
aarafully, Uaa tha follovlng ayllogiama 
(Try to hava tha chlldran cooplata cha 
aaacanca after tha word "Tharefora". than 
If thay hava difficulty, glva th««m all tha 
worda in tha laat llna axcapt tha laac !:wo 
or thraa): 

- Sosry duak is hatahed from an sqg, 
Quaakav is a duak, 

Therafors . . . (Quackar waa hatched from an 
egg). 



'All tupkays hats Thanksgiving > 
GcbbUr is a turkay, 

I7i£X*afors . . . (Cobbler hatea Thankeglvlng) . 

'All txvpioal fish need warn water, 
Gorgeous George is a tropical fish. 
Therefore , , , (Gorgioua Gaorge naeda warm 
water) . 



ASSESSMENT QUE8TI0M8 : 

Can the child correctly identify 
the pictured aniaala? 



Can tha child uaa a aylloglam 
to draw a conclualon «bout a 
given anloal? 



lie 
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BCtgUCE TALENT ACTIVm— Zillft'8 Zoo 



• All rabbita like to eat Uttug§, 
Baat&r U a rabbit* 

Therefore , . , (Daxtor likes to eae J.§ttuc«) . 

- All elephanto epray themaetvea with water, 
Tuaker ie an elephant. 

Therefore , . . (TUsker epra/s hineelf vleh 
vacoc) • 

"All uhaleo breathe air. 
Killer ia a whale. 

Therefore . . . (Klllep breathes air) . 

- All horoee like to eat oate, '* 
Vinnia ia a Jioree, 

Therefore . . , (Wlnni« lik«0 to cat oata) . 

- Alt goldfish can owin, 
Gcldie ie a goldfish. 
Therefore , , . (Coldia can bwIto) . 

'All tiger e have big teeVu 
Stripae ie a tiger. 

Therefore . , . (Seripaa haa big teeth) . 

"All oowe have brown eyeo, 
Gertrude ie a aow. 

Pfirefore . . .(Certrudo haa brown cyaa). 

"All ahiokene have feathers, 
Peepe ia a ahioken. 
Therefore . . . (Peapa ha- ' hu-acb), 

- All lamba are ooft and c ddl^. 
Wooly io a Imb. 

Therefore . . . (Wooly la ef>£t aad cuddly) . 

Now eaka the pile of plcturea and aay, Can the child give a reaaon why 

Next Zella decided that, to make her certain animal a are grouped 

Job eaeier, ehi would divide the animalo together? 

into groupo, Thia io how aha divided 

them. Arrange the plcturea randomly 

into four groupa, with three plcturea 

In each group. Aak the children, Did 

Zella do a good Job dividing them? How 

did ehe divide the animala? 

Now aak the chUdren to think up aome Can the child think of other waya 

better waya tc divide the animala into to group the animala? 

groupa. Give each child t'ae plcturea, 

let hia or her group the plcturea, and 

then explain the groupln«a. Accept any 

reasona given. Encourage and pralae 

thoughtful grouplngf (auch aa one group of 

two-footed animala, one group of four- . 

footed animala, and om« group of aaloala w2:77 
ao f««c;. 
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mnmn uim Amnrt 




•» Cujpf or amli far *««H chti4) . 

• HMturlof eupa and a^iui* 
- An awmkt 



• fap«f and ptocll. 

1. Oattxir cba «lill4rtii Eogafhjr 484 aay, 
ftJdby 'ra ^oing da §me bakif^, 

eW*«jr# «^ J^ltcw « iwi{^. Alt jif 

^ up otr am pmi^9* Sssh 
of ym* Ml hxo§ a shoEmg t-a ih« 
i»ffr94Unt^ you uant, atid tha amunt 
that ym mt, A»k th« 6iill4r«o w 
ooM aoM of tlM iBfr«4i«iita that 
ptopla uaa vtiaa thay Wlw, Accepe «U 
foaacMtaliXa amtra. How Ut cIm cblldrcii 
look ehft iAfratilaata tliae you l*av« 
aae oye. Ifaka autia cliay teov tlia d«m 
of a««h Itm* tlacouragi thm co 41«- 
cuaa how aaeh rigbc bm uaad. 

2. Tall tbm chUdcaa, ilffu e^inlt ai^$ uhst 
you mnt in yow om r^aip; Vhat ^HU 
you put in Uand hoo mah Ml ytm uas? 
BMW eieh etiU4 44iacni>a wiuc ttmy 

plan CO uaa la thair raeipa. tliao aak 
aach to pradlcc whae chay chink choir 
pro4ttcc wlU ha Ilka. For axaarpla, aak, 
Do you think your missuM Ml 6a thi&k 
OP thin? JKll it doaea awaoe? HIZ it 
bo htsrd or ooft aft*r oooHngf, at** j 

3. Clva each chlU a cip (or hf?»l5, a apooo, 
ao4 a fork. Bara cha wunxitiAg cup aM 
apoono avAUahla. Aa tbo ehll4r#a wrk, 
uao a aaparau ahaac of paper eo racof4 
•ach *jhil4'« "raeipa'*. Socourata cha 
«^il4r«i CO raa4 tho mmutia$ oip aa4 

r^t^V^**^ ia4apai»4aael7 «• poaalhla. B«- 
EKLCif* tba Blxcuraa ara poaraa laco cbo 



C«B Chi ehtld ^mm mn^i^ 
haki»ti iOfriaii^sCi? 



Can cha chiI4 mkm up a raeipa ae4 
pcailec how ic vlU cum out! 



Caa cbi chll4 naaavro ^iwt sail tha 
caachar tha corract aaouaca utt4? 
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it la * 350^ tMtmf 5 fti^its. 

m tH# i»txt«*fi«, rt*#*l#i lilt* iifH#« ihty 

^ Mffiimi f^nmf 
f<9 if^Y^m 0m -f^mltf 



• mpmx activity <m4iHtr d*ty. THi« tl»» uftlr^ |»pr#v*4* 
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SCIENCE TALENT ACTIVITY 
Myscory Holo 




MATERIALS : 

- A pleturtt (provldad at tho ond of thit activity) , 

- Chalkboard and chalk. 



I. 



2. 



3. 



STEPS I 

Read tha following atory to tho 
chlldron. 

Jmmy woo gxoit^d, Sh» had juot 
arrived at her grandparanto ' houafi, 
Sh0 loved to vioit her grandparentB 
and to explore the migWjorhood where 
they lived. She pretended that ahe 
waa having adventurea and aolving myate- 
riea. Her very favorite plaae waa an old 
empty lot near the b'aak of her grand- 
parente ' houae, Jenny oould alwaya find 
intereating thinqa there. The* day after 
Jenny arrived, ahe ran outaide to 
explore. When ahe got to the empty lot 
ahe atopped in eurprieet There waa a 
big hole right in the middle of it with 
thinga aoattered all around. 

Hold up the picture. Aak the children 
to describe all the things they see in 
the picture. 

Jenny wondered about the myatery hole. 
Ask the children to talk about how they 
think the hole got there. Look at the 
picture aare fully and aee if you aan find 
any aluea do what might have happened. 
Who haa an idea of how the hole got there? 
What aluea do you aee that make you think 
that? 

Continue the story saying, That evening 
Jenny waa unuaually quiet beoauae ahe 
waa thinking ao hard. She waa trying 
to decide if an animal made the hole or 
if people made it. She thought of all 
the obc'eata aoattered around the hole. 
Some of the objeota went with people and 
aome went with animala. 



ASSESSMENT QUESTIONS : 

Can the child name objects in 
the picture? 



Can the child form a hypothesis 
and Justify it with reasons? 



Can Che child organize the objects 
into categories? 



i 



O 

S3 

M 



i 

i 



Ask the children to help Jenny sort out 
the clues. Tell the children that you 2SR 
make two colttens on the board, one «-oo 
ERJO^-ed "Animal clues" and the other , 
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8CXENCB TALENT ACTIVITY— Mye eery Hole 



"Poopl« CluQi". Ask tho ohlldren to 
Chink about ooch due and tell you 
which column it fits under. 

4. Turn tho picture face down and oraee the Can the child nana the objects 
board. Continue the atoryi vhich were seen before? 

That night ao iTanny lay in bad, ahc 
tried to piot\iTa exaotly what tho hota 
looked like, she wanted to remembet* 
all the thingo aha saw. 

Ask the children to help Jenny remember 
all the objects that wore arourd the hole. 

Conclude the storyt 

Jenny thought about all the poaaible 
raaoono why tho hole waa there and what 
aould have made it. But ohe figured that 
ehe would never really know ftow the myotery 
hole got there. 
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PSYCHOMOTOR TALENT 
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PSVaiOMOTOR TAUWT AaiVlTIRS 

Page 

INTRODUCTION • ... i 

IHITIAI. ACTIVITIES 

Scarf Hatie ......................... 213 

Mirror iMg^ti .........,»,.,,....,,,,, 215 

217 

CCm-INVINC ACTIVITIES 

folloving Footprlnta ... ... 219 

Und«r th« Si^ Top 221 

Budding GymnaotB ............... 223 

Pollow tha Yftllow Brick Road 225 

T?«rou|h ch« Vooda 227 

Bouncing Balloons , 229 

Fenny on a Picture 231 
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PSYOtOHOTOR tAJUm 

?1» #eeiyia«i 48 this stetiea art 4mim^^ far iht ehtl4rtn y^u hivt 
y6iillfi«d 8« HflvlBf psyehoMtor ul«nc. Thtit ehU4r§n K«v© partlculsr 
eharaeurlacios cKac vill mIm iht lessons ehaUengiRg and fun fnr thm\ 
BftMly, txctptionsl largs Mtor snd smU noior skilli. 

ITm seelvlclss ar« brokan Into four skill areas thac are essanelal to 
the developMBC of psyehOMCor calent, allotflnf you to ewmlne cKe ehil4'i 
performance wHUe you are ceaQhini each aetlvlcy. Naturally, a talented 
child is going to earn gloving awirks In sont, of ttMse skill areas, probably 
tha ones Chac esused you to pick him or her froii all the rest as having 
psyebonotor talent. On the other hand, even a talented child vill atruggle 
or be less interested in other skill areas, perhapa needing some extra help 
or eneourageaene in these areas. 

By using the first three lessons as your initial asaeasMent, you can 
set a pretty good idea of which aklLl ar»as are strong and whtch araaa are 
weak. You can then 4e¥is6 a plan (either at the TIP seating or on yeur ovw) 
of vays to Modify both the activities and your daily teaching to give the 
child the best dose of talent prograauLng. The reaaijiing seven lessons are 
also orgaaiced this vay, so you can keep an eye on hov the child is doing 
in these four areae as you teach the aetivitiea. 

The four skill areas for psycbomtor talent should cone as no surprise 
since they are closely related to the characteriatics you uaed to identify 
the children. Each ef these areas is described in brief below. 

Fitness - having the energy and phyaical ability to perfom phyaical activi- 
ties for varying aaounts of tine, having strength and endurance. 

Eirpressivenass • producing and exploring novesents in laaginatlve or original 
vaye. 

Eaee and quickness - demnstratlng agility, flexibility, and grace when doing 
a physical activity. 

Coordination -> having the balance, rhythn^and control to perform various 
physical sctlvitlast having eye-hand or eye-foot coordination. 

The activities in this section provide opportunlclea to practice and re- 
fine large and imall aotor ekllls la Interesting wsys, thus helping to further 
piychoiaotor talent. ThU talent will benefit chUdren In som vayst it can 
be spplled In a nuaber of differeat jobs or professlxms; It can provide a 
creative or recreational outlet { it can be useful in aany 'lally tasks re- 
quiring strength and coordination. When you help children feel coii^tent 
about their physical abUities, you also help to create soll4 and healthy 
self-concepts. 
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S«trl Mi|t« 

- B«arvtt for Mch Qha4 (ean N pi«6«t of «ny kind of f«lirl«), 

- T«pi A llM OB tbo floor (approxlMCtly four ft«e 1oq«), 
" <«>J«et to Jimp ovor (at Imoc 20 inoHot high). 

Sj^i Tula would )»o a good aeclvlty co do oucaidol 




I. Tail Cha ehlldran ttsat today you ara 
lolDf CO caad than a aeory. 

hoy mm4 Adm, Mm mi his hia 
hpothgr Oan lo99d to run and ploy. 
fhsy W€M aU)ay§ tegtHm', 

Then ona da^ Dm gtofUd ^ing to »ahool. 
ihn Adm didn't hao4 m&nt to play uith. 
If ho went outoido, ho had to oo all by 
himolft Bo didn't toll myono, Imt ho 
WW aftvid to go outoido by himolf, 

Ono night ao ho mo lying in bod, fooling 
vory oad, a bHght liqht opp^md in kio 
wew. Tho light got Mghtor and bHghtor 
until Adm hid hio hood undjot tho blankato, 

^iddmOy ho hoard a omll voiao oay, "Si 
Ademf* Adm oouldn't bolUvo hio •yot / 
4 ^'Sxirw wzt otanding right nost to hio bod, 
Sho oaidt 

Sinoo I hoard you'ro nam afraid to go outoido, 
I brought you mgio oo you won't mod to hide, 
Juot hold thio ooarf ttghtly in your hand. 
And you'll aluayo bo oafo anyuhero in tho land. 

In a twinkling tho fairy mo gono, Adm 
thought ho had boon droaning, but no, 
thoro woo tho ooarf right in hio hand! Adan 
folt 90 hempy, ho ^mpod out of bod 
and danoed around tho room holding hio 
ivgia ooarf, 

Clva «acb child a "aasle** acarf and hava 
cbaa ahow you bov thay cbiak Mia daoead. 



Cao eha Qhll4 taova in a way cHac 
axpraaaaa Happinaaar 
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a toondfi pmtmiing hs m§ a 

ihs i»y fhs mmsMta 4& it a« All 
th» tim h$ mtd hi§ miis §mrft 

A»k tiM ehUdfftA to aplo preftnd co tnr 
Ad««. Say, #dt6f y«*r msgio amrf, Hrst 
»9« hou high ifffk mn Jmp md mlk 
baakmrds t^w h^^l mr9§§ this TNnm^** 

earn ^ a tm Hqht in his Aim 
9Up^&i md Imkad at it, m pmufid^d it 
ma a §imt mskst Thm hi iM m high 
jmp i*igh$ 0V9r it, 

Aak cb« children to jmp ov«r eh« '*l9g" ttm 

ov<r cb« objttee, If nMsttary. 

Coaciautt cba icoryt 

j^dsm mo 90 happy that he de&idsd t9 
Jufp all the iny haak w ths di>9r 99 ks 
&mld t^ll hi4 mother vhat had hs^sm^ 
to hi/a, 

Aak tha ehlldrca, (^Id you ^wrp s long 
my? If you mro Adm, oould you Jmp oil 
th4 my to tha door? Bava tba ehlldraa 
jusp for a auttalaad pan tod of cioa. 

Adm mm navar afraid again, Bafore long 
ha didn't aven mad hia mtgio amrf. 



Can tha child jmp dv#r an object 
approHioACtly 20 io£h#a High? 



Can tha child juap coaaftcucivaly 
ov«r a tuicalaad i>irlod of tirnl 
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Hliror fAiftt 

» MI«Y«r (^»U>l«A|tb, it f9§§m9), 

- A m*w{ for ajieli ftlr «f eliU4riii. 

- A kM tot —ih p%it of «liU4rM. 

- liH. Jrlor lo cIm lotooo, t itarc fluttfe 10* Mmr^ 

OB tlM filOOr* 

2231» Aa ivoa wMibor of «lUU4roo oro 9—4*4 for tfolo Mflvlty. ao thic ovtry- 
OM !»• • for^r. 

AftSRiSWW QtrEtTIttgti 

C*8 flit sf«if# i f#«i uni 

S9ff a»9{H<r*i f«4ta7 



It ifssf ^io£te cli« mmm 

ftloM Hf . TiU tto eliU4r«i, Om^ fh§r9 
ma a lUtU girl mho fsU mi b^mm 
§Jm hadno ong ^ play idth» it ma rain" 
iMff, 00 4h9 itmUn't go mtHdi, Sht ms 
9ir§d of pls^in9 idth htr old eo^o. Sk» 
mnt in» h&r mm*§ hoirom and miked 
oomthing ihat m§ 9m^^ on f% 
mil, Wmt iho HttU oirl mtiUd^ aha 
m oomono milinff bomh Wtm $ha girl 
4mpodt oho oau oomon^. oUo iwrnUig^ If 
tho girl A 0^ oidemyat $tm om oma* 
mo oUo takif^ o otop oiddi^a. Ithot do 
ym ihifik oho mo looking atT thm €hiMm 
tbouia \tf oov }mm» ctoc tte llecU girl la 
ciM tcorr mo lookiag la « mlmr. tf ooc, 
g&vo ooro eltiM until oomom eot¥««tly 
gotooos. 

Hfocc tttpUia to tho grott^, Vhon you look 
into a mirror ifour roflootim, or img§, 
Ml do ishatm^or you db. irlag out cba 
ftlmr «ad lot ooch ehiU hovo o choofio to 
look ot hio or bor rofloctloB. ttmo tay, 
iat'o protond 0m oooh ofyeu^aoo nimr 
imgo to pUy vith soday. m»r poattnor Ml 
bo yovr imgo, Ulp tSio clUJ4r«a mXooc 
paraaro, tbaa ehoeaa oaa co ba tha laa4ar. 
Aak tlM 9ftrcaara eo faea oaa aaothar, tt»M 
047, I m»t tho loader to mke st f^t md 
the parmor to oopy ^ ocm faoo at the 
earn tim^ Jmt like o mirror imago, ea- 
eoitraga tba cbll4rao co cmwaacraca oa 
aalOag tlM asaee mm faao. Ibaa aak cIm «^ 
abildrao to eha&ga laodara aad aato a 
c«t faea. 
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% img jf^fmf^ iHU wmr p^ftmr*§ 
Af¥f Im f##f f^fmMf 

9#i €MI4 l« tlM lift i*f #f MNr^ 

i« lim «if ii*Mt t# ei»€li ttHtr* f{«flMil«i 
|«iic MlAi « 4tfliMt«<l ft^ri inf 

lliit* It •iibi ijOm Mv^tU i&r fM e^lM* 



ihitn t« cfor»« t}i« toil t# fiitlf ^rie#f, 
«f **lA«i«**. DiKMfAiii ^ifijttoAt bf 



h*iU i& §§miMti^ hsfdir this Hm» m 

vill im^ ^ ism f^t^j* m 

lm§ m m ^* J^g if ^ 

s»3^>tfh4r mi ^wfp m lm§ m ymr> psafvmr 

mm* 



2$6 



utMi 



' §pm9 t$f fiMMiiit it p»§§iH§, 

m m «i/lu*C* vClI ham m mUk ^ 

A#ti Um «liU4riii to •CMrf i»f wImi • 
Umn «rtlAi»lA| tiMC gilt trmU iM m 
mxtm rem Mtc mUi iIaaI* fU«» 

vimi all wtmmd §m mty 

jpwi CAM C4I Omi ^tCMa** M dM fl^r, 

I§ it a tim? &t 4»saPt lum «imt« tJ^ 
Hmr> m ^mtA/ hm*^ fM im thg 

^* J »f *f« w. / C*« tJ*« €ha4 Jia«p 1 

^ 9^ ua^. UK ekildm fttoniid follow 
iA A liM «iala. tMd to tlm Male- 
•U«d eiiiir. 

Cft *»/ f«f« U9 art ^ 9 hi^h stiff. *a 
bask shtiie^m ^m§ ^foatM iJhat oU lim 
?l<Mt. 5fft*« ^fip dbuR fl^id msk'^lfS 
off OM «t « cSm* 297 
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PSYCHOMOTOR TALENT ACTIVITY— Safari 



3. We have Jumped down right into a herd Can the child run on tiptoes for 

of sleeping elephanta! WeH^ have to a sustained period of time? 

run^but quietly I Run on your tip toes. 
If we^re quiet enough maybe the elephanta 
will atay aaleep. If space is a problem^ 
have the children run in place. 

4* I'm tired! Let 'a set up camp for the Can the child act out the sequence 

night m Have the children sit in a of events in mime? 

circle around the "campfire". When the 
children are settled and quiet » say. 
We've had aeveral adventurea today. 
Who can tell the atory of our adventuj^ea 
by acting them out? Don 't talk^ juat ahow 
ua by your body aationa what we did. 

Give each child an opportunity to act out 
the safari. Praise efforts for creativity 
and expression of movements* Give them 
reminders 9 if necessary. 
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PSYCHOMOTOR TALENT ACTIVITY 
Folloving Footprints 



MATERIALS; 



- Red and green construction paper. 

- Masking tape. 

* A crayon and pair of scissors for each child « 



STEPS ; 

Gather the children around you and say, 
Let^a think about footpvinta. Where 
have you ever aeen footprinta? Allow 
tisie for responses.^ Encourage the child- 
ren to think about vhen they get mud on 
their shoes » vhen they get out of the bath* 
tub and leave prdLnta on the floor or rug» 
vhen they walk In the snow or on the sand 
at the beach. 



ASSESSMENT QUESTIONS ; 

Can the child trace around a shoe 
and cut out the resxiltlng foot- 
print? 



Say, Today we ^re going to make footprints^ 
but oura will be made out of Gonatruction 
paper. Ask a child to set his right foot 
on a sheet of green paper while you trace 
around It with a crayon. Then give each 
child a crayon and a sheet of green paper. 
Tell them to find a partner and trace 
around each others' right foot* When the 
green footprints have been drawn, follow 
the same procedure for the left footprints 
on red paper « Then assist the children. 
If necessary, In cutting out their foot- 
prints. 

As the prints are being cut out, tape them 
to the floor, following a pattern that 
curves or turns, such as an S-shape. 
Each footprint should be placed somewhat 
ahead and to the side of the one before It. 
There should be a natural movement from 
one foot to the next. 



To give the children a visual cue, tape 
a small piece of red construction paper 
on top of each child's left foot and a 
green piece on each child's right foot. 
Tell the children. The green footprinta 
are for your right foot^ the red ones are 
for you left foot. Start out on your 
right foot by plaoing it on the first grei^S 
Tr^otprint. Follow the reat of the footprinta 
1^ the end. Let each child have a chance 



Can the child follow the footprint 
by moving both forwards and back- 
wards? 
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PSYCHOMOTOR TALENT ACTIVITY^-Following Footprints 



to follow the path. Remind the children, 
if necessary, to go slowly enough to place 
their feet on the correct prints. Then 
ask each child to walk backwards over the 
pattern, from end to start. 



3. Next, ask the children to follow the path Can the child move in a different 
again, but to move in a different way. way along the footprint path? 

For example, a child might creep along the 
steps like a cat, "hop-step" like a 
dancing Indian chief, hop like a bunny, or 
stamp heavily like an elephant. Encourage 
the children to express their ideas and to 
demonstrate them. 



4. Now quickly rearrange and tape the foot- Can the chUd jump from one pair 
prints on the floor so that each pair (one of footprints to the next through- 
right foot and one left foot) is approxi- out the entire path? 
mately 18"-36" apart from the next pair. 
Vary the distances apart from each pair. 
Ask the children to jump with both feet 
from one pair to the next. Praise and 
encourage their efforts. 
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PSYCHOMOTOR TALENT ACTIVITT 
Under the Big Top 



MATERIALS; 




- A length of yarn or string (approximately 12 feet) . 

- Two chairs. 

- A smaU baU. 



STEPS ; 

1. Aak the children. Saw meaty of you knou 
what a oiroua io? Encourage the 
c'lUdren to talk about circuses for a 
few alsmtes* leading then to talk about 
different perfomers, both human and 
animal. 



ASSESSMENT QUESTIONS ; 

Can the child maintain a strenuous 
position for five to ten seconds? 



Then say. Today, m'pa going to ppatand 
to hacoe a oivona, and m 're going to be 
the performera. For our firat aot, 
we'll be performer a on the highwire. 
Stretch out the length of yam and tell 
each child to kneel with both knees on 
the yam. Demonstrate the following 
position, asking the children to follow 
your lead; with both knees and both 
hands on the yam at first, extend one 
leg straight out behind you and the 
opposite am straight and In front of you, 
so that you are balancing on one knee and 
one hand. After each child has attained 
this position, tell them you vant them to 
stay In that position for several seconds. 
While they are holding the position, you 
might assume the role of "ringleader", 
describing their "dangerous" perfoniance 
on the higbwire. 

2. Next, tie the yam between two chairs so Can the child move rapidly in 

that it is a couple of feet above the several different ways? 

floor. Thia time, let* a pretend that 

you 're a team of aorobata. The yam ia 

really a line of fire and flcmea, You 

will move under the flames, but you'll 

have to move faat, or the fire could bum 

you. Ask the acrobats to line up and tell 

them that there are different ways to move 

under the fire. Ask them to first roll 

under the flames, then crawl under back- 
wards, and finally somersault under it; v T.- 
0_i ringleader, you will want to talk oUl 
E^C>out how "brave" and "daring" these 
"""°®jrobat8 are. 
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PSYCHOMOTOR TALENT ACTIVITy— Under the Big Top 



Sou Ut^B pretend that you^re eeala. 
Ask the children to space themselves 
apart In a circle and then kneel down. 
Tell them» I^ll thsw the ball to one 
of you. You oatoh it in yjur flippers^ 
cmd toaa it to another seal. That aeal 
will do the aame thing. Allow the seals 
to perform by tossing the ball back- 
and-forth to each other for several 
minutes. Praise them for both throwing 
and catching well. 



Can the child catch a ball while 
in a kneeling position? 



For your laet aat^ I vant you to pretend Can the child imitate a circus 

to be a perfomer in the circua, while performer? 

the reat of ua watoh. lou can be any 

perfomer you ixmt to be. We^ll try to 

ffueaa who you are. Tou might want to 

review possible performrs such as a 

clown, a fat lady» an elephant^ a lion, 

a juggler, a strong man, or a lion tamer. 

After each imitation is done, you might 

allow the rest of the class to do the same 

'act* as a group. 
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PSYCBOHOTOR TALENT ACTI71TT 
Buddl&g GyTBoaaea 

KJLTERIAL8 : 

- Stop Mtch or dock with a s«cotid band. 

- Papier and paacil for racordlxig eiauM. 

- Masklag tapa. Prior to tha laaaon, capa a zigzag cottrse on tha floor 
(axupla at tha and of tha activity) . 

- Optional: Sacord playar and record. 

BOTE: An avan miabar of children ia naadad for thia activity so that avary- 
ona haa a partner. 

jnOT: niia activity ia beat done in a large open area, such aa an eapty 
room or outaida play area. 



STEPS t 



AS5ESSMEHT QUESTIOHS : 



Say, Today warn goutg to pratmid that Can the child easUy run a zigzag 

Mtf ora gymnaatB getting raady fov a big iin«? ^ ^ 

gifftnaatio met. Do you knou what a 

gj^rmaat ia? Diacuaa with the children 

vhat a gyomaat ia and tha kinda of things 

gynnasts do. Explain that gymnastica ia 

a sport in vhich people, called gTnnasts, 

do spaclal ezareistts, acrobatica, and 

tuBbling. Tou Bight talk about sosa of the 

tuBbling stunts a gyanast night do (aoner- 

saulta, hsndstanda, flipa, cartwheels) and 

sooM of tha apeclal equlpownt they night 

uaa (paraUal bars, rings, poonal horse) . 

Explain, G\fmaata haV9 to be very strong 

and agiU, Agile meana that they imat be 

abla to move very quickly and eaaily. They 

train, for yeara ao that they can be aa good 

aa poaaible, 

Tha firat thing va're going to do ia 
aea if ue oan be agile and run on a aigaag 
Una that quiakly ahangaa diraotiona, Eaoh 
one of you will hava two tuma. I'm going 
to time eaoh turn to aea how long it takaa 
you. That way wa can aaa if you oan go 
faaUr tha aaoond tima than you did tha 
firat tima, Thia ia one way gymnaata train. 
They ara alwaya trying to do better than 
they did the laat tima. 



How watoh me while I ahow you how to do it, 
Deaonatrato so that the children understand 
O* what to do. - • 



224 

PSYCHOHOTOR TALENT ACTZVITy-^Buddlng Gymnaica 



Give each child two opportunities to 
perticlpete. Record each score. Discuss 
the differences. Praise the children, 
especicUy if they tried harder the 
second tine. 

GymnaetB hcata to hacot vaey good baUxnoa, 
Do you know what balctnoo is? AIIou for 
discucsion. Wo ocot improve our baUsnoo 
if wo praotiao etanding on ono foot. 
Va'll oaoh do this two tinee, onoo on our 
right foot and onoo on our loft foot, I 
will rooord your timeo and wo *ll aoo if you 
haoo bottor balance on one foot than on the 
other. Give each child an opportunity to 
stand on their right foot and then their 
left foot. Record all times and cospare. 

Gifmuzeta and other athletes have found many 
ways to make their bodies etrong&r, Tfigy 
atrenffthen their legs and lungs by ntnning, 
Vem pretend that we are outside running, 
but we will really Just run in plaae. Let 
me show you, Desionstrate running in place. 

J want you all to do this at the sme time. 
Remember, you are pretend''ng to be athletes 
so work head and run <a long as you oani 
Encourage the children to continue as long 
as possible. 

.t 

Another thing that gymnaste often do is Can the child create a set of 

oalled a "floor exeroise". No speoial athletic Bovcnents? 

equipment is used except a mat on the floor. 

The gymnast perfoms alone in a large spaas. 

It is like a beautiful graoeful danae 

with oomersaulta, handstands, flips, spins, 

and aartwheels. It is usually done to 

music. 

So far, we have praatiaed our quick turns 
and our balance. We have also made our 
bodies stronger by running. Now it is 
time to see the gymnasts perform a floor 
exercise, 

Give each child an opportunity to create 
part of a floor exercise while the rest of 
the group acts as an audience. If available, 
use music. Be prepared to begin the routine 
with an exercise to get the children started, 
if necessary. 



Can the child stand on one foot 
for at least eight seconds? 



Can the child run in place for a 
sustained time? 



Finish 




1. 



2. 



3. 



PSYCaOMOTOR TALEKT A C l lVm 
FoUov thm T«Uov Brick Bo«d 



MATERIALS: 

- A iMt and ft Mdltia-tlMd ball. 

- Iftllov tap* or aftckl&t tap*. 

- <nmtMcl*a (toch m blocks, t>oxM, tspty Ktlk emrtons or Jolc* cau). Prior 
to tba laaaoB, capo a emery path on tb« floor. Spaea obaeadaa savaral 
lachaa apart along tha path. 

- Papar aad paaell. 




•> Scop waceh or dock with aacot^ Itaad. 

SrEPS: 

Say* Today im m going to go ^trough 
an obataoU ooma, Dlacoaa vhat aa 
obataela cooria la aad bov tba cbUdraa 
«1U follow tba patb. Hrt» mm «m 
hoii long it tah§9 9aak onm of you to 
follow thM path thxvugh tho obttaoUo. 
I'll tim oaoh ona of you and vHU it 
doan, Bava aacb ebUd go throogb tba 
couraa aad raeord tba tlaaa. Sow aa- 
couraga tba cbildraa to nova tbrougb 
tba couraa a llttXa Uitvt t^ aaeoad 
tlaa aad agala raeord tbair tlaaa. 
CoBpara raaolts «»ltb tba ebUdraa. Did 
anyonm gmt faatav ttm ooooni tim? 

Btxt, aak tba cbildraa to taka taraa 
rolllag tba ball tbrougb tba eouraa by 
tapplag It vltb tba bat. Dlacoaa vhat 
Uia ebUdraa found to ba dlf flcolt about 
tbia taak aad what tbay fooad to ba aasy. 

SfTt J«<'w ionM through tha oamo vil^ 
ths ball and bat* For your ntxt trip 
through, I want you to think of a dif-^ 
ftrmtt way to movo. Think pory hard, I 
want oaah pardon to Utink of a tpooial 
my thay want to go through tha oouraa. 
k child Might go through backrarda or 
aldawaya, oa kaaaa or oa tiptoaa, a^etlag 
Ilka a duck, bouaelag tba ball through 
It, ate. 



ASSSSSMEMT (MHiSTlOMS ; 

Caa tba child aova through tha 
couraa quickly? 



g 



Caa tha child roll tba baU through 
tha couraa by tapplag le with tba 
bat? 



Caa tba child go through cba couraa 
la a dlff^traat way? 



ERIC 
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'■am 
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PSTCBOHOTOR mm ACrmiY— Follow ctM Yftllov Brick Boad 



tfhu tha cbUdm havo all eoi^lotod eb« C«a cba chUd coaploeo cb« 

cotttM la a craatlva nay, chooaa cht using a •trenuoaa MCbod? 

MtioA which waa tha aoae acrasuoua (par- 

hapa aoMona jiapad all eba way through 

or rollad all cba way ehroofh)* Say, 

lou cap§ all metrmali matiM/ I think 

that fchlld'a ttamm) idta took a tot of 

mriu 

£at'a aM if t»a all ga thrcvgh tht 
oowt— that way, Bm aU cba cbiUrwi 
to through ooca aora ualag tha atratwoua 
■athod. 



1. 



MTCBOMOTOt T4LDfr ACXI V ITT 
Ihrotttb TiM Hood! 



• A box oe 




- Ma. 99m mm with chi foUowiag cfclat* pUe*& la this m^t 



CO eat oiat 



- A 



A 
CO 



SIEPSt 



!!J^.^,5?2ir" dl££*r«it color.. 

OD tbo floor wltlUa tbo mm am to r^c«Mat thm "dadk 



throw cot to roptMoat tho "trap", 
oa tbi floor to ropmnc a "oacvow bridfo."* 

MSSESStaaBT QDESriOSS t 

Cms thm etiUd throw plocof of 
aacatool oa tb« ducko? 



Q^tbax tba ehlldraa cogachar and e*U 
tbm cha folloiHot stocyt 

^ «pon a a ^stn^ of okildtm 
Ju9t l{k§ you dsoidod to HHt ^toip 

du9t on Oim o^uop Hds of ths fm—t, 
am. trtpg to htr houm utnt aJuayt 
miting hooaamo tho ohUdron mro nmfmt 
tfiitm mtro Mhst tfmy oould ms on th§ 
my thnrw, 

M^h cm thing thty gmmnbmdftm 
fmr latt tHp m» a^tuAmm duokg 
^ Om ponL Ihtom duakt likod to bm fed. 
but would only oat thmir faafoHto food 
ontf^tir facooHU food hofpimod to ho 
maoarmi. So tXM oHldton took a big 
boiilftil of maoeavni yCth thm ao thoy 
ttaetod on tXwir laHp. 

Ut'9 taks on {nugimty mlk to gnndia'o 
homo* 

ItAlk to tba daek aroa with cha ehildroa. 
tax tbM that tba daelw art varr •bf, aod 
cba ehlldraa vUl taava to luy a f«» faat 

if you om food 
^**ok§. ffofmi a piooo of tnxami 00 

vhat ^ duOt hoM oatm it, mi tba eblld- 
^f ^^^^^f^fm -:^ MCitwil at a tlaa/ 
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•ttd «iioQiir«g« tlMRi to »ia for « p«rticia«7 



mUM Mdi thiXd k»m had Mmai oppor- 
mtUtm to fMd cte duclw, Imad tba 
tMMtm mr co cIm ciii Md My, 0t, 
dimPs Mk St tn^* m oon't mVk m 
Hiimt of U htxum it't toe md^. 
mm kmt ao Jmp it. «*'U aUhm 

0an mm 119 to iht trap and iekg a tig 4mp! 
n—w i trft f hf toiat fine, thca wsSt oa 
tilt «tli«r «ld« lot- Mch OM la ciM gxoop 

IMn tite ciUidrwi to tlia pftnXUL ttrli^s 
of c«f«* im cSm, Xdti Imw u§ hsB^ a 
n«y necrm bri4g9* Oh, daoct, J tMnk 
I 9m alti^t^w in ths vat» wOtst tim 
brt^^l U$m hof* to mtk pwy oaanMt^ 
mtr thg bridge 99 th9 alli^toro don't 
nip U9t Ciw Mch child plMCy of tlM 
CO walk om thm "^ridfa** tlwa tako tba 
•atixm scoop co dw "bouaa**. ifa mad* it 
to Otmim'9 at laati Vhat an aaoiting 
ttipl 



Caa cba child looiJuap ovar ibc 
crap? 



V9 ha99 to go book tho owm my m@ aam, 
but to mako our tr^ int9r99ting, Ut*9 
nmi ^iftk about utet difftrtnt tl^a 
Wtf iad4kt mm* SKoaraga dw eitfXt^aa to 
oaa chair laaglaattoa co chiak of ochar 
aalaala or ohacaelaa chay night aacoaacar. 
Tbaa bagia cha trip back Imm, aai aa you 
approach aach ohatacU, aak cha chlldraa 
to daaeriha ochar naya Co gat ovar cha 
ohaca^, for asaapla, aoM idaaa for cha 
*%ridga** ttigbt ha co tipcoa ovar it, talk 
aldaawya, valk haekaarda, or atdp om ic. 
Koeorporaca chair dif faraoc aainal idaaa 
vich chair oav idaaa for BasaavariAa owar 
ohicaclaa* Praiaa chair Idaao. 



Caa cha cUU walk oa cha *%rid^**f 



Cao cha child thlak of dif faraac 
idaat for cha raturo crip? 



PSYCHOMOTOR TALENT ACTIVITY 
Bouncing Qalloont 



MATBRIALS t 



2. 



- An inflated balloon for oach child (Hav« a faw axtra on hand In caaa soma 
pop). 

- Two racorda, ona that haa a modarata rhythm and ona that haa a quick, 
rapid rhythm. 



- A racord playar. 

STEPS ! 

1. Band a balloon to aach child. Bmb you 
ever liheom a balloon in tha aip and 
oaught it? Do you think it's Juat Uko 
throwing and oatahing a ball? Ufa 
try itf Encouraga tha childran to toaa 
the balloona up aavaral tlmaa and to 
catch tham. Ba aura that tha childran 
uaa only thair own balloon whila doing 
this. 



ASSESSMEMT QUESTIONS I 

Can tha child toaa a balloon in 
tha air and catch it? 



Nou I'm going to play aomo muaio. I want 
you to keep playing with your balloon by 
throwing it in the air, oatahing it, 
throwing it to aomeone elae, kicking it, 
batting it, or doing anything elae you want 
with it. But while you're doing thia, 
I want you to liaten to the muaia and 

with the muaia. Play the moderate 
nuaic and encourage the children to move 
along with it. 



i. Nbw explain, I'm going to aak you to do 
aeveral different thinga with your 
balloona fairly quickly. Liaten aare^ 
fully/ Give a aeriea o£ different 
directions changing the directions fre- 
quently. For exaiaple, Uae your hands to 
bounce the balloon in the air, uae your 
foot to kick it in the air, bounoe the 
balloon with your head aa you walk toward 
me, now keep bounoing it while you walk away 
from me, now atop walking but keep bounoing 
your balloon. 

. Nbw play the record that has a faster 
beat. Continue giving the children a 
series of directions but at a faster pace. 
Observe If the children easily keep up 
with the- requested movements without 
O' jxlng.' 



Can the child move to music i^^hile 
playing with the balloons? 



Can the child move from one skill 
to the next on verbal command? 



Can the child continue the activity 
through the entire song? 
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maiOMOTOR TALENT ACTIVITY—Dounclng Balloons 



Coneludo tha activity by asking the childfsn 
CO carry chslr balloon to tholr boxos (or 
cubblot) so that thay may taka tham homa at 
tha and of tha day. Maka tha activity mora 
•tranuouo by adding hopping on ona foot or 
both faat, Jogging In placa, touching tha 
floor or turning around, ate. whlla playing 
with thalr balloons. 
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PSYCHOMOTOR TALENT ACTIVITY 
Psnnx Oa A Plctura 



MATERUtSi 



2. 



3. 



4. 



- PlctUMi o£ anloAla (Includad at tha tod of thla activity). 

- A p«nny for Mch child. 



8TKP8I 



AflSESSMENT QUESTIOWS t 



I. Arrangt the aalawl pioturtti on th« floor 
a ftw Inchttt apart from tach othar. Bava 
th« children lina up about two faac from 
th« plctursi. Than giva oaeh on« a paony. 

Whm it'o your ttrnt^ ««« if you oan throw 
the penny ao that it tanda on one of the 
piatureo. Whan a panny doaa land on a 
pictura, aik tha group to nama tha objaet 
in tha pictura. Ut aoch child hava a fav 
tuma pitching tha panny. Vary tha diitonca 
tha childran atond from tha group of plcturaa, 
making it furthar away aa thay gat battar. 



Can tha child pitch tha panny >o 
it landa on a pictura? 



Tall tha childran that thay will oach hava 
anothar turn to throv tha pannioa, but 
thia tioa thay ara to ahow tha group how 
tha anlaol movaa chat la in tha pictura 
thair panny londa on. Hava tham watch 
aa you domonatrata. Aa oach animal ia 
initatad* remova it from tha group of 
plcturaa. 

Hava tha childran stand in a group, facing 
you. Tall tha childran that you aro 
going to show tham ona pictura for a short 
tlma and than will changa to anothar pic- 
tura. Say, I want you to move the way the 
animal I am showing you would move, but 
Watah oar e fully, beaauee I will ohxnge 
fipcm one picture to another. 



Can th« child laitata tha nova- 
man t of an animal? 



Can tha child sustain different 
movements over a period of time? 



Seat the children in a group before you. 
Say, We have moved the way animale move 
when they are healthy and strong. Now I 
waait you to think about how these animals 
might move in other ways. How would they 
move if they hurt a leg? Sow would they 
move if they were siak? How would they move 
if they were very old or very young? Each 
one of you will have a turn to ahow us with 
your body how an animal moves in a different 
way. Don't tell ue-^ehow us emd let us guess 
what animal, you are and what you are telling 
rnV^ tzi^o"* the animal by the way you are moving. 



Can the child demonstrate unusual 
animal behavior through body 
movement? 
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lmum%im§ » . . 

Cf#iClvt T#)#nc JMi»iii»#«« IKmm4 . . . , , 

ls»4§r§hi^ f^lmi Ai»««i»»tnt t#e<s»r4 , . , . 

Arc rtltac AiiiiSiiiiit 9m9t4 

Jiiiis r#l#«t A»«isai»ifit i#«ot4 

ll«A41oi tnHnt Atrntimmni )l#£#r4 

Hach T«ltn( A«i«tiigMifit; Uncord ....... 

SHCttocQ Tdltmti Aft«(iaaift#ni Hfteor^ ...... 

fnfiihm^Xm Tileftt AiBefttirHii»«t Recard , , . , 

TAIIW B&yeATl@M PLAJ« CTfi?) 

ce4»|>iice4 TIP 

©m-^F-TOE-YfiAi TALEJfT ilfOirS 

Inscru^eciORA .*.«...,..,,,.., 
Ojvtr ft^ift »f tn« Rftd-^f-the-tiiir Talent Htpa 
Intftlitecual Cnd-^f-ttit-tii^^f T^ltnc i^^rt . 
CfdJili¥ft liwl'^f*ih(!»'-Y#jr Tjltnc ^pori . . , 

Art i:a4-«f-tH«>Yttaf lAitoc Rt^rt ..... 
Muiie Cntd-Htf-iHtt-YMr TAl«at lUtpoft .... 
t«»<llA| £ed-«f<>€lift-Y«ar Taltot »#jwri . . . 
Math Ei«l-«f-tht-Yftar Taleoe RiS^rc ..... 
SeUnet Ewd-^sf-the-Yftar Tditnc Rti^rt . . . 
f^ychmsn^r iiB4-af-tt»#-Y*§r T*1#ri i«^«»ri . 
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AMm'^mmM $mm4 far iKt Mtnilfl»4 liltm 4r«itt#), (U l# n«i 
Mfy, l*»tf«¥ir, i« e9«tilft# »n A«tt«ft»tnt H^e-ard far aiH#r cHn4r#it wtw» 
ar# tnela^id in ilui pgwill trmip «e(|viiU»). 

It'is first c^lsi^R mi iim torm imlM^rn ilMi liii^m 4£fivi« 

mm ^«i§{l«»s fr«i» iHt ItiMfii fdildv#4 hf th* «*ifeefs t9 v^ttii 
raittii the cHild't j^#rf«r»w»e«. }«9tlet iH«t ihett iiieitlanii art «jcH 

m*i flrft tHf»ii MttvliS^i «#»pri»# iH# InltUl ^iii##SiSi»«nt 

fH^t ymi vill yt# in €^|«ti«« iHa r#l«nt lyi^eaci^P Plan (TEP). A 
hlMvik Vim im «m %\m tatm m tMt ymi ea« «vtrag« «H« €hiI4'« 

»c»ref frod K\m^% fU%% tfertt Acclvtclne, n».m «v«ra««s will Help 

genti&ut»|i rate €Kil4'i iUlii i« eespUis ftieh ^€iivt(y« 
y»a will nble la 9»ftlf#r tHs €hil«l*i prdgriis in the wUiit area 

fr«« ih« flrsi tHr«« 4ettviti«g la ih« a¥#ras# af iHt Use #«V€n 
ii£{lvttt9a in «rd«r to ai#«aa ths «hlJtl*« fravth i« the Cil*f«t ar#a. 
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i I 



i I 
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ill m H>ii4 f^nm Mlp^mn 
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(III 



} I I i 



Cm lit MM Mw til imUImi 
11)1 



i I ) I 



t I I I 

t t } I 



till 



iSliii MiMA iAiLtkiiit MiMiit 

T'WT P^-TT^T WT^W Wl^wff ' 



I t I I 



1)11 



itti 4U MM ^ 4*^«4MM 
>miW ♦ii^ ♦ Wit 

t I > i 

iiiilfciilili ilk 14* fc^tj 

f^^ I* I HIM 
till 



» I ) 1 



^ i^N^HiM ^li ^y N^il^l 

t ) I 
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I ) I 



I 



till 
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Child 



Tiichir , 

School 



ClUTIVC TAIUT ASSCSSHENT RCCOED 



Dlrictlonit A(tir thi child hii cdipUtid tbi tilm ictlvlty, cirdi tbi ouibir vhlck 
but diicrlbii tbi ptrfomoei* 



latlBi kill 

1 ■ Cio^c b 

2 • ktm}U m DKfictticy 
) ■ Don Umuij 

4 ■ Dou ViU 



ACTlVin 



Dftti 



man 



oiicMin 



ELAIOUTIOS 



Fiuiitim 



Fljfloi Kith 



Cm tbi (hlU Dill iiviril tbU|i 
thit I bird uj III vhlli fl]fU| 
tbrouib tbi ilr! 

12)4 



CiQ tbi eblld tblnk o( ii 
orl|tail viy to CDDcludi tbi 
blrd'i idviflturil 
11)4 



C4a tbi child 4riv i ylcturi of 
thi blrd'i niibt ibovlai bow it 
UJ bifi loebdt 

12 ] 4 



Cu tbi child lufiM vhit it*i 
llki CO bi I bird h I fitlity 
«f lituitlo&i! 

12)4 



Hirbli Fiintlfli 



Uhit Vould flippin If , . 



AVERAGE 



CiB tbi child III imril dlffl^ 
iftt plcturii li iicb iirbli 
pihtlDi! 

12)4 



Don tbi child till la orlilMl 
icoryt 

12)4 



CiR tbi child III iivitil pilot* 
lB|i M tiU I lurjl 



12)4 



Cm tbi child qim 1107 chioiii 
or dlffinncii 1a i li&d vltbout 
luoihloi? 

12)4 



Cu tbi child III plctttrii ii 
tM HUtlBii coibUidt 

12)4 



Cu thi child tblob of QBl^ui or 
oQviuil Upllcitlou el UvIdi 
without lumbloit 

12)4 



Cu thi child till pirt of I 
itory ibottt 1 lud vltboat 
itfibUif 

12)4 



Cu Ui child luiUi biU| li I 
world vltboyt luuhUii ititlii 
lOM of thi djffirijciit 



Zork Riturni 



Till Hi i Story 



A Stor]f f roi Slurp 



Cu tbi child thlok of ion thu 
001 Idii for uilni thi cop ind 
rock to|itbir? 

12)4 



Cu tbi child tblak of ion thu 
OBI poHlbli tUli for tbi ple- 
tunf 

12)4 



Cio thi child ititi iinnl 
tbio|i tbit could iiki ivch 
1 louodt 

12)4 



Cu thi child think of u uuiuil 
viy to uii I rock lid I cup 
to|itbitl 

12)4 



Cia thi child thlak of u lu|l* 
Ditin ud/or lutuiuil titli for 
thi boohl 

12)4 



Ci& thi child diicribi u ictlvitf 
thac cu bi dooi vbili hoppUf 
bicbirdit . 

12)4 



Cu tbi child duoutnti thi 
m of chi bi| vlth u urilitid 
objict tbreoih puteiiMt 
12)4 



Cu tbi child cirry out tbi idii 
of tbi choiu titli \j tllllRI 
It lint pen of thi itoryY 
12)4 



Ii thi child ibli to diicrlhi 
thi cniton li ditiil! 

12)4 



Cu thi child piit tbi bi| vlth 
diffirut ob]icti ind |in 1 
niiM for iich piltiuf 
I I i k 



Cu tbi child till 1 dUfirut 
itory lor thi lui pictunr 

12)4 



Cu thi child iiprevUi 1 ulu- 
Ciofl to I problitt 

12)4 



Throu|h 1 Uindov 



Thi Fifliihlni Touch 



Aliin Uiii 



Squin Idni 



AVCIACe 



Cia thi child am mini tbioii 
thit il|ht bi ifl thi toy thop 

12)4 



Cu tbi child UM u ttfluittii or 
orltiul toy tbit could bi la 
tbi viadovt 

12)4 



Cifl tbi child pntiad to bi om 
of tbi oriiiail C071 luidt 

12)4 



Cu thi child diicrlbi biiq 1 
doU Ifl thi toy iton it il|htt 

12)4 



Cia thi ihlld tin ion thu oai 
idii lor coiplitifli thi diiiiof 

1 2 ] A 



CiQ thi child thlok of u oritinil 
My u coipliti Kbi pictuni 



1 2 ] 



4 



CiR tbi child cirry ovt hii or 
bit idii by coiplitlBi tbi 
plctunt 

12)4 



Cuthi citld tblAk of idditlOMl 
Idiii vbio thi diiito ii nnid 
•piidi dow or lidiMyit 
12)4 



Cu thi child tblak of luy uiii 
lor tbi lorkY 

12)4 



CiB thi child tblak of u 
MBuiuil lad oaiqui m of 1 
fotkt 

12)4 



Cu tbi child dnoiitnti tuiii 
thi fork h u HMuil Mft 



Cu thi child tblak if dlffiriit 
nfi to III I fork? 



1 2 ] 



4 



Cu thi child cblak of 1 
dlffirut Idn for neb pi|i 
la thi booklitt 
12)4 



Don thi child III orl|iul idin 
la hli or bir plctuni or 1 
tjfpicil idn la u muiuil viyt 
12)4 



1 2 ) 



4 



Don thi child driv 1 pictiri of 

thi \uii idu; iKiodUi 

ditiili ii thi plcurit 
12)4 



Cu tbi child coapliti I 
plctari coitiiiiii tvo Miirnf 
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Cbll4 



TMchir 



khool 



UADttSHir TALUT ACTIVm ASSU&OI UCOU 



Dlrictioui liw iU cklU hii tm^Ui^i tbi (ilut KtUUy, drcli iU wakr vt^kh 



litUl full 

) • fell UMmuljf 
4 • toll IliU 



ACTIVm 



Ckti 



OtCAMUUC 



UU-COmNIKI 



tnimvm 



ranABiw 



IfltroductlODi 



Capturtag tb^ Hirlit 



Ca \U Mi fon ^micImi vblck 
tin Ills HHlftut UfonitlMt 

1 2 ] ( 



Ii Ui €klU aU ti licnlyci 
iutbir cUU U • CMtUuc 
UMirl 

12)4 



Cu Ibi CllU JitNlttltl livUf 

UMirUi tb« rWUil 
1 1 J t 



HrmilTi (rliMiblf i4l 
I 2 ) ( 



Ctt iU <kiU Mh I diir pUD 
for iirkitlai tbi prpiuci? 

1 2 ] ( 



Ctt {bi cbiU Ui U 



Cm ibi iblU MUiiK I rrobln aii 
• nj (0 mWi U! 



1 2 ) 



1 2 J 



4 



Dni Um cblU cmUtliilj nU 
ibi fr94iiC(l 

11)4 



IUb4 Vilk 



mm 



Tour Culdi 



tc'i Shov Till 



Ctt tbi CUM priulii iU ^j%iu\ 
•ipieti il tbi covriit 

12)4 



Cm tbi cbtU uU ibovt bli ir bit 
(iilii|i u I Mill ^rioo'l 

12)4 



Ctt tbi cblll i4iitUy tbi Mill 
12)4 



Don tbi IliM* HfUir trMt Ml 
MkvtbicUUt 

I 2 ) 



Cm tbi cblU oi|ulii i U|tul 
tour ii|gia€iT 

12)4 



Cm tbi (UU iriiiiii tbi ilniflti 
«f I yli; Mceiiifyllyl 

12)4 



Dmi tbi cbill iroltttiir to bi i 
tm pill? 

12)4 



Cii tbi cblll |1ti riiiMi \kj U 
or ibi mli U I toil llrutorl 



1 2 ) 



4 



Don tbi am UU yilltlYI CNMItl 

ibovt tbi Hrfomaci of tbi ctMr 
cUIIrMi 

12)4 



^11 tbi cblll ibotf MliritMllJii il 
otbir H^tiU liilru b; MUiitUt 
tbiy bi iiilpil tbi Mtt tbi; «iitt 
12)4 



Ctt tbi am utiriit tbi otbir 

Omrn 11 tbi OoNt fiitorii 
if tbi tMr? 

12)4 



Ctt tbi cuil Hti^i tOiri to 
iicift bU or bir Oolcif 

12)4 



tbi TiKbir 



Shlpvrick Spici 



cio tbi am tiia i ibiu la i 

diirl; it|uliil ittoitt 
12)4 



Cu thi am liioftitriti I lUU 
biferi tbi iroupl 



12)4 



Do tbi aillU coiMBti ibov 
cuilliritlott ot otbiri* ittopti 
It tiiaiii? 

12)4 



Ctt tbi am €M«iici tbi otbiti 

to tr; I m ictlvltyt 
12)4 



Cu tbi am coDtrlbvti to 
oriiilitfli I plul 

12)4 



Ctt tbi am uU Hf I coocluilofl 
to tbi itorr *U till It to tbi 

ITOUpt 

12)4 



Don tbi am ibov uliritiollBi 
of ttotbir M»oi*o fiitil 

12)4 



Cm Oi am ititi II opuitt il 

Ma I M)r u to €OBf Imi itbiri? 
12)4 



Il It tid CO Cit Kill 



Il tbi cblll ail to oriuUi Ml 
priiiit I ilipli f^f^t fUj\ 

12)4 



Il tbi am ail to roli pliy ul 
UprovlM IUU|M ia imi if tbi 
iroypt 

12)4 



Don iU cUU*i rupouo Isllciti 
0 CMcin tit otbiti} 

12)4 



CttOicUU mavlU Motbiram, 
HriMlioi CM am u laipt bli or 
bir lidoloul 

12)4 



U Thli llb|. * « 



Cm tbi am Mbi M||iitlou to 
iriulii tbi proirul 



1 2 ) 



4 



ti tbi am ail co imovmi m 

ICtI 

12)4 



ii tbi am bill II (iMiti iWut 

etbir piipliU amtlii) 

1 r ) 4 



u tbi am au ti f^tmu ooir 

cblUrii to iccipt bli ot bir llitti 



1 2 ) 



4 



firtj TiM 



Ctt tbi am Mki muiitlou for 
or|ttliiB| tbi fiitfl 



Ctt tbi am priiiit ul lifiol 



Il tbi am riciytiM to cbi 
otbir cbmriiU Uiut 



ii tbi am ibii u Htiuii tbo 

oOiro Oit bU ot bir Uii U Oi 
but! 

12)4 



UM 



OTittnTimttmrTUcon 



kit ^ucrUii Hi ^(ihmcii 



hilil tall 

I-AlMKlVUItUlUiltr 
) • Aim MitMUly 

4«»NlUlU 



Actum 



VttSAL Auomtt 



olifiijuun 



TtOINIOtil 



UTAmttUttM 



Alt*! irtt 



Cm tW UlU 4UCMI IImi 
4ti« U nrtiM f Utinit 

1 2 1 i 



Cm tk cUU iiffiii I (Mllit 
12 14 



Cm tki cUU m Hi H^t Mi 
kriA M iWv U4 U(iild 
tiilUif 

12 2 4 



Cm Ui OIU irUlVM I wit 
•M UUk •! vi/i It mU U 

12)4 



Tiitiiri4 hUtU|i 



Cm tte thlU iMli It M 4Jia 
m4 iimm Ui tuttrit 

12)4 



DnI tkl CUU MM i HWtMd 

Mllck vill |ln thi fiUttii I 
ilffiriK tiKiril 

12 2 4 



kii iU cUU iifirlMit vlU 

tlUtTMt 

12)4 



Cm til ckiM CMMit M i)M 
tittirii i((«fiti ti ik 
fUitril 

12)4 



rUtvri Friiir 



Cm tki cUU ^lalk «l4t U 
HM tkm|k tki CMiri ImiI 

12)4 



tell tki dtU UUk If I Ml^ii 

(UU (ir til fUtml 

12)4 



Cm tW mu lUi I Mt •! 
4]lCt« U CMfMl I *rtMi4 
pUtttfiM 

12 2 4 



Cm CM dlU (kMM I (mclti 

fUUn M( tiM VIMMI ^ It 
tl tllMlMt 

12)1 



AVUUCI 



folUi JUtliti 



V14i-iDd-}iik Jlitlici 



Contour 6rNlB| 



Dmi tin (hiH*i lUtU MrruH 
12)4 



Cm tte tllH ibHi U i 
lltturit 

12 14 



Cm tU tMU Nin* tki oljut 
U til lUr 

1 } } 4 



Cm tlM cUU iiw iU Utk vltv 
•( tU iMitirl 

1 ) ) 4 



Dmi tki cklU dMoutfiti 
ttlllulltlf li IUU| (W 
(Ifirit 
12)4 



(Ml tki (klU ititf I fUtiri 
tUt li 41t(i(iit fiM III tKi 
oikitil 

12)4 



Cm til cIlU ^iv I ^UUf I It 
I MUtirl 

12)4 



Cm til iliu itw I fUm 
Milcl irttttlint)r CMuiU tli 
iliHiT 

1 ) ) 4 



(Ml til (liU iMl It til ||]lCt 
III MtlN tUl Ml im VitlHt 

U(tU| Um fu] 

12)4 



Cm til tItU Hfi vlUI llttirii 
lit iHiUU tiliiirlul 

11)4 



Cm til am Mtict I limlii 
1 ictwi Ml all llMt til 
tMlci) 

12)4 



Cm til tUU CMHN 
inptitil flam Ml ilMiii 
I fiviriu Ml) 

12)4 



UU o( Sviiti ifti Triiti 



Cm til cllll viMiliii M oljict 
III IlKflll Itt 

12)4 



Cm Hi iIIU criiu i flttiri 
If M luilurr elicit 

12)4 



Cm til cllU iM til crifOM 
u liflct M Ullf 

12)4 



Cm til cllU Mitfir fMitlMi 
ilMt til riltinil 

2 2)4 



Neturi Itiitiri 



Cm til tllll rutin iitUtHi 

Vlfl to CM|llU til llllp Ml 
IlKdIl tiMt 

1 } ) 4 



Dmi til tkiU ci^liti tli 

rutifiiiiimifMt fMitiM 

ir li M mmmI urt 

12)4 



Cm til dill cMfliti til yU- 
tun I; trylii u ImUIi rul* 
iiUi 4itilli? 

12)4 



Cm tM MIU till til 4iiSp U 
nrlMi Mri u cMiUir Mfi 

tiM Ml VlMHlltt 

12)4 



fMlli hCHi hcii 



Cm III citll tiMii I ilifi lilt 

Mltlll I (lut 

12)4 



Cm til tllll tiMti III 
ifHtriMi M III liti l(ivU|t 

12)4 



Cm til tItU Im I Iki m (Ii 
•liHt 

12*) 4 



Cm in tllll MMlf fHltlMI 
ikyt til (Ml fUtinil 

I 1 2 ) 4 



Mjfitiri ImI 



MPUiCI 



Cm tM cllll IikUU til 
^fiUil i^riKi if III 
•fitin iMlf 

12)4 



Cm til cUU IrM tli Wvl 
i|iU, till ilM UcMlii M 
iMllUfJ oljict U Itt 
12)4 



CMtlicUU IrMiyUtori •( 
tWIwlt 

12)4 



Cm Ik dUi lUoM lUtitMiii 
litkiUtinl 

1 2 ) 



mem 



BBTCOPUWIUBLE 



mu 



TiMlir, 



Mill (ul« 



mm 



umcunNintc 



miowue 



Micuuun 



uimiK 



Of DmI 



Cm Ik dill 4«miklii«iiiU 
•ittyi^UcmuiiiMll 

12)1 



Cm tk (ktU lUl I M4 ikt 
uiriMM I MtU iMif 

1 } } 4 



Cm tk dlU iniu • mUU 
1 } ) 4 



CMHicllUlliiiiiUicrkr 
fril«rMMiliU|kMi|M 



11)4 



Cm til cUU liiMu I imI 
t ) } 4 



CMtktklU UlUitiUilMl 

iMMMllUlMlkMrimMltll 

11)4 



CMCk AlU4iKmrill|| 

IMMmIiIm MMil 

11)4 



CMtiNcuu UM(UrkiikMi 

iMMMlfl 

11)4 



AVtttft 



MiiU iMi^Ml^Siiii 



Alt ftU tM tlH\ 



UtU H4k MulU 



tU| • Stoff 



CMthdlUllMMIlk 

iMMkirlUMUt 



Cm ck lUU Mvi ifH^UUiy 
1 1 



Cm cte «IU4 tmu I ftrOnt 
11)4 



CM CM UiU UMM CI I tt|d» 

Ml niwii«M lit 




Cm Ui diU iMCf iW (U imMiI 
11)4 



Cm tk UIM ititi i4iK mm iMl 
ikit I Hftlcilir firhnMtil 

11)4 



Cm Ui diU liMMUiu MliritMllM 
il MiUil MiiitM kjf liutlii imllU 
Umim tkiuKI 

11)4 



CMtk m mrinnu 

Mki tk MM MMl kuirl 
12)4 



Cm tk dtU 4iUI« i4it Hytk 
U kf t lif I iluittM Ml iIm 

UI 

1114 



CMtkcUU iMiiik mi 



1 1 ) 



4 



Cm Ik cUU Mk MfiHtliM 
ti Uftifi I ytdiftMMl 

11)4 



Ciktk UiUfUriiMiul 
ummm ifclU IUU| ii»iit 

11)4 



Cm Ik ckU IIM I iiU kfiri 
(kimvl 

11)4 



Cm iU UtU iU| I MM vltti 
mU| kk tHlMi U IkUih 

IMMIUI Ml iMCMlUl MUlY 
12 14 



CMtkdlU iU| iMllfir 
M(tlr IiUmUi IjfUftU 
uriUul 

11)4 



Cm tk dlU liurrrit ck 4fi« 

d/tk U kU MtMMUl. 

12)4 



Cm Ik UlU ^Ur Uiu 

iMlrMMtll 



1 2 ) 



4 



Cm tk ULU (ici M Mcl|Ml 
12)4 



Cm Ik dlU ckiiilk 

M UitMMt MUi? 

12)4 



Cm Ik dlU UMtUf i^kin tk 
•Mil U imUi tiMf 

12)4 



Cm tk dill (fMti I Milal 

fMKlMl 

12)4 



Cm Ui dill rMMkr i itkli 
Mlul fkiN Ml ti^ii M 
11)4 



Cm tk diU dM ikinukUi i| 
MOilUi ir liMMlki mUiI 
rkuii k cnitki 1 9MUil pkMil 
12)4 



Cm d« dlU lUiM u I Mlul 
rkMi Ml luu didir It |iii 
«r ir 4imI 

12)4 



Cm di dill Ilk djMU m 

did M Mk I ImI MMl Ml 

I Mil mmII 

11)4 



Cm di dill MiMr «micIim 
dMi Ik lyMiUi ri MiUi 

12)4 



Cm di dIU cmti i drik Ml 
lUrltl 

12)4 



CMdidtU iiuiMllKuMi 
Kii<n tid (In lMtr«Miur 

1 2 ) 



4 



Cm Ik dlU emu I Mkljf 
(MiriKiul pkiMt 

12)4 



Cm di diU kiri kilc 
IKdrMU U I 4m d^ 
Ml (III it! 
12)4 



Cm di dlU itHkMi UfH 

MMk U MfMllll 

12)4 



Cm di dill lUtM Ml ib| 
di llM M di iifiiKkti 
Um? 

12)4 
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I 



TMtkl. 



MmI 



tlHIIC TU I ff tfWtWW tt W tt 



MtMlUMl Uw Ui (1114 kti MfM U* Ultil tttUUr* tlttU IW MiUf 4KI 



(mm 



UfRKIlS 



IIMlSniMllG 



mm 



ttMir (l4 III 



HAM kflikll 



Cm ik im till ihHi Ui » 



1 t } 4 



Cm tin tUU i«it«f 
11)4 



Cm Ik (MMIlAl MiM Umi 
iftt cInU lU 

I 1 } I 



Cm Ik cllU 4#Krlte Ml ull 
11)4 



Cm \U cUll fM ili imnri ^ 
11)4 



Cm \k mU Mt «p « unmt 



) 1 ) 



4 



Cm (In iMU NmI' i^U) 
11)4 



b^i ll4 cMli «M iHCflHN writ 

^ 4tK<Mll| Mltf iMCM?' 
11)4 



Cm dm cklU «mmUU i litlir 
vtik «MMlt 

11)4 



Cm tWi mm ^mim 
11)4 



Cm U« cMli WMtUMf4^4il 
mmII 

1 I ) « 



Cm Ui cIlN 

1 t ) 



1 1 > 4 



IjfUlMl 



1 1 ) 



4 



CMtk tUUtUIMl^mii 
U itm iU W|t«U| mmII 

11)4 



llmiliM} 

11)4 



(bttkiUMiiiUhllMllat f| 
11)4 



Cm (Mil Mftlf I tlMl«| 
Mr< »(tir Witli^ Mir ik 
WiImUi mvMI 

1114 



Cm (k cMM M»#f fM*tlM« 



11)4 



Cm lU lUU ffHii I t)«4«i li 
Hm4 (h hh fl tte llll^t 

11)4 



Cm iW (IIM UmUr iW UflMtn 
M«M •! Ml «r luf mmI 



1 1 1 



4 



CM tin im UMtiir 1^ MiM 

Mill IMClU tk MM IKUH 

11)4 



Cm iM cklll f«(MiiiM( 111 Iff 
Mr MMt 

11)4 



11)4 



Oi i)i9 iMU wUil wr^i 
11)4 
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TALENT EDUCATION I'UN 
Instructions 



The Talent Education Plan (called the TBP for abort) la a brief liac of 
ideaa in four categoriea for helping the identified child reach hia or her 
potential In the talent area* Tlile plan le to be developed at a meeting bet- 
ween the teacher, the aldoi the trainer, and poaaibly the child 'a parenta 
after the first three talent actlvitlea have been completed* The child 'a 
parents should bo invited to the meeting or given a copy of the completed form 
on which to offer input. The meeting will take place after the teacher work- 
shop on Talent Programming, 

In order to prepare for the mooting, the teacher will need to fill out 
the top part of the TEP form by writing the appropriate information in the 
blanks. Using the Talent Assessment Record, the child's highest and lowest 
skill areas for this talent should be selected. The name of the skill area 
for which the child has the lowest average score la vnritten in the box called 
"Skill areas that need Improvement." The name of the skill area for which the 
child has the highest average score is written in the box called "Skill areas 
that need enrichment*" Note that you may choose to write dovm more than one 
area if you think there are more than one that need improvement or enrichment. 

The major part of the form called "Plans-to be filled out at the confer- 
ence" is to be completed as a group at the TEP meeting. However, everyone 
Involved should receive a copy of the form in advance in order to give them a 
chance to organize and jot down their ideas. Notice that there arc four cate- 
gories of things to consider in designing the plan: 

FOCUS ON THE ENVIRONMENT includes ways to change the classroom. 
For instance, this section might include ideas such as setting 
up a learning center, changing the daily schedule, putting up a 
bulletin board, etc. 

FOCUS ON THE CURRICULUM Includes ways to adapt the remaining 
seven talent activities in this manual plus any other activities 
you may plan in this area. This means figuring out how to make 
different steps in the activities harder or easier depending on the 
identified child's abilities. Specifically, ideas might Include 
Introducing the lesson in another way, changing the follow-up 
to a lesson, or changing the materials used. 

FOCUS ON SPECIAL ACTIVITIES Includes things you can do to enrich 
your program. For example, you might bring In special speakers 
who could share their expertise in the talent area, go on field 
trips, or plan special projects. 

FOCUS ON THE TEACHER Includes ways to enrich yourself, to broaden 
your own Interests or skills in the talent area. It is a different 
concept than you usually find in a child's education plan. However, 
by becoming more familiar with the talent area and perhaps even 
developing a personal Interest In the area, you will increase not 
only your skills, but your enthusiasm in this area. Ideas for your 
enrichment might Include reading a book, going to a museum or 
concert, watching a program, starting a project, or taking a mini 
course — basically anything you might enjoy doing in this talent area. 
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On the left side of ch« bottom portion of th« fona you will record all 
Che Ideas yoy dacltli URQn a6 the TEP Bjeedng. Thete plani should ba spaelfie 
but brief and state what the teacher or aide plan to do. For example, you 
might write "Set up math corner with counting blocke, dlaplaya, ealeulator, 
meaeuring epoone, etc." The right side of the page titled "Update— to be 
filled out as you go" provides space for noting commenta regarding the outcome 
of each strategy as the teacher begins to carry out thla plan. A sample com- 
pleted TEP is included with this section. 

One TEP is completed for each talent area, thus if a child is identlf I-.! 
as talented in two or more areas, a TEP should be written for aaeh talent area. 
By completing and using this plan, the child 'a talent development will be 
tailored to best meet hia or her needs. 
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1 iliAeiiii buuca&jion riein 
1 Child's Name feacli^r 
1 TaUnt Ar«a 


'Skill areif chat need Improvement; 


Skill nraaa that need enrlclvmentt 


1 Plana - eo bo fillad out ac the conference 


Update " to be filled out you m 


POCUS ON THE ENVIRONMENT 
IWaya co change your claaeroomi 


UiMkt you've dona/Commenta 


IrOCUS ON THE CURRICULUM ' " 
■Waya to adapc eha accivlcles: 


What you've dono/Conwaenta 


FOCUS ON SPECUL ACTIVITIES 
Waya co anrlch your program: 


What you've dona/Commants 


'focus on the TEACHER 
pys CO change yourself : 

1 o 3i4 


What you've done/Consnents 



jraltfit Art« 



Tiiivnc Muoac],on nan 

SAMPLE 



School C»l«nel Walfe aahool 
January ID 



lilclll arciau eh«t noad l»prov<i»onct 
l^rt Appreciation 


Skill iriiiiid thit n«iitl §nrlcltmenti 
Orlgiiulity 


^lifift *- to b« fllUd out ot th« conf«r«nco 


UpdACd « to bo rilled out oo you go 



rOCUS ON THE EKVIROKHBHT 
bayi to chungtt your clAiarooni; 

h Itavo tho art Area Avallablo ovoryday during diroctod play 

Rotate paintOi clay^ acrapa ot wood» etc* 
Y Put up a bulletin board of art reproductlona» posgibly 
I borrowed ifrow cha library or cut from old magaslned 

or poet carde* 

Plan email group art li3§eon two tlmee a week* 



FOCUS ON THB CimRZCULUM 
baya to adapt the activitleat 

L- Before each activity dlecuaa an art appreciation idea for 
Mary to pay apecial attention co, e.g. balance^ contraat. 
Mlow Mary to atart over aeveral tlxnea if ehe wanta co-^- 
to help her think of mora original ideaa for her work, 
h Encourage Mary to uaa art mater iala in unuaual waya. 
h After activitie8» take 5 minutea with Mary co help her 
talk about what aha learned**-*to put worda co art. 



What you^va done/Commenta 
^ Called luaber yard to get wood 
acrape. 

- Put plaatic down on floor for 
art area* 

- Arranged to check out art prlnta 
from library every montht Mary 
la really aware of the new printe 
X put up. 

Tried four email group art actl^ 
vltlea. Mary really enjoyed thm* 



What you*va dona/Comenca 

Talked to Mary before & after art 
actlvltiea on 2 daya. 
Let Mary paint with a epoon, 
despite my rQeervatloni"*->shQ made 
an intereating picture. 
- Brought extra paper co the accl** 
vicy so Mary could atart over or 
try different ideas. 



FOCUS ON SPECUL ACTIVITIES 

E^ya to enrich your program: 
- Viait the art muaeua. 

- Try to bring in aamplea of usual forma of art e.g.» batik, 
I hand-made Jewelry^ T-shirt arc, modern art, etc. 

h Viait CO potcery studio. 

- Bring in library books with art work for special "clean 
I handa" browsing* 

I* Aak an arcisc co demonstrace for cho class » perhaps could 
become a mentor for Hury. 



What you^ve done/Commenca 

- Field trip to arc museum 

scheduled. 

Tallied to potter about visiting 
his studio nexc monch. 

- Arranged special time for Mary to 
talk with the viaicing arciat. 

Ho may visit again jusc to work 
with Mary. 



iocui 



S ON TUB TEACHER 
faya to change youraelf: 

• Read about modern arc. Check out some arc books fron 
library. 

• Try my hand at aoap carving. 

• Buy myself some new felt tips to doodle wich when I'm 
on the phone at home* 



What you've done/Commencs 

- Made a mesa out of a piece of 
soap I but had fun doing it. 

- Got some books out of the library. 
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KND-OF-THK-YIiAH TALKNT KKI'ORT 
InacrucCtonti 



In order to facilitate the continued devtlofwent of each Identified 
ehild'B talent area, an Knd-of-the-Year Talent Report i§ eorapleted and 
sent on to the child •» teacher for the following year. Tlie purpoae of 
the report ta to inauro t\\at the next teacher le aware of the child 'a 
special strengths or talents. By providlnR a detailed description of 
what the chUd has done during the past year, the new teacher will be 
better able to plan for the child's stcenf?tha in the future. 

Each End-of-the-Year Talent Report ia two pages long. The first 
page briefly explains the child's Involveoent in the flOHST project. 
The second page, which varies with each talent area, describes the 
child's talent in more detail. In the first column each of the four 
skill areas related to the talent Is defined. Across from each akill 
area is space for recording the child's final average ratings from 
his or her Talent Assessment Record. Also provided Is a general descrlp- 
cion of the kinds of activities and skills you focused on for each aklll 
area. Under the heading "coomients" is space for you to write notes 
about the child's performance with each area. You might tell about any 
special Interests the child Has or about what went oapacially well 
and what didn't, or any ideas you may have about continuing the child's 
talent development. 



346 



Arefl(fl) of fltrimgthi 



" " ■ m .1111 - I - 'I. ., , ... .i..,.^ . ^,, , 



During the J')_- _ acliwl year, ihn above naiftgd ehUd pftriidpftied lo tlt@ HAmiT rrojeet 
(Recrleval mid Aceelarotlon of Prottialnn Voung llflndlcflppad and Talented). HAI'YHT la a federaUy 
Mad pregraa davalopad and danwnatraEid at iha Unlvaralty of lUlnoia in Cliampaign, lUlnola. 

Tlirough this project approxlnataly tha top 20X of the preschool hendicapped children, uho 
dawonitrated aerengcha or potential gllta or talents in one or pore areaa of talant, ware idantlflad 
and provided with apadaUaed adiiegtiensl ^fsgfai*wln| te nurture their ablltiiea, ttie aix talent 
araaa, aa defined by the federal gov§rni«ent, are aa followai intelleetoal, leaderahip, creative* 
vleual and performing arte (art and wualc), aeadb«le (luath, Bclenee, reading), and paychoiaotor. 



waa identified through parent and teacher input ae having 



potential talent In the area(fl) of . An individual prografli 

vaa deaigned and iftpletsented in the claaaroow to further develop the ehlld^^a abilUlea in the 
identified ared(g). Goale and apeelfle strateglea uare uritten and the child'a progreaa recorded. 

The following page(a) provide a Bore detailed deecription of the child'a aucceoa and activltlea 
In four targeted aklll areaa related to thia talent. 
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A\ig, 


6eflsrsl Diiiitirlptivn of ClaisrooM Afitivittes 


tents 


mmmmm - m nbmty 

to arrlvs at pti eolutkni 

lotti of solitUon Hm ^iiil 
flgyrlng i^uc tin tieitt one. 


i'ritiitieing {irobltH-solving skills throiigh 
brsinstorsing pstble solutions, testing 
flyc solutions, or vorking indepsndently 
to solvs i)robi«»i. 




igneamc - Th@ «buuy to 

rieaU iiiforeiHidn; {Isyiloping 
a good nitiml gyut^iii both 
kt things in the past Anii 
during iha aaivlty, 




Playing si@tisory pi@s and asking ehlld to 
rieall iflfortsstloi! m ietivities. 
Providing visual or auditory cu^s vhtch 
help proupt usiory. 




SEEING REUTIOKSIIIPS - Bdng 
ovar« of thfi dlffttroficeii, 
iiniljirltt6B, and eonnectiona 
m\\^ objects and Um\ bdng 
obla to m\m6 and diicrittinato. 




Asking children to sort groups of objects, 
beginning vith objects which have obvious 
aiiillarities or differences and progressing 
to objects with eioro subtle variations. 
GiieuBsing positive and negative aspects of 
an issue or siiilaritios and differences 
between objects. 

Fatterning or ordering objects or figures. 




COHHUHICATING - Tite ability to 
r«lattt or explain ideas; 
ttating thoughts in clitar and 
lotarasting ways. 

ER^348 




Asking the child to explain gaui instruc- 
tions to a peer or the group. 
Asking the child to verbaltie how or why 
things happen or choices were ude. 
Providing lots of opportunity for talking 
and discussion. 
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mmm - uw ability m 
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rUXIBlim * thd ^MUty to 
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approaeli at point-^f-vitfv. 
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Ummki tlw MUm u think «f Miiy 
poisJbls U4y« t« sttlvtf i iirablftt. 

Ik tUUm, 



eivlfii children ihi mmmiii u think «(» 
»d try dut 6ri|(flit Neis. 
AlJwIfii the ehlNrm to (»retfe«d, loailoi, 
f«»ti0ii9« iituj COM u() with uUd iiieaA. 



Prevldlni ep^ortuftUli^ ht Mim ta com 
up vlthMli flfld posHlbnilly <iti tH(iy 
♦•r^iti. 

Helping cHiliiriin ^ownk^td their Hm in 
4 Viirlity dt uiys, 



■a?l^^wlt^w^t»S'«^v^«^.l(||^•.-*l»lllll.rt^(^^ 



AsldRi chlliirsn to firstoRi) to bs a 
cHaraetar, aniul, or objaet, 
e»coiiiagifl| chlltiran to eonai4ar tha 
poaalbilitisa at a nuabar of 4iffarant 
drcuutancsB tor iha tm problaa or 
iUuatlofl. 
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child's name 
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ART 



Ra 



log Scale! 

■ Can't Do 

- Atteipts With Difficulty 

■ Does Adequately 
• Does Hell 



Skill Area 



Avg. 
Rating 



General Description of Classroom Activities 



Connients 



VISUAL AWARENESS - noticing, 
reraenbering, and discriminating 
between details, colors, tex- 
tures, designs, and sizes. 



Helping children examine and become aware of 
details. 

Providing situations where children use de- 
tails and notice them in other children's 
work. 



APPRECIATION ART - enjoying 
and evaluating art works; being 
familiar with different kinds 
of artists, art works and 
styles. 



Producing self-evaluation to help children 
see the value of their own work. 
Helping the children create work that ex- 
presses their own emotions. 



10 

u 



TECHNIQUE - using art tools 
and materials skillfully and in 
visually attractive ways. 



Helping children develop skills in using 
different types of art materials. 
Helping the children create unusual 
products with the use of different art 
tools. 



ORIGINALITY - producing art 
work which U unique, unusual, 
different llstinctive. 



ERIC 



Encouraging the children to use materials to 
create original products. 
Helping the children learn to make their 
work unique to themselves. 



Child's name 
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MUSIC 



Rating Scale; 

1 " Can't Do 

2 • AtteoptB With Difficulty 

3 ■ Docs Adequately 

4 ■ Does Well 



Skill Area 



LISTENING - being alert and 
attentive to sounda and noises 
in music add in the envlron- 
Dent. 



PERFORMING - inventing or 
accurately repeating a phrase 
or song by singing, playing an 
instruinent, moving etc., either 
vlth or without an audience. 



APPRECIATING MUSIC - enjoying, 
evaluating and being faalllar 
with different types of music 
and musical artists. 



ORIGINALITY - producing or 
appreciating music that sounds 
new, different, or unusual. 



ERIC 



Avg 

Rating 



General Description of Classroon Activities 



Helping the children develop a keener sense 
of sound. 

Helping the children become aware of the 
dynamics, pitch and rhythm in music. 



Providing opportunities for children to 
reproduce teacher-directed musical tasks. 
Encouraging children to explore music with 
a variety of instruments. 



Providing children with different kinds of 
music and an opportunity to evaluate it. 
Encouraging children to discuss songs and 
to identify what they like and dislike about 
them. 



Letting children make up their own lyrics or 
tunes. 

Helping children experiment with musical 
Instruments and make music with homemade 
instruments or everyday objects, Encourag- 
ing children to express emotions, Ideas 
or stories to music. 



Comments 
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END-OF-TIIE-YEAR TALENT REPORT Rating Scale! 

M.„.,, 1« Can't Do 

C^'^" ' """^ READING 2 . Attempts With Difficulty 

3 " Docs Adoquatdy 
^ « Docs Well 



Skill Area 


Avg. 
Rating 


General Description of Classroom Activities 


Cocssents 


DECODING - the ability to see 
subtle differences In how things 
look. 




Giving children practice in seeing 
slailaritles and differences in colors, 
shapes, letters, and words through matching 
and sorting activities. 




LISTBNIKG/PHOMETICALLY - the 
ability to detect similarities 
and differences in how words, 
parts of words, and letters 
sound. 




Providing listening situations where the 
children listen for a purpose and learn to 
respond. 

Giving children practice in llsttilng to how 
Individual letters and letter combinations 
sound. 

Providing children with opportunities to 
work with rhyming words. 


M 


SPEAKING CLEARLY - the ability 
use wyM.»a in inteiesting flnd 
creative ways* 




Encouraging the children to express their 
thoughts, feelings and reactions In an 
Interesting manner. 

Allowing the children many opportunities to 
use words to explain and describe In Indi- 
vidual, small, and large group settings. 
Encourage children to talk without correct- 
ing grammar or vocabulary. 




UNDERSTANDINC IDEAS - getting 
t&canlng frooi spokun and written 
language; understanding a wide 

O Or ^"'^^ P • ^■•■•■f •lift w ViAW 

range of words; collecting facts 
and knowledge from observation. 

3f58 

ERIC 




Providing situations where tlie children 
apply their understanding of information, 
iieiping cnuuren gather intormatlon from 
what they sec, hear, and read. 
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I " Cfto't Do 

^ — _ HATH 2 ■ AttesptB yith Difficulty 

3 " Does Adequately 
k ■ Does Well 



Si'lll Area 



Avg. 
Ratlni; 



General Description of Clissroon Activities 



Conoents 



KNOUING NIIH6ERS - the ability to 
conunicate neaningfuUy about 
Duibers; an understanding of 
quantities and shapes described 
by spoken and written syabols. 



Practicing identifying nuaerals and the 

nunbers they represent. 

Counting objects and selecting the nuaerals 

to represent thea. 

Practicing identifying shapes. 



SEEING CONNECTIONS - (ho ability 
to recognise, duplicate and ex- 
tend patterns; the ability to 
see relationships by conparing, 
sorting, classifying, graphing, 
ind sequencing numbers at the 
concrete and abstract levels. 



Asking children to learn the proper sequence 
of nunbers. 

Asking children to uke cooparisons, identify 
and extend patterns, and sort and clsssify 
objects. 

Providing situations where children can add 
and subtract oentally. 



ABSTRACTION - the ability to 
identify, understand the 
underlying concept of a problen. 



Taking a rule deionstrated in one probleo 
and asking the children to generalize that 
rule to sioilsr probleos. 
Providing practice with abstraction in 
everyday situations. 



JSIHG MATH - the ability to 
apply learned processes to solve 
new problens; knowing which 
concepts to use in new 
litustlons. 



Extending nusber concepts to everyday 
situations. 

Giving the child opportunities to plan 
extended and related activities. 
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EHNF-TtiE-YEAR TAIEHT REPORT Riting SuUt 

1 ■ Cia4 Do 

CblW'B niUK SCIEHCE 2 • Attnpts m Difficulty 

3 • Doei Adequ dy 

4 - Does Veil 



Skill Area 



OBSERVING - seeing end Identify 
log ittributei, dlffeccncei) and 
•lillirities of objects or 
•veoti. 



Avg. 



Ceoerel Deicrlptlon of CUisroon Activities 



Observing end discussing differences and 
changes In objects. 

Encouraging cblldren to ask and answer 
questions. 



CoBBeots 



PROBLCM SOLVING - asking 
questions and answering then by 
using various Kntal strategies^ 
such as the process of ellBlna- 
tlon, contrast and coaparlson, 
and convergent thinking. 



ORGANIZING - Batching, sorting, 
grouping, or ordering objects 
or iQforiatloo. 



Encoursgiog children to predict outcoMS of 
experioents or sltyations and tn dusify 
Iteis. 

Giving cblldren opportunities to consider 
problets and possible solutions. 



Kaking slsple cliarts to record observatloDB, 
Aiking chlldraa to devlio and deaonstrats 
their own Methods of organising objscts or 
loforaatlon. 



REHEMBERINC - recalling Infor- 
■atlon related to an area of 
icleoce; also the desire to 
learn and reneaber new 
iofonutlon. 



Recalling past exp»iaeota and experlencea. 
Asking questions to atlwlate oeaory. 
Asking children to explain science Ideaa to 
others, 



EHD-OF-m^YEAX TAUHT REPORT liCtai Sciht 

1 " Cio't Do 

3 " Doei Adtquitelx 
4 » Dmi Mi 



sun km 



Avg, 
Ratlflg 



GefieriL (teicrlptioA oC Clifirooa Actlvi(Ui 



COOMRtl 



COORDINATION - having thd 
biltDCtt, cbytba, utd control 
to perfon virloui phyilcfll 
•ctlvitlei; Dovestnt of the 
luQd, Of foot lo roUtloD to i 
ititioury or novlog tsrgot lo 
groii Botor activities. 



Imitating dlffareot iovnuti aixl uilog the 

tod/ la dlffenot wayi. 

tiling laiU object! to build coordloatlon, 

Eocouraglag childrea to do noro difficult 

lod coopltt ictlvitlia. 

Ittrovlag, citchlng, kicking, ind hitting 

tirgftt object!. 



FITNESS - having tho enargy and 
phyalcal ability to psrfont 
pliyilcil actlvltlfii for varying 
ttouot! of tine: having itrength 
ind endurance. 



Encouraging the children to practice a 
Mtor aklll or activity. 
Gradually Ificreaalng the difficulty and tl&e 
!peftt on ictlvltlei, 



8 



EXFRESSIVENESS - producing and 
exploring oovsaenti in 
iuginative or original uaya. 



Encouraging the children to produce different 
id unj^ud ways to aove. 
Allowing children to aee other people do 
thing! creatively. 



EASE AND QUICKNESS - demnitrat- 
Ing agility, flexibility, and 
grice vben doing a pbyalcel 
activity. 



Encouraging children to develop good 
dynatic balance. 

Encouraging children to produce nooth 
BOveaiBnti and to be "light on thftlr feet." 
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